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| LONG TO BELONG

| am a deaf child

Not able to hear

My guesses are wld

As to what you say, dear

| do not need your pity
It's not such a necessity
For, if given the chance

| may even be able to dance.

Most tinmes you do not
Understand ny thoughts
Frustrated | get al ot

And in self-pity, | get caught.

You nmust help nme cone

Qut of this depression
And gui de roe t owar ds
Maki ng a good i npression.

Peopl e consider ne a problem

At hone as well as in school

For, not replying to a question

Is the exception, rather than rule.

But they do not realise

That | cannot hear them

And hence, ne, they penalise
For no fault of m ne.

Peopl e feel |'m dunb,

Whereas actually I'm not,

To hel pl essness 1'll not succunb
If I am fromthe start, taught.

When properly trained

| can talk, and talk, and talk,
At the know edge | gain

You will all balk.

My hi dden potentials

You cannot even judge

Just give ne a tria

And towards success, |'Il trudge.

- M'SS KAVI TA SERRAO
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| NTRCDUCTI ON

"There are always at least 2 people involved in any
communi cation, whether one talks or |listens, wites or reads,
or lipreads. You, dear nother or father, whether you talk or
listen, wll be this "other person” for your child al nost
entirely during his early years, and very often in the years

follow ng", as quoted by Ms. Spencer Tracy, Director of John

Tracy Cinic, California.

The parent's role in the rehabilitation of a hearing-
inpaired child is indispensable. An attenpt has been nade
here to help the parents of the hearing-inpaired child in
enabling their child to cope up with his/her problens, to
make better adjustnments in this hearing world. The
realization of the parents of having given birth to a
hearing-inpaired child, puts themin a dilema. They are not
fully able to cope wth this situation and the various
problens that they face. At this very nonent, it becones the
roost i nportant task of the audi ol ogi st and speech pat hol ogi st
to do their best in order to help the parents in the best way
they can. We, as speech and hearing specialists have to help
parents to acquire greater skill in working their way out of
personal difficulties which my arise with the discovery of
the existence of a hearing problem in their child. Many a
tinmes, we tend to take it for granted that the parents do
understand the inportant role that they play 1in the

rehabilitation of their child and we fail to realize whether



or not the parents have actually understood what is expected
of them But this should not be the case. The parents’
active participation and contribution towards the devel opnent
of their «child is wurgently needed and thus the entire
rehabilitation progranme should be explained to them
systematically and neticul ously. This is why, a hone-
training programme beconmes a nust. The child spends nost of
his time with his parents and hence the future of the child
depends on how well the parents work towards our pre-set
goal s. Hence, the parents should have a clear idea as to
what they are supposed to do, why they are supposed to do

what is expected of them and how they are going to go about

training their child. Thus, the nore information they have
regarding this, the easier the task will be. A hone-training
programme wth all its' | esson pl ans, activities and

information regarding various aspects of training should be

put forth to guide parents appropriately.

In the hone-training programme which has been put forth
here, the wvarious aspects of +training such as auditory
trai ning, speech |anguage training, sense training, attention
control have been discussed. All these aspects form an
integral part of every training progranme for an hearing-
i mpaired child. Section-1 gives guidelines as to how the
parents can work optimally with their child. Section-11
deals with nornmal developnment of speech and |anguage.

Section-111 deals with hearing aids including information



about hearing aids along with their care and naintenance.
Finally, Section-X deals with sone of the problens that the

parents are nost likely to face and the ways and neans to

t ackl e t hem



QUR PLAN

Qui del i nes for the parents:

1) Always renenber that your child is normal in all aspects
except for his hearing inpairment, so do not overprotect your
child and do not think that your child is incapable of doing
what a normal hearing child would otherwi se do. Although you
may do so with the good intention of helping your child, you
may, unintentionally restrict your child s exposure to
stimulating situations and may in turn hanper his growh and
devel opnent and may cut down his opportunities to achieve his

full potential.

2) Develop a natural and positive attitude towards your

chi | d.

3) Reduce your child' s dependency needs. Rat her than bei ng
a fictitious version of a hearing person, your child has to
cope with his handicap well in order to nake him a well-

adjusted (hearing-inpaired) individual in this hearing world.

4) Provide your child with | anguage. Talk to hi mabout what
you are doing, what he is doing and what is going on in the

envi ronment around him

5) Gve your child all the possible clues in all the

possi bl e ways ie., auditory, visual, tactile, kinesthetic.



6) Use daily situations and other play activities to

stinmulate your child.

7) Encourage and reinforce every response of your child
irrespective of whether it is verbal, vocal or even gestural.

Your child has to feel the need to conmuni cate.

8) The future of your child is in your hands. So, work as
hard as you can and nake the best of the tine that you spend

wi th your child.

9) Collect as much information as you can as regards your
child's hearing-inpairnment, hearing aid, etc. The nore

know edgabl e you are, the easier the task will be.

10) You might face many failures and mght feel that this
training is not showing quick results but please DO NOT G VE
OP! Eventual |y, your child will pick up what's being taught

and these signs of success are trenmendously satisfying.



NORVAL SPEECH AND LANGUAGE DEVELOPMENT

How does a child learn to talk ?

As you are aware, a child does not start tal king as soon
as he is born. He learns to talk ie., in other words, speech
is a learnt behaviour. You as a parent nust have not paid
much attention as to how speech and | anguage devel ops but as
you read on further, you wll realize how interesting and

intriguing this process is!

Audition plays a very inportant role in the devel opnment
of speech and | anguage. The infant is actually bonbarded
with sounds right from the beginning of his life. Thousands
and thousands of tinmes, he hears sounds connected to what he
is doing. Gadually, he starts connecting these words wth
the actions or objects that he sees. For instance, he may
learn to identify the word "mama", wth you, ie. , the person
who feeds him who loves him who cares for himand attends
to all his needs. Later, when he knows the word, he'll know
whom you' re tal king about when you say "mana". Later on, he
may |look out for you in your absence when asked "where's
mama?" At this point we can say that the child understands
this word. This is how understandi ng or conprehensi on of the
spoken words devel ops.

Hence, conpr ehensi on  of | anguage always precedes

expression. Once the child understands, he starts initiating



and m mcking sounds or may sinply conbine different sounds
and assign it to a particular object, person or action.
Slowy, he begins to use words nore neaningfully and finally

cones out with adult |ike patterns of speech.

Thus, all children follow nore or less simlar stages of
speech and |anguage developnent which could be overl appi ng

each ot her.

Let us now | ook into these stages:
Cryi ng:

The infant announces his arrival to the world by
crying. Thus crying is the fist and the nost prelimnary
stage of conmunication. Later on, the nother can
differentiate between different cries as to when the child is

hungry, angry, in pain, annoyed, wet and so on. Thus, the

not her takes care of her child' s needs accordingly. As
mentioned earlier the infant will be bonbarded with speech
but he will be unable to conprehend speech at this |evel.

Cooi ng and Babbl i ng:

This is the next stage wherein the infant produces
sounds and plays with his vocal mechanism The parents and
others with whom he conmes in contact are delighted and
imtate his vocal behaviours thereby reinforcing him and
increasing the frequency of such behaviours. As the child
grows ol der-say 4-5 nonths he starts conbining vari ous sounds

and this is called babbling. He produces sound sequences



i ke "MNMamana. .. papapa...." which by thenselves have no
meaning but this too is encouraged and reinforced by the
parents. Babbling reaches its' peak at the age of 6-8roonths.
This is where your child may appear different. He may babble
for sonme tinme but nmay soon cease to do so because he is
neither able to hear hinself nor his parent's encouragenents

and reinforcenments. Thus, he may stop babbling altogether.

Jar gon:

At about 7-10 nonths of age, a chain of syllables with
correct inotonational patterns can be heard in which the
child starts playing roles in a comunication process. He
starts to use gestures along with such vocalizations which

indicate his wants and w shes.

Ecol al i a:
The child imtates what he hears and begins to use

primtive forns of actual words |ike "manma" for nother.

1-word st age:

The child usually utters his first word at the age of 12
nont hs. From 12-18 nonths, he acquires around 50 words.
From 12-18 nonths of age, the child imtates, uses jargon and
few words, vocalizations and gestures. Conprehension is
al ways better than expression. From 18-24 nonths, he uses

| ess jargon and nore actual words.



2-word stage:

At around 2 years of age, the child begins to use 2
words indicating an actual object and happeni ng. He begins
to use verbs, adjectives and his vocabulary slowy increases

and reaches around 300 words.

3-word stage:

At around 3 years, the child begins to ask questions.
He uses prepositions and his vocabul ary increases to 500-1000
wor ds. He begins to use |anguage confortably in everyday
life situation to fit his own needs and demands of the
situati on. At 4 years of age, he follows conplex commands

and can repeat sinple sentences. Vocabulary is 1000 words.

By 5 years, |anguage conprehension grows amazingly. The
child will master his own native |anguage. The child will
now be ready to learn a different |anguage formreadi ng and

writing.



SECTT ON ON HEAR NG Al DS

He, as audi ol ogists believe that no child is deaf but is
rather hearing-inpaired with some anmount of residual hearing.
So, by fitting your child with a hearing aid, this residual

hearing will be used nost optimally.

You nust renmenber that the day a hearing aid is fitted to
your child is the day your child will be born into the
hearing world. Hence sooner the better. But this does not
mean that your child will start talking imediately follow ng
the fitting of the hearing aid. You have to train him to
listen to the various sounds in his environnent as well as to
speech. In other words you have to give himauditory training

which will be explained in one of the foll owi ng sections.

What does a hearing aid do ?

You mght wonder what is the actual function of a
hearing aid. Well, all that a hearing aid does is anplifies
the sounds that it receives and feeds this anplified output
to the ear. In other words, it's functionis simlar to that
of a |loudspeaker and it nakes full use of your childs

resi dual hearing.

What are the differant types of hearing aids ?

There are basically two types of hearing aids viz body-
| evel and ear-level hearing aids. The ear-level hearing aids
are of various types such as behind-the-ear, in-the-ear, in-

t he-canal and eyegl ass hearing aids. The body |evel hearing



aids have a cord which connects the receiver to the hearing
aid case. W can have a Y-cord with two receivers and one
hearing aid case(pseudobinaural fitting) or we can have two
heari ng aid cases each havi ng an S-cord wi h
recei vers(binaural fitting) or one cord connecting one
hearing aid case and a receiver (nonaural fitting). O her
bone conduction hearing aids are also available. Portable
aids such as speech trainers and vibro-tactile aids are

comercially avail abl e.

Depending on the severity of the hearing loss of your
child, an appropriate hearing aid wil be prescribed and you
will be told abiut the various arrangenents and adjustnents
that have to be maintained by you. Care should to taken not
to manipulate the hearing aid without the consent of your
audi ol ogi st.

Parts of the hearing aid:

A hearing aid consists of the followng :-
1) M crophone : picks up sound and changes it into electrical
signal s.

2) Amplifier : increases electical signals received from

m cr ophone.

3) Volune wheel : noving it up or down will make the sound

| ouder or softer; sonetines |owest setting wll turn

of f the sound.

4) On/Of Switch : turns the hearing aid on or off, often

t el ephone switch is present on it.

5) Tone control Switch : controls anount of |ow pitched sound.
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0l Usually N-normal, L-low, HL, H2, for high frequency enphasis.

6) Receiver : transforns anplified electrical signals to sound; in
ear-level aids it is inside the hearing aid itself whereas in
body level aids it is a separate case.

7) Cord : used to attach external hearing aids to receiver.

8) Tubing or Ear noulds : used to direct anplified sounds fromthe

receiver to the ear.
9) Battery : provides power which is necessary to anplify the
sound.

How to use a hearing aid :

Hearing aid coul d be danmaged if :-

1) Dropped on a hard surface.

2) Exposed to high tenperatures ( near a stove, heater etc.)
3) Immersed in water or exposed to noisture

4) Exposed to excessive dust or dirt

5) Exposed to hair sprays or perfunes.

6) Leaving an exhausted battery may corrode the termnals.

7) Inserting foreign objects

Batteries
1) Check date of manufacture - if they are not used for a
long tine after the date of manufacture, they will |ose somne

of their strength.

2) Store themin a cool dry place.

3) Donot use it if it is |leaking or corroded.

4) Keep termnals clean.

5) Insert the battery correctly ie -ve to -ve and +ve to

tve.



6) Renove battery after use.
7) |f battery becomes old, it should be renoved and
di scarded and a new one repl aced.

8) Use battery tester to check battery.

9) UWse it for fifteen twenty days if used for the whol e day.
10) Do not use battery recharger unless you have rechargable

batteries.

Controls

A) Vol une control :-
1) Use as recommended by your audi ol ogi st.
2) You can nake adjustnents if required like reducing the
vol ume on a noi sy road.
B On/OFf -
Turn the hearing aid on after ear nould and aid are in
pl ace.
- Turn off before taking ear nould and aid off and then take
off the battery fromthe aid.
C Tone Control :-
- Use as recomended, do not make any adj ustnments.
D Mc/ Tel ephone switch :-
-Use "T" position while using tel ephone otherwise maintain

"M position al ways.
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Ear Mould and tubing

-Ear nmoul ds should fit confortably.

-Keep Ear noulds clean and unclogged fromwax or nositure.
| merse noulds in |uke warm soapy water for sone tinme, take
out, clean and dry. Blow out npoisture fromthe noul d.

-In ear level aids, use wire |oop provided by manufacturer to

get behind and pull out the wax.

| nspect tubing to see:

-If it fits snugly around the ear hook.
-Is glued securely in ear nould
-Has no cracks that wll allow anplified sound to cause

f eedback.

Cords and receivers :-

These should be handled with care
-Do not bend cords extensively.

-Do not allow themto knot or tw st.

Acousti c Feedback : -

This is one of the nmajor problens that you may
encounter. It occurs when anplified sound gets back into the
hearing aid mc at a high enough intensity and is anplified

agai n.

It can occur if

-Ear nould placenent is inproper.

-Ear nould does not fit tightly enough.

-If there is a crack in the ear nmould, hook or tubing. -If

hearing aid is defective.

14



-1f cords are ill-fitting or broken.
-If reflective surface such as a wall, pillowor hand is too
close to the mc and receiver.

If there is a squeal due to this acoustic feedback then
you nust | ook out for the above nentioned possible causes and

act accordingly.

Daily listening check :

It is wvery inportant to check the hearing aid daily

before you fit it on your child. This goes as follows

-Check battery

1) Termnals

2) Leak

3) Weak

-Check swtch position ( "On","Mc","N', volume setting as
r ecommended)

-Check ear noulds - should be dry.

Wear the hearing aid yourself and check the continuity
and quality of sound. If there are any problens wth your
child's hearing aid, then look out for the possible causes
and solve themaccordingly. If problens cannot be sol ved then
consult your audi ol ogi st inmmediately.

Cccasional servicing and repair are needed for all
hearing aids. Tubing and ear hooks becone worn and need
repl acements and the hearing aid switches or circuits may

al so need repair or replacenent.



IV

PRE- LI NGUJI STI C SKILLS

4 basic skills should be worked upon

1) Acuity ie the awarness of stinmuli inpinging on all sensory
nodal ities.
2) Attention : ie the ability to focus appropriately on
rel evant or salient objects or tasks.
3) Processing : ie matching of stimuli against subsequent
events so that they may be classified and categorised.
4) Storage : ie short or long termretention and retrieval of
bot h nonverbal and verbal perceived events.

The skill acuity has been dealt with in the chapters
regarding |ip-reading and auditory training.
Now | et us focus on ATTENTI ON

As explained earlier attention is the ability to focus
appropriately on an object or task and it is nost fundanental
of all strategies involved in teaching |anguage and speech.
If a child is unable to give adequate attention to |earning

situations; then definitely all learning will suffer.
Let us deal with the stages involved in attention control.

Stage 1 :-

This is the stage of extrene distactibility which is
quite normal in the 1st year of life. The child's attention
is held nmonentarily by whatever is the domnant stinulus in
the environnent and he is easily distracted by any other

sti mul us. If your <child is at this level then you nust



remenber that the |learning task undertaken should be the
dom nant stimulus wth all other possible di stractions

reduced to the m ni num

St age 2:

This stage occurs in the 2nd year of Ilife. At this
stage; the child can concentrate for sone tine on a concrete
task of his own choice but this is rigid and inflexible
particularly at first probably because attention is so
precariously held that all other stimulus nmust be out in
order to sustain it. Such children cannot even tolerate any
attenpts to intervene or nodify the task by an adult whether
this is verbal or visual

If your child is at this stage; then he wll enjoy
such tasks as fornboards where the directions are inplicit in
the task and the success is self-evident. Rewards too nust be
intrinsic. Your child may not appreciate at this stage that
he will get a sweet if he does a particular task. But if you
arrange the task in such a way that the reward is a part of
the task itself; then the reward can be nore effective. For
i nstance keep a candy right bel ow sone beads in a box.

As the child conpletes the task of putting these beads
into another box; he will find the candy which will be so

rewar di ng.
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Stage 3:-

At this stage, usually in the 3rd year of life, attention
is single-channelled but is becomng nore flexible and all ows
a shift fromtask to directions and back to the task. The

control of attention focus is entirely with the adult.

If your <child is at this stage then see to it that
before any directions are given, his attention focus is set
so that he is giving full attention-auditory and visual-to
the directions. He then needs help in transfering the
directions imrediately to the task. In the teaching situation
make sure that your child is |ooking at your face w thout
fiddling wth other toys or play material. But do not ever

force himto | ook at your face.

Stage 4:-

During the 4th year of life, children can begin to
control their own attention focus. But 1is still single-
channeled so that the child nust give his full attention-
visual and auditory- to any directions being given but he
does so quite spontaneously and on his own. Here, the adult

Pbagk not- set the attention focus for him

This 1is the stage for school readiness where a child
can assimlate directions related to the task. It S
sust ai ned initially for short periods but | at er S
| engt hened. \When children have reached this level, they are

ready for teaching in classroons where directions are often

18



-They shoul d be supplenmented with other training pragrammes.

-Work at your child' s |level and be PATI ENT!

El even rules for teaching |ip-reading

Rul e 1: The bi ggest problemis focussing his attention on your
lips.Don't expect your child to concentrate on one thing
nore than a few minutes at a tine. Encourage |ip watching.
Bring the object of interest close to your lips, so that he
wat ches your lips. Try and win |ooks and renenber |ooks nust

be rewarded.

Rule 2: Gve specific and general training as explained

above.

Rule 3: Use words that don't ook the sanme on your lips. For

i nst ance don't use “"bell "and"bal I " but r at her

"shoe"and"bal | ".

Rule 4:As soon as your child is able to discrinmnate and

recogni ze the 2 words, add another word.

Rule 5. Always use words in short, conplete sentences, never
by thensel ves.

Rule 6: Never say the words in the sane order each tinme you

say them |If you are using objects to show neaning along the

appearence of the words on your face, you should use

different objects illustrating the same word (ie of different
sizes and colour). Initially they should be identical in all
respects but later you should wuse pictures illustrating

simlar objects of different col ours, shapes or sizes. For



given to a class as a whole while the children are carrying

on the task.

St age 6:
This is the mature school entry level where integrated
attention is well established and wel |l -sust ai ned.

Some activities that: can be used to build UP attention

contr ol

If your child la within 0-3 years

1) Try and establish eye contact. Bring an interesting or
colourful object near your face and say "Look at this" and
name the object. Encourage your child to |ook at your face.
This will also enhance |ip reading.

2) Draw various shapes and let your child colour them or
pai nt them

3) Try the gane of bl ow ng bubbles in soapy water. This wll
al so enhance the novenents of his oral nechanism

4) Fill a box with beads and a piece of candy. Ask the
child to find the candy. Use other formboards.

5) Play nursery rhynmes on the recorder. Sonme children enjoy
listening to nusic.

If your child is 3-5 years old

1) Balance a pencil on a flat wide ruler and ask your child
to do the sane. Then try balancing a coin

2) Immtation of nursery rhyme novenents can be worked
upon.

3) Play hide and seek with your child.



4) Use jigsaw puzzles slowy increase their conplexity.

5) Using a mrror encourage |looking at facial and other
body parts.

6) Try stringing the beads-enhances notor coordination too.

these activities.

You can use several variations and nodifications

of

Just run through your imagination and plan

out activities to solve the purpose of the task and noreover

to meet the needs of your child.

Mot or co-ordination

upon. Mot or devel opnent is very essential and is

This is another inportant aspect that you should work

prerequisite to the speech and | anguage strategies that

be

To
1)
2)
3)
4)
5)
6)

undert aken

enhance notor co-ordination you can

Use peg- boards.

Try stringing of beads

Encourage joining of dots to nake a figure
Encourage himto tie his shoe-Iace.

To button his clothes.

To draw and col our, use clay, paints and so on.

For motor devalopment:-

1)

I ncl ude wal ki ng, hopping etc in your therapy plans.

child has to walk till nmusic is on and then stop when

music is swtched off.

2)

Touching toes to the beat of the drum

a

Wil

Eg
t he
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3) Wal ki ng on a bal ance beam which is sufficiently broad.

Many vari ations can again be used.

Sense training is one of your child s nost useful tools in

| ear ni ng, in devel opi ng | i p-reading, for | anguage
understanding, in speech preparation, in reading readiness
and is a form of learning which is play for him The
devel opnment of the sense of touch, sight, taste, snell and
even hearing which begins at the early levels through sense
training is closely related to the developnent of [|ip-
readi ng, speech, reading and also inproves the quality of
ot her devel oped skills. It also assists in personality
devel opnent .

So, do not interfere in your child s activities and |et
him satisfy his curiosity. CGuidance and direction nmy be
accepted but interference will not be accepted.

Sonme sense training activities that you can use: -

First of all, always renenber that success depends on
the interests, nuscular co-ordinations, attention span of
your child and your expectations fromhim Hence, please bear

t hese aspects in mnd when planning out the activities.

SENSE OF Sl GHT: -

A. Matching:- Mtching is the process of recognising the

simlarity anpong objects and responding to |Iike objects

simlarly.

21



(1) Matching object to object:-

In the initial stages, use objects which are
identical in all respects eg 2 spoons,2 simlar red balls, 2
simlar dolls, 2 air planes and so on. Renenber that the two
obj ects should be identical.You can start by saying "This is
a ball". dGve ne the ball.Now, tell nme where is the other
bal I "Then you point out to the other ball and say ,"Here 1is
another ball". Al ways renenber that you nust speak in full,

short sentences. Do not use single words. Now keep the two

bal | s together and use any other two objects. Introduce them

to your child and match them for him Try putting his hand on
your face, draw his attention to your |ips but renenber not
to force your child. Thus immtation and |Ilip-reading are

i nt roduced.

Once the child is able to match the 2 identical objects,
then use objects which are of different size, diferent
colours and work on matching. The basic aimis to make your
child understand that a red big ball or a green small ballcan

be considered as belonging to the category of ball.

2) Matching object to picture: -

Initially the object and the picture should be
simlar in all respects and then they can be varied as
regards the size and col our keeping the category constant.
You have to increase his understanding of the relationship
between pictured objects and real ones. Again |ip-reading,

use of tactile and auditory approaches can be utilised.
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You can pin up pictures of itens of daily use such as
your child' s toothbrush, soap, conb, towel, clothes in the

pl aces where you keep them

3. Matching Picture to picture

Initially use pictures having only one object each and
slowy you can use nore conplicated pictures that include

several objects and peopl e.

Renmenber your activities should be interesting and

shoul d have variety and should be repeated a few tines.

-You can introduce searching. Show the child where you have
hi dden a set of pictures, take say 4 pictures and keep a set
of identical pictures with you. Now show himeach picture one
at a time and ask himto search for the one that you've asked

for.Again lip-reading can be utilised here.

-You can also ask himto sort out simlar pictures froma box

full of pictures.

-Sorting of vegetabl es-say onions and potatoes- can also be

tried.

-Make charts of different objects and cards illustrating
simlar objects and ask your child to match each card wth

the picture on the chart
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so the adult should do the sane to put across the idea of
imtation.

With blocks With sticks
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2.Copying a particular pattern of bead chain.

3. Copyi ng sinple designs on peg boards.

4. Arrangi ng objects in a sequence.

5. Working sinple puzzles.

6. Popping bubbles in a particular way, ask the <child to
imtate.

7.lmtate stirring and drinking of water.

8.Introduce a pantom m ng function.

9. Introduce counting.

10. H de toys in front of the child. Show simlar objects and
ask your child to find the simlar toy. Later on try working
on lip-reading and see whether your child can Ilipread the
nane of the toy or object and get it for you . Auditory
training can be done in a simlar fashion by covering your
lips and then saying the word in a conplete sentence. |f your
child is unable to understand or follow you, then revert to
tactile and visual clues along with auditory cl ues.

Sense of touch

Ways to work on are
| .Put different shapes in a bag. Make the <child feel the

shape of a square and ask himto take out squares from the

bag.
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Auditory Menory -

Your child may fail to develop recall for sound patterns
and thus for verbal patterns because of his dissociation with
a sound environment. Hence it is extrenely essential to work
on your child' s auditory nenory and retention.

Ways to increase auditory nonory and ratention

1) Encourage keeping rhythmto nusic through a stick

2) Clapping to a specific rhythm

3) Repeating sounds made ie one drum beat foll owed by anot her
according to what you do.

4) Repeating sounds produced in a particular sequence eg
| oud, soft and again loud. Child has to do the sane.

5) Vary the tinme interval between the two sounds.

6) Imtating your vocal presentations.

7) Repeating nonosyl | abi ¢ words.

Vi sual Menory :-

This is the ability to renenber what is seen. This
ability includes renenbering the shape of whatv we see, it's
relationship to other things in the environnent, it's

direction or position in space and the order in which we see

it which is called visual sequencing and is particularly
inmportant to spelling, reading and developnent of Ilip-

r eadi ng.

Ways in which you can increase visual nenory, sequencing and

retention.
| . Make sinple designs using blocks or sticks and ask your

child to do the sane. Sone children nmay do what they want and



For nboards can be used too.
Various materials can also be used. Initially let the
child use both visual and tactile clues, then he should be

able to acconplish the task on his sense of touch al one.

You should always remenber the following points while
training your child.

1. Record your child's progress and maintain a diary.

2. Adapt the materials to fit your child s needs.

3. Maintain short goals and footstones and chart out and plan

your activities.

To Learn |s A Joy,
To Teach Is A Joy-
And A PRI VI LEGE.
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SYMBOLI C UNDERSANDI NG : SI TUATI ONAL CLUES : -

In the early stages of devel opnent, children organise
their cognitive schemata according to the environnental
context in which the objects and activities conme together.
bj ect permanence ( ie knowi ng an object is present although
it is not inview ) and early semantic forns are derived from
this type of interaction. During the representational period,
which conmes in later, the child can deal with each aspect of
the trio synbolically and can separate them in order to
generate his own hypothesis. But until that point we have to
organise our therapy plans from the perspective of the
child's need to relate object to activity and to context.
Wthout this pattern of relationship, nothing wll be

relevant to the child.

Things to renmenber and bear in mnd :-

1) Always give all possible clues ie tactile, visual,
auditory as well as situational. For instance when you set
the table for dinner, |ook at your child and say, "Come, |et
us eat.". Hence the child will understand that he is being

called for dinner.

O take another instance - Put your child on your |ap,
hold himlovingly, extend your cheek and tell him "Gve ne
your kiss". Although the child may not have |ip-read you, he
has understood that you have asked for a kiss. These clues
are essential for the <child. After several tines of

repetitions, the child wll relate what is being said to what



he has wunderstood fromthe situation and this is where

| anguage under st andi ng begi ns.

2) Encourage your child to indulge in synbolic play. For
i nstance- playing doll house, going to the grocer, playing
t eacher-teacher. Al these activities wll enhance his
representational abilities and in turn enhance |anguage
devel opnent. Grls usuallly enjoy playing with kitchen sets

and dolls taking the role of their nothers.

In this way, you will be providing an opportunity for
your <child to express herself and as to how she perceives
people as well as the situations around her. Thus, you are

buil ding a bridge towards |anguage devel opnent.
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AUDI TORY TRAI NI NG : -

The eye is the mirror to the soul but the ear is the
gateway to the soul. W beleive that a mgjority of the
hearing-inpaired are not totally deaf. Very often they have
rem nants of hearing- as if this gateway was slightly open
and through this narrow opening we try to reach the child by
using speech anplified with the help of a hearing aid. This

is auditory training.

Before going on to the levels of auditory training, it
is inmportaont to make a distinction between |istening and
hearing. When a child is fit with a hearing aid, many sounds
are neanigless to him He has to recogni se what sounds are,
where they cone from only after which the association wth
meani ng occurs. Once the child has learnt the source of many
environnmental sounds and which ones require a response, rea
listening begins. W may think of Ilistening as selective

hearing- ie a sorting-out process.

1) Always watch out for your child s responses to sounds and
speech and give himinformation regarding it's source.

2) Plan out your therapy and activities and work wth
patience because the results may be slow

3) It wll be nore effective if conbined with other fornms of
t rai ni ng.

4) Al ways renenber you have to use only one | anguage, talking

and singing are the first things that you can do.
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5) The main aimis to allow your child to use his auditory
node nore effectively and efficiently in dealing with his

envi ronnent .

Levels of Auditory Training :-

1) Awar eness.
2) Discrimnation, |ocalization.

3) Conprehension.

1) Awareness
First of all your child has to differentiate between
silence and sound. Initially you can use gross sounds |ike

the drum bell, tabla etc.

You can train your child to put a peg into a box
everytime he hears the sound. At this level, it is inportant
to give himthe visual clue of you banging the drum Then you
bang the drum from behind your chid and see if he responds.
Make this activity pleasant. Do not beat the drumvery hard.

Rai se hands when sound heard !.

Thus in awareness you should introduce your child one by
one to various sounds in your environment and make him aware
of them For eg if your cooker whistles and your child | ooks
up, encourage himand take himto your kitchen and show him
the source of the sound. Slowy you can introduce different
sounds of different intensities and bring the concepts of

| oud, soft, long, short and so on.
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2) Discrimnation:-

Here the <child will have to be trained to each sound
separately and give a differential response to each sound.
Initially give all clues, and then train himto respond only

auditorily. G ve himreinforcement whenever required.

For instance, use a drumand a bell. The child has to
put a bead in a box when he hears the sound of the drum and
he has to put a block in the box when he hears the bell ring.
After your child is able to do this,then you can train him
for finer discrimnation between two high frequency sounds or
two low frequency sounds. Slowy the nunber of sounds

i ntroduced can be increased.

3) Conpr ehensi on : -

This is the final stage where the child attaches neani ng
to the sound that he hears in his environnent especially as

regards speech.

Vowel Sounds : -

Vowel sounds are easy to imtate and they can be easily
seen on the lips and so they are introduced first. They are
presented in animal sounds . You can use tape recorded
versions of these animal sounds and encourage your child to
imtate them and match them with the pictures of the
respective animals. The child finds this activity extrenely
interesting since the <child has understood the sounds

produced by a dog and a cat, then you can produce the sound
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and ask the child to point out to the respective picture in
t he choi ce of two.

Musi ¢ Rhythm -

You can devote sone tinme each day for nusic and rhythm
activti es.

Exposure to nusic stinulates spontaneity individually as
well as in a group. It will encourage to express feelings of
joy, dramatic action, <creative expression and indiviua
interpretation in developing nore graceful novenents and
motor skills. The sense of rhythmw Il carry over to your
child' s speech since the speech nuscles learn to nove nore
rhyt hm cal |l y.

Activities:-

1) Beat the drumwith a specific rhythmFirst the child wll
wat ch you and then imtate you.

2) The child is expected to march or run when nusic is on
and stop when nusic is stopped.

3) Concepts such as |oud, soft,noisy can be taught through
nmusi c.

Wrds : -

Wor k on repetition of nonosyl | abi c wor ds
initially. Take two words at a tinme which sound different that
is say a nonosyllabic word |ike shoe and a bisyllabic one
like air plane. You can use either objects or pictures. Point
out to the shoe as in matching and say "This is a shoe". Now
point out to the air plane and say "This is an air plane".

Now ask your child, "Were is the shoe".If the child has been



exposed to the word shoe in his matching sessions, he wll be
able to lip-read and thus point out to the shoe and simlarly
to the air plane. Now cover your lips and see if your child
can point out to the appropriate picture wthout visua
clues. If he is unable to do so, imediately uncover your
lips and give himthe visual clues.Repeat till he can do it
auditorily al one.

Sentences -

Nursery rhynmes and jingles can be used but this wll be
at a higher level that is when a child has devel oped sone
anmount of vocabulary and good |lip-reading and auditory
skills.

List of sounds for auditory training :-
1) Sound mekers |ike drum whistle,tabla,bell,xyl ophone etc.
2) Animal and bird sounds.
3) Vehicle sounds.
4) Common househol d sounds |ike door bell, door knock, radio,
TV, cooker, m xi e, washi ng, fan noi se, running water etc.
5) Sound made by human beings Ilike laughing, crying,
brushi ng teeth, coughing, singing etc.
6) Sounds in other places.

Tenpl e, puja sounds, banging doors,tailoring sounds
etc.

Thus, make your child aware of all possible sounds in
the environnment. Mke himaware of his own voice as well as
yours. Auditory training is the back bone of education of the
hearing inpaired children and it provides lot of scope to

devel op | anguage skills.
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SPEECH AND LANGUAGE TRAI NI NG

Speech devel ops through understandi ng of |anguange-not only
an understanding of articulated |anguage but also to an
understanding of the |anguage of feelings, thought and

experi ence.

Lanuguage It is not only the objective in mnd for the
hearing inpaired child, it is also the neans. Hence sense
training, |lip-reading training, auditory training are al

| anguage training. Thus, the cunmul ative effect of all these
aspects results into a hearing inmpaired child having a good

control over his speech and | anguage.

The understandi ng of verbalised ideas and words that is
| anguage always preceeds speech. Speech is one of the

nodalities in which |anguage is expressed.

The hearing child is exposed to speech that has neani ng-
not to isolated vowels and consonants, but to whole words,
phrases and sentences that express ideas. The sanme principle

nmust be applied in training your child. This will result not
only in the child s developing a broad understanding of
spoken | anguage but in his wanting to talk and in his having

sonmething to tal k.

As the <child beconmes nore aware of speech and its
meaning for him he begins to imtate and to go through many
of the stages of speech devel opnent that the hearing child

experiences.
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Sonething to renenber always :-

You, as parents, should provide ideal opportunities not
only for devel opnent of your child' s conmmunication skills but
allround, integrated developnent of the child as a whole

person and as an essential nenber of your famly and society.

Language stiamulation ; -

This is the basic tool by which conmmunication ability is
devel oped. You m ght think to yourselves,"Wat's the use of
talking to ny child so nuch?'He does not understand any
way!". But you nust remenber that he needs this [|anguage
stimulation nuch nore than a normal child would need. So
talk,talk and talk to your child about things that he can
see-here and now. Tal k about acts as they are being perfornmed

that is what you are doing or what your child is doing.

Was to stimulate your child ;-

1) Have a good, conducive, and stinulating environnent.

2) Name all objects that your child cones in contact wth.
Don't repeat the word. Talk in full conplete sentences. Use
only one | anguage.

3) Provide nursery rhymes. Sing to your child.

4) Use dol | -house or hand puppets to nake this interaction
nore intresting.

5) Read books to your child. Use books with large colourfu

pictures which will draw the attention of your child.

6) Encourage your child in role-playing that is you, as a
teacher or her father and so on.
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7) Set up a routine for your child.

You have to notivate your child that is you have to
devel op your child's interest in need for speech and | anguage

as a conmmuni cati ve tool

Ways to notivate your child :-

1) Do not ever force your child to talk.

2) Speech situations should be pleasant. Your child is like
a sponge which absorbs a trenendous anount before it begins
to l|eak. Concentrate on giving a child |language before you

expect himto performby giving speech to you.

Some language training tips : -

The nother plays the nost inportant role in the tota
devel opnent of the child by giving indiviualized training.
1) Training periods should be short, often and pleasant. This
should be repeated with variety otherwise they may tend to
becone quite boring. They should be planned according to your
child s interest. They should have definite tinme and place. A
child who is hungry and tired will certinly not be in a
position to sit through your therapy session.
2) Use sinple and readily available nmaterials such as
pi ctures from nmagazi nes and books.
3) Use nmultiple approach that 1is hearing, seeing and
t ouchi ng.

4) Use rhythmas much as possi bl e.
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5) Devel op your child's self-confidence. Never do anything
that a child can do for you. Let the child share his
activities with you.

6) Pay attention to vyour child s breath control and
voi ce. Enhance bl ow ng activities.

7) Change your child'" gestures to speech.

8) Use sinple and conpl ete | anguage constantly.

9) Use exanples and famliar ideas constantly.

10) Be optimstic and expect to be sucessful.

11) Encourage immtation or any other formof conmunication
from your child.

12) Always maintain a note book. Plan out your activities for

your child and nmake a note of his progress.

You wll be stimulating your child wth | anguage
t hroughout the day but it is also inportant to devote sone
time every day for specific training. Here, vyou wll
incorporate the auditory, visual as well as tactile approches

and teach your child the |anguage of the hearing world.

You should follow a certain order of introduction of

wor ds which is explained bel ow

1)  Nouns: -

Select words wch are of interest to your <child and
whi ch he can touch and feel. Wrk at the concrete level. It
woul d be preferable to use objects initially and then nove on
to pictures after vyou have trained your child to match

objects to pictures. You can start with nanes of toys and



objects of daily use such as ball, airplane, spoon, plate,
cup, brush and so on. It is advisable to use words which
appear different on the lips and then nove on to nore words.
Use tactile, auditory as well as visual approaches.

1) Bring the attention of your child to your face by bringing
t he obj ect close to your face.

2) Talk to himabout objects in short, conplete sentences.

3) Let himfeel your face when you are talking about the
object. Let himfeel the vibrations on your throat when you
use the word "ball". Let hmfeel the vibrations wth his
finger when you say "mama". Let himfeel the gush of air
com ng out through your lips when you say "pa-pa".

4) Al ways keep the hearing aid on. Cover your lips and see if
your child can recogi se the object correctly. If he is unable
to do so, then wuncover your lips and say the word in a
conplete sentence again wuntil he can recognise the word
auditorily alone. Use repititions and a ot of variety in

your choice of sentences. For instance if you are working on

the ball, then use sentences such as "Look this is a
ball".,"It 1is a red ball","throw the ball","Gve nme the
bal | ","Let us keep the ball here" and so on.

5) Once you have introduced many words, you can work on

vocabul ary building. You can classify the words into food,
toys, transportation, animals, kitchen utenslis, parts of the
body, famly and freinds and so on. It 1is inportant to

mai ntian a scrap book in which you can stick pictures of each
category- Do not stick too many pictures on a single page.
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Two pictures will be okay. Don't spend too nmuch tinme draw ng.

Cut pictures from nmagazi nes and books. Indulge your child in

cutting these pictures. He will surely enjoy it and you can
give him language training as well. Charts are also very
useful. Hand puppets, dolls are also wuseful for teaching

di fferent words and body parts.

You can al so categori ze
the words as bel ongi ng
to say ani mals, body
parts, daily use itens
and so on. Making
charts is great fun for
the child t

C"F"

Verbs that are used very often can be taken up for a
specific training such as wal k, run,junp, fall and so on.

You can use charts with pictures. For eg if vyou are

teaching the verb "run" then you can use pictures of a dog
running, a boy running, a girl running and nake the concept
much clearer. You can even run and ask the child to imtate
you. Sticks can also be used to illustrate running.

Your <child will enjoy matching a coloured picture to a

stick picture.

Simlarly you can teach other verbs like laugh, cry,
give, cut, eat, sleep, chew, paste, and so on.You can use
mat ching, lip-reading, visual as well as auditory training

appr oaches.
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Al ways renenber to use the correct forns of the verbs in
conmplete sentences and use themin relation to activities
that are neani ngful and enjoyable for you child. The child at
this level nust atleast become famliar with sone of the

ver bs.

Adj ectives :-

Colours attract nost children but they are difficult to
lip-read. But you can introduce common colours such as red,
bl ue, green and yellow and encourage matching the printed
form to the colour. You can ask your child to colour a page
in "red" and ask himto give you objects of the colour red in
the room Again work first on matching and on |ip-readi ng and

audi tory conprehensi on.

You can use blocks of various colours. Once the child
has recogni zed each col our, then you can ask the child to put
each bl ock of each colour separately. The child has to ook
at your face as well get auditory and tactile clues and then
keep the block in it's respective place with other blocks of

the same colour. Cut out velvette pieces can al so be used.
Numbers:—

1) You can introduce matching of nunbers. For eg

& o]

@ @

@ :Z- @ @ (T?\ e one ball

3 o @ A 0@

- S .| ) 9

@ @ @ 2

2 éQ’ ' o "3 two flowers
& 2 > 2

- S e &
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2) Nunber books can al so be used.
3) You can teach your child to count. Four year olds enjoy

doi ng so.

Remenber don't force your child in any activity. He
should be willing to do so in the activity and hence make the

activity colourful and interesting.

O her concepts such as big, small, hard, soft, pretty,

ol d, new, good, bad can al so be introduced.

Propositions :-

To use prepositions sone anmount of | anguage
conprehension is required. Some four year olds and nost five
year olds can be taught sinple prepositions |like in, on,
under, behind and so on. You can denobnstrate it to your child
as well as use pictures illustrating these concepts. Use

words which your child is famliar with and which he can

recogni ze.
For instance, if he can recognize "ball" and "table"
then you can use themin your activity. Put the "ball" on the

"table" and denonstrate to him You can ask himto do the

sanme. You can even use pictures illustrating these concepts.

Pronouns : -

You can introduce pronouns in general conversation.



Conj unctions : -

4 to 5 year olds can be introduced to conjunctions.
Attention is brought to the conjunction as you use tactile,
visual and auditory techniques "And" should be fairly well

established at the end of pre-school training and other

conjunctions as or", although not established to any
noti ceabl e degree, can becone a regular part of the long

experi ence.

Gradually, the <child is trained to lip-read and say
simpl e phrases nade up of famliar words that he has |earnt.
Whenever sentences are used, encourage your child to wuse
sentences hinself. Renenber that rhythmis nore i mport ant
than correct pronounciation. You are working on speech and
| anguage devel opment and not on speech correcxtion at this

st age.

Questions and Answers:

When your child indulges in asking questions and
answers, he is using speech as a social activity. He may use
gestures to communi cate and renenber you have to provide him

with words for his gestures.

4-yr olds may indicate sone anount of understanding by
some action rather than speech. Later, he mght repeat the
guestions and answers. The child begins to notice that when
we say "Wiat colour....?", the colour blue or red etc is
used. Wien we say "Wo is that ?"- a person is referred to.

Slowy, later on, as soon as you ask a question, the child
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will at once repond appropriately but for this he has to have
enough | anguage and |ip-reading skills. Thus several practice

sessions are required. You can use "Question ganes".

Time Concept -
Use the calendar to introduce the time cncept. Strike
out each day as it is over on the cal endar. | ntroduce the

concepts of today, tommorow and yesterday. You can also use
card board clocks with novable hands for your 4-yr olds.
Al t hough he may not be able to tell the tine, you can always
expose himto the time concept. You can illustrate to vyour
child the tine when he gets up, the tinme when he has |unch,

the time when he goes out to play, bed-tine and so on.

Stories and Picture Descriptions :-

Introduce story telling to your child. Use story-books
with large colourful pictures. This will enable your chid to
attend to your face and to enjoy speech and |anguage

activities.

Use pictures and sequence them appropraitely as in the

story and see if your child can do the sequencing on his own.

Maintain a book in which you can draw pictures of a
visit to the zoo or any other outing and introduce the
witten synbols below that. Any activity can be drawn and

witten synbols can be introduced bel ow each picture.



O her Devel opnental Activities :-

Creative Activities ;-

As the child beconmes nore involved in experinentation
with various nedia and materials, he becones nore expressive,
productive and inventive. Sinultaneously his activity should

be used as a neans for sponsoring |angauge begi nnings.

These incl ude

1) Painting ie finger-painting, using brushing.

2) Crayons used.

3) day nodelling.

4) Building towers and houses and roads w th bl ocks.

5) Making castles w th sand.

Remenber AVO D | NTERFERING with your child' s activities.
3-yr ol ds- He may name colours while you are giving them

to him Counting can be encouraged.

4-yr  olds- Your <child may draw a face and other
features. Thus, |angauge training is enhanced. The child may

cone up with letters ie al phabets.

5-yr ol ds- Enjoy paper cutting. They may draw figures
resenbling various objects that you have introduced and which
t hey have recognized in theri training sessions. Thus you can
encourage themand reinforce them Even a sinple pat on the

back, a smle or the word "good" will work wonders
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G her Actvities :-

You can expose your child to language in daily
activities such as washing, toilet, eating and other Kkitchen
experiences where in he can learn the nanes of the wvarious

utensils as well as vegetables and fruits.

Devel opnental activities are used to broaden the childs
experience, his understanding and his neans of expressing

hi nsel f.
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LI P- READI NG GENERAL AND SPECI FI C

Lip-reading is the art of learning to understand spoken
| anguage by use of one's eyes. Speech-reading is used
synonynously wth |ip-reading because |ip-reading involves

much nore than what it inplies.

Lip-reading is a very difficult and demandi ng task and
you have to be.very very patient while training your child to
lip-read. Your child has to devel op qui ckness and al ertness
of mnd, concentration and visual nenory, subconscious grasp
of nmeaning and intuition and to supplenent the speech which
he is able to see and interpret. Thus speech reading is a
nore appropriate term but let us stick to the word |ip-
reading as it has always been used. Exercises in |ip-reading

must be made a part of your childs everyday life.

Lip-reading can be divided into 2 categories -general and

specific.

Ceneralis t he term applied to the conpr ehensi on of
spontaneous and natural |anguage encountered by the «child
during the day and in which no effort is nade to "teach"
specific words, phrases or other |anguage forns. It is
concerned wth general neanings, concepts and understanding

of speech and | anguage.

Specificis the termapplied to conprehension of specific

words, to conscious building of lip-reading vocabulary and
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tends to take place in the Iesson or deliberately contrieved

si tuati on.

For lip-reading to take place the child must [ook at
your face, nmust understand what is being said in the
situation when the objects are being tal ked about and nust
finally wunderstand w thout clues being given. You nust use
nor mal conversational speech wthout facia

contortions or exaggerations.

Expose your child to sonme experiences encountered daily.

Use language that |ives, in other words talk about the
present.

The basis is that the concepts should conme first.

Make your child famliar with many words.

Specific lip reading: -

Here the lip-reading | essons nmust be designed and well
structured to suit the needs of your child. Use words of his
interest , likes and famliarity.

-Take 2-3 objects that appear different on the |ips.
-Much repetition is required.
-Use short but conpl ete sentences.

-SlowW y increase the vocabul ary.

-Start with nouns and then go on to verbs, adjectives
pronouns and so on. Colours and nunbers can also be
i nt roduced.

-Lessons should be short interesting and n the form of play.

48



eg, if you show the child only a black conb to illustrate
"conb", the child may end up thinking that everything that is

black is a conb or all combs are bl ack

Rule 7:Repeat all the old words that your child has |earnt
many times, day after day, to be sure he does not forget the
ol d ones.

Rule 8:After he has learnt several words, try to Kkeep

together all words that nean things of the sane kind. For eg

categorizing words into animls, toys, people and so on.

Rule 9:Be at your child s level, directly opposite and wth

sufficient light on your face. Lips should be seen clearly.

Rule 10:Let your child feel the word. Put his hand on vyour
cheek and feel vibrations. Moreover he also tends to

concentrate nore on your face.

Ruls. 11: Speak naturally and clearly and not too fast or too

sl ow. Avoi d exaggerati ons.

Al ways renenber that lip-reading training wll show best
results when incorporated wth other aspects of sense

training and other training activities.

Readi ng readiness :-
The hearing inpaired child s progress nay be accel erated.

| aying a good foundation for reading early in life.

Before he is introduced to the printed word, the child

should have a working know edge of that word inrelationto
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everyday |ife. Asthe child is led fromthe known to the
unknowmn and is taught to use the famliar (lipreading and
experiences) to help himinterpret the unfamliar (printed

word), he is being soundly prepared for reading.

Wr d recognition is a part of reading readi ness

progranmme. Reading will also depend on how well his concepts
about the word is developed and also on his lip-reading
skills.

Wien and where to start:-

Your child nust be exposed right fromthe time he is
first read to from books.
I ntroduce nmatching printed words and pictures and col ours
Gve him concrete concepts which he can wunderstand in
relation to |iving.
Fam liar |ip-reading words and pictures should be used.
Short sentences should be used.
Your <child at the pre-school level nust be prepared for

r eadi ng.
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SOME LESSON PLANS THAT CAN BE USED : -

In planning training sessions, list out the aim the

short-term goals and your strategy and the observations and
make a note of this as well as your child' s progress in a
diary. It is very very inportant to maintain a diary. Use a
mrror in your sessions. Always renenber that auditory
training, sense training, speech and |ip-reading training
should all be incorporated in your |esson plan. Use the sane

material for all these approaches.

Lesson Plan 1:-

Aim: To teach words such as ball, shoe, airplane
- Awar eness and di scrimnation of gross sounds of drum and

bel | .

Sense training:-

1) Mat chi ng obj ect to object.
2) Mat chi ng object to picture.
3)Matching picture to picture.

Li p—+eading: —

Asking child to point out to each picture after he has
learnt to recognize each of themcorrectly. Hde all the
objects in front of the child, then say the word and ask him
to get the object. If he is unable to do so, then show him

the picture and then ask the child to get the object.
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Speech : -

Encourage blowing, imtation of the words.

Auditory training;-

1) Awar eness of music "on" and "off".
2) Awar eness of gross sounds such as bell and drum
3)Discrimnation of these 2 sounds along wth |ocalization

and recognition of source.

The child has to raise his hands when the nusic is on and

to put them down when the nusic is off.

For gross sound awareness, you can give your child sone
bl ocks and ask himto put each one on the top of the other as
soon as you have given the sound. Renenber first you have to
give himall the clues ie the visual feedback. Then he has to
respond auditorily alone. You can play the drum from behind
your child or else you can ask himto close his eyes when he

hears the drum

Renmenber use short, conplete sentences and cone down to the
| evel of your child so that he can attend to your face.

Story telling can be done.

Stick photographs of your child, your famly and help him to

recogni se every body.
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Lesson Plan 2. :-

Sense training : Shoe,airplane, ball, dog, cat.

Mat ching :object to picture.

:Picture to picture.

Li p-reading : Sanme activity can be used. See if he can |Iip-

read shoe, airplane, ball, cat, dog.

Speech and | anguage

Make him feel the vibrations as you introduce these
words to your child. Elicit immtation. Elicit greetings such
as bye-bye,hallo! Gve himall the clues possible. Continue
bl owi ng exanples for breath control. Teach him animal sounds
of cat and dog. Let himmatch the sounds to the pictures

first. Encourage imtation.

Auditory training :-

Use ot her gross sounds for awareness and discrimnation.
Try awareness of animal sounds and discrimnation of aninal
sounds. G ve rewards for efforts and acconplishnents.

Tell him a story again. see if he can sequence the

pictures of the story
See if he can now recognize the people in t he
phot ographs. Renenber |abel these photographs. Expose your

child with printed words.

Lesson Plan 3:-

Sense training :shoe, airplane, ball, dog, cat continue

mat chi ng.



| nt roduce mat chi ng of colours. Use t wo col ours
initially. Use cards or coloured pegs or coloured airplanes.

See if he can natch the col ours.

Li p-reading :-

After matching, see if he can point out to the red
airplane or the blue shoe. He may not be able to lip-read the
colours at this nmoment but you must be patient and try again.

Let himmatch the colours first.

Speech : -
Enphasi ze on producti on of ani mal sounds and
nonosyl | abl es-shoe, dog ball, cat. Do not ever force him to

tal k. Renenber conprehension al ways precedes expression

Auditory training :-

He should now be able to discrimnate any gross sounds

as well as the two animal sounds that you had introduced
earlier and he nust be in a position to tell you their
sour ces.

Conti nue story telling, i ntroduce clay nodel | i ng.

Encourage him to nmake balls of the colours that you have
i ntroduced. Renenber do not interfere with your childs

activities.

Lesson Plan 4:-

Sense training :- Shoe , airplane, ball, cat, dog, cat, cow.
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I ntroduce two nore col ours. Encourage matching of four
colours- red, blue, green, yellow Use fornmboards, cut out

pi eces.

Li p-readi ng -

Play hide and seek. after your child has matched the
varios pictures nentioned above, hide a set of them in his
presence and put down the other set on the table. Now bring
each picture close to your face and ask the child to find the
hi dden picture. Initially do this and later see if he can

lip-read wi thout the picture.

Speech : -

Continue working on nonosyll ables. Renenber you are
wor king on speech devel opnent and not speech correction.
Hence do not corect your child as long as he wuses correct

rhythm Renmenber to use conplete and short sentences.

Auditory Trianlng :-

Move on to finer discrimnations. Use two high pitched

or two | ow pitched-sounds.

| ntroduce the ani mal sound "npo" and see if he can natch

bow bow', "meow' and noo wth dog, cat and cCow
respectively. Cover your lips while matching pictures of
shoe, airplane, ball and see if he can match these auditorily
alone. If he is unable to do so, then give himvisual clues
until he <can do so auditorily al one. Introduce rhythm to

nmusi c.
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-Story telling.

-A visit to the beach with pictures in a sequence and the
printed words bel ow.

-Let your child paint using a brush or his fingers, Use this
activity for making the concept of col our even stronger.

Al ways end each session with a rewarding activity.

Lesson Plan 5 :-

Sense Training : Shoe, airplane, ball,cat, dog, cow,

spoon, cup. Introduce the verb "run". Matching col ours, shapes

can be introduced.

Li p-reading :-

Use words nentioned above. Use charts of the dog
running, cat running, a boy running. Denonstrate running
yourself. See if he can match all these and then work on |ip-
reading of the verb along with other words. Al ways renenber
to go through the other words so that he does not forget

t hem

Speech : -
Production of many of the words nentioned in the |esson
pl an can be worked upon. Elicit as many correct responses as

you can. G ve reinforcenents.

Auditory training :-

Wor ki ng on ani mal sounds.

Wor ki ng on rhythnm and nusi c.



See if your child can recognize the words used in the above
activities auditorily. Wrk on discrimnation between your
voi ce and your child's.

-End the session with clay nodelling, nake clay nodels of
dog, cat, ball, airplane.

-Indul ge in paper-cutting. Mke various shapes which you can

use for shape matching.

Lesson Plan 5. : -

Sense training :- Increase the vocabualry. Categorize the

words into animal, kitchen utensils, toys, clothes and so on.

| ntroduce nore verbs such as "give", "take"

Encourage colour matching. Introduce shape and size
mat ching. Ask vyour child to colour a page of a particular
colour. Col our sone pieces of paper and keep themin places
he can see them Ask child to find the coloured pieces and
get themto you.

| ntroduce square, triangle, circle, rectangle. Child may

not be able to lip-read but work on matching.

Li p—+eading :—

Wrk on the nouns which you have added as well as on
verbs. See if your child can now |ip-read the colours well.
See if he can lip-read his nanme and can |ip-read the nenbers
of his famly. |If not show himthe photographs and work on

this till he can do so by |ip-reading al one.
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Audi tory trianing :-

D scrimnation of the nouns introduced. Take two words
at a time, First give himall clues, then see if he can
recogni se themauditorily. Renmenber to use conpl ete sentences

and not the words in islolation.

Speech : -

Encourage production of various animal sounds as well as
the words that you have worked on for 50 |ong. Renenber - Be
Patient. Wrk on Breath control and voi cing.

The child has to say ah... till you raise your hand and

stop when you | ower your hand.

Bl owi ng of candles, a piece of paper fromone end to the
ot her etc can be worked upon.

End your session with sone activity that your child
loves the nost be it finger painting, colouring, clay

nodel l'ing, playing with blocks or any such activities.

LessonP an. 7: -

Now you have built sone anount of vocabulary as far as
nouns are concerned. You have begun with verbs so introduce

nore verbs such as "conme", "go" and so on "wal k", "sit".

Sense Training :-

Mat chi ng col ours, shapes, sizes.

Mat chi ng pictures of words which have been introduced.

59



Li p-readi ng: -

See if he can lip-read "give", "take", "run". Wrk on

these first and then slowy introduce the other verbs such as

cone", "go", "wal k",

sit" and so on.

Speech : -

Wrk on production of nost of the animal sounds, the
sounds of a car, airpalne etc. Wrk on production of the
nouns that were introduced. Encourage rhythm and right

i ntonati on.

Auditory Training :-

-Di scrimnation of the nouns.

-Music and nursery rhymes can be introduced. Child has to
clap in rhythmto the nusic.

-Beat the drumthrice, child has to do the sane.

-Concepts of loud, soft, noisy, quiet can be introduced.
Renenber to end the session with sonething rewarding and

i nteresting.

Lesson Plan 8:-

Sense Training :-

Again picture to picture matching of the words you have

wor ked on. Encourage categorisation of these words. Wrk on

adj ectives such as "small", "big".
Li p-reading :-
Work on concepts of "Small", "big". Introduce matching a

small shoe to a picture of a small shoe, a big foot with a
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picture of a big foot, abig ball with a picture of abig ball.

Work on all the nouns and verbs that you had introduced.

Speech -
Production of monosyllables and bisyllables. Use of
these words in asking and answering should be encourged. Play

question games.

Audi tory Training :-

-Working on the words introduced to see if he can recognize
them auditorily.
-lmm tation of nursery rhymes and singing.

- Stabalising the concepts of |loud, soft, noisy, quiet.

Lesson Plan 9 :-

Sense training :-

Work on visual memory.

-Draw a picture and ask your child to do the same.

-Make a figure with sticks and child has to immtate you.
-Build a tower or a building or a bridge with blocks and

child has to do the same.

Your child may not follow you but may want to do things
on his own. Then you must imtate his acttion in order to put
across the idea of immtation. Always remember, don't ever
force your child to do anything. It should be made intersting

and enjoyabl e.

-You can also work on matching the pictures that you

have introduced with the printed forms of the word.
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Li p-reading :-

By this time your child will have sone anount of
vocabul ary as regards nouns, verbs, adjectives. Now you can
teach himprepositions such as "on, "under", "behind" and so
on. Renmenber to use pictures, toys and material which wll

i nterest your child.

Speech : -

Indulge in role-playing. Gve your child a kitchen-set
and dolls and Ilet her play your role. Encour age her
expressions and provide words for her gestures. Reinforce any
speech produced by vyour <child. Wrk on immtation and
expansi on of the words produced. Introduce the tine concept.
Encourage your <child to put a series of pictures in a
sequence and to narrate the story as he wishes to. Do not

ever force your child to talk.

-You can even nmake a scrap book of daily activities with
the printed fornms below it and show it daily to your child

tal ki ng about what you did as illustrated in the picture.

Audi tory Training :-

Wrk on auditory nmenory :-

-You clap once and the child has to inmtate you.

-Vary the interval, the |oudness of the sounds and the <child
has to do the sane.

Slowy nove fromsinple to nore com pex tasks.

-You can also work on nursery rhynes and jingles. Teach

rhythmto your child.



End the session with an activity of colouring. See if
your child 1is able to recognize the colours that you had

t aught .

Noti ce his expressions. Gve himlangauge for his gestures.

Lesson P an. 10 :-

Sense training :-

-Work on visual nenory.

-Make a figure with sticks, take it off and then ask the
child to do it hinself.

-Make a bridge, denonstrate and ask the child to do it.

-Draw a picture and ask your child to do the same wthout

giving himthe visual representation of the figure.

Now you are actually testing his nenory and retention.
If you find your child struggling too hard then you can
assist him wuntil he can do it on his own. Avoid arising a
feeling of frustration in your child.

Try to help himout if he allows you to do so.

Continue working on building your child s vocabualry using

mat chi ng.
Li p-reading :-
Now that your <child can read many nouns, ver bs,

adj ectives and sone prepositions, you can work on |ip-reading
of sentences. Present a picture with the printed form bel ow
it and introduce it to your child. A ways renenber that |ip-

reading will be facilitated by tactile clues.
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Speech : -

-You can work on nursery rhynes and story telling.

-Work on rol e-playing.

- Encourage your child to talk and reward him appropriately.

- Show hi m picture books and other stories and read out to him
and facilitate imtation.

-You can work on the time-concept. Introduce concepts |ike
"this is a time you wake up”, "this is the time you'll go to
sl eep” and so on.

Concepts like "a little later can al so be worked upon.
Encourage any form of expression. If your child uses

gestures, provide himwth |anguage for these gestures. | f

your child has begun to use nouns and verbs, use expansions

and make his expressions nore neani ngful.

Auditory training:-

-Wrk on jingles and nursery rhynes.
-See if your child can auditorily recognize the words that he
can |ip-read.

-Wrk on auditory nenory-you can use a piano or a tabla.
Produce a sequence and ask your child to repeat it. Encourage

and reinforce himall the tinme. Make best use of his residual
hearing. Let him depend as nmuch as possible on auditory
clues. Gve tasks in listening where he has to recognise
animal sounds or your speech or that of others on a tape-

recorder .



As usual, end your activity with an enjoyable note. Do
not forget to make a note of your child' s progress in your

di ary.

These activities and |esson plans can be nodified
dependi ng on your child's interests. You can run through your
i magination and conme up with fantastic ideas in interacting

W th your child.

All the best to you and renenber THE SKY IS THE LIMT
', You can do nmuch much nore for your child than anybody

else 111,
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THE FUTURE OF YOUR CHILD

Once you have worked effectively in the pre-school years
of your child you m ght wonder- what next? Well, your child
is now ready and all set for and you nust be aware of the
various educational progranmes that are available for your

child.

It wll be advisable to put your child in a nursery or
kindergarten in his pre-school years to enhance | angauge
stimulation and speech and | anguage training. Mny pre-schoo

centers are available to neet the needs of your child.

School s that are available :-

There are day schools and residential schools avail abl e.
These are special schools with specially trained personnel
who will have a definite curiculumto follow in educating
your child . There are schools with special teachers who wll
teach your child | anguage skills other than those included in
the curiculum You can also put your child in a normal schoo
for the hearing but give himappropriate training under the
gui dance of a speech-|anguage pathol ogi st and audi ol ogi st.
Thus, the choice is finally left to you but before that it is
exterenely inmportant to consult an audi ol ogist who will be in
abetter position to give you the pros and cons after a
t horough evaluation of your child s auditory system and

speech and |anguage and |I|ip-reading skills. So, after
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consul ting an audi ol ogi st,

you can think hard and then make a

good deci sion about your child' s future and educati on.

Al ways renenber that

you as parents have to play a

trenmendous role in the habilitation of your child and his

future is dependent on your

hands entirely.
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SOVE PROBLEMS FACED AND HOWN TO COPE UP WTH THEM: -

The parent who can say to her deaf child,"I love you
just as vyou are", wth affection and sincerity, 1is not a
problem to her child and will in no way handicap her child

further. That parent will win for herself and for her child,

a victory over the handi cap.

Sone problens faced and how you can tackle these problens :-

1) Acceptance of your child by yourselves :-

It is of utnost inportance to develop a natural and
positive attitude towards your child. Get rid of the feelings
of guilt and shane that crop up in your mnd. You nmay not
realise it but sone of the difficulties faced by your child
may have its roots in your attitudes towards his handi cap and
this may affect your child s achievenents. Hence, renmenber
your child is not a handicap. He is an exceptional child and
you, dear parents, have to give himall the special care and

attention to neet his exceptional needs.

2) Acceptance of your child by his peers and siblings :-

Encourage  your other ~children to talk to your
exceptional «chid and to nmake himfeel as a part of the
famly. Expalin to them as to how they can best co-operate
with you in achieving your goals. Encourage your child to
play with his peers and thereby facilitate his social and

| anguage skills.
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3) Spending enough tine for your child :-

You nmay feel you are unable to spend enough time wth
your child because of your daily chores but you can always
make vyour <child a part of such daily activities such as
washi ng, cooking and so on. You can provide himw th | anguage

stimulation fantastically.

Sone fathers may feel that they do not have tine to
interact adequately with their children. But you can al ways
make the best use of the little tine that you have when you
come back home fromwork. On the week-ends you can include
your child in your activities of gardening, cleaning etc and
he'll love it. Renenber that you have to work hand in hand
with your wife in order to achieve your goals. Your wife wll
need all the help and co-operation that you can give her and

both of you together can do wonders for your child.

I f you have a younger child other than your exceptional
child, then you can involve your child in activities such as
feeding, dressing, caring for the younger one and thus make
your child feel inportant. You will be giving him |anguage

stimulation as wel | .

4) Negl i gence and Over-Protection :-

Remenber your child is first a child and then a hearing-
inmpaired child. Thus negligence and over-protection will
both prove to be harnful to your child. So avoid both and

treat and your child as you would treat any other child but

69



72

| earns to gesture and then to use verbal |anguage. You nmnust
provide words for your child's gestures and help him to
depend nore on auditory, tactile and visual clues and speech

in conmmunicati on.

7) Acceptance of hearing aid :-

Your <child may initially reject the hearing aid. Here are
some suggestions -
1) Put the aid on the child without switching it on. Let him

get used to having the hearing aid on.

2) Then switch on the aid for short intervals say fifteen

m nutes, thrice a day.

3) Slowy increase the time the child uses the hearing aid.

4) Make listening a pleasant expereince,use nusic etc

5) Sing to your child, tell himnursery rhynmes,

6) Reward him appropriately for keeping the aid on.

Slowly, you'll realise that the child will get used to
the hearing aid that he may wish to wear it all the time even
while bathing !!. But renenber to take out the aid while
bat hi ng and sl eeping at night.



do take care of his special needs of seeking a path into the

heari ng worl d.

5)Di sci pli ne and Puni shnent : -

Your child certainly needs vyour |loving care and
attention but he has also to be nmade understood what is
right, what is wong, what he is supposed to do and what he
is not supposed to do. So, disciplining your child is

extrenely inportant.

Discipline is a training which fosters growh and

devel openment and | eads to useful ness and happi ness.

Sone suggestions -

1) Maintain rules and routines.

2) Be reasonabl e.

-Ask your child to do things you know he already |ikes to do.
-Then ask himto do things that are neither particularly
pl easant or unpl easant.

-Finally, work upto the tasks or directions that have been

di saggreable to him

3) Provide wth consistent stinmulus and a consistent
expectation of performance fromday to day. A reward or
puni shnment which is consistent in frequency of occurence in

kind and in application is essential.

Also essential is united front by both parents on al
policy matters. Let the child always know what to expect of

you and expect the best of him in turn.
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4) Praise more than punish. Be sure that vyour praise is

sincere. Praise for effort as well as performnce.
5) Do not resort to bribes.

6) Let your child make m stakes and learn from them Avoid

perfection.

7) Punishment should be appropriate, consistent, calmy and
objectively adm nistered and should not be humliating. Look

into the cause of unaccepted behavi our

8) Set good exanpl es.
9) Inconsistency and indecision spoils a child. Don't be
afraid of spoiling your child with kindness affection and

consi deratiion.

10) Show your child that you have faith in him Believe the
best and you are much nore likely to get the best from your

child.

6) Whether to use gestures or not -

Even we, as hearing individuals supplement our speech
with gestures in order to make ourselves better understood.
Hence, while interacting with your <child using certain
gestures are unavoi dable and nost natural. But do not lay a
ot of enphasis on gestures. Try to draw your child's
attention to your face and preferably to your [lips. Your
child in an attenpt to express himself may resort to gestures

whi ch shoul d not be discouraged. Even a normal hearing child
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I N GONCLUS ON : -

The wvarious aspects involved in training a hearing
inpaired child in his pre-school years have been discussed.
Al t hough each aspect such as sense training, speech and
| anguage t rai ni ng, i p-reading, auditory training are
di scussed separately they are never taught separately. All
these aspects should be incorporated in every training
session that one uses. Only then can best results be

obt ai ned.

The activities given here may not be the ideal ones for
every child, they can be varied and nodified depending on the
likes, dislikes, interests of the child in order to neet his
needs. As parents, they should bear in mnd that since they
are with their hearing inpaired child nost of the waking
hours, only they can do the nost for their child. Thus it is
vey inportant that they understand the priciples beneath
every training strategy and nake best use of it. Parents have

now taken over the role of teachers.

W all know that the years before formal schooling
begins are considered hone-centred and the parents dom nate
the scene. They are responsible for the care, devel opnent and
learning and growth of their children in these inportant
years. Therefore everything nust be done to enable parents to
gain the ability, the know edge and skills necessary for the
early eduction of their hearing-inpaired child at hone. This

is a small step taken ahead to solve this purpose.
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