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I NTRODUCTI OGN

Probl ens enough this, for alifes work, to learn how we

read!. A wonder f ul process, by which our t hought s and
t hought -wanderings to the finest shades of detail, the play of
our innmost feelings and desires and will, the subtle inmage of

very innernost that we are, are reflected fromus to another soul

who reads us through our book

And so to conpletely analyze what we do when we read would
al nost be the acne of a psychol ogi sts achi evenents, for it would
be to describe very many of the nost intricate workings of the
human mnd, as well as to unravel the tangled story of the nost

remarkabl e specific performance that civilization has learnt in

all history.

- Ednmund Bur ke Huey
(1908)

The chal l enge of a book

| give you nothing if you cannot understand; there is much

that I would give to you.

But which you al one nust choose to take.
What you do with what you take

No one can predict.

(Verna D eckman Anderson).



The solution nost frequently proposed for solving world
problens is education Education cannot proceed w thout reading.
Hence the horizon of reading is being lifted far above its
establi shed bounds. The door to an exciting new epoch in the
history of reading seens to be not only ajar but swnging wde

open.

The ability to read is of paranount inportance today.
Technology offers promsing aid. Reading instruction 1is being
beaned to adult illiterates and to children in schools by radio,
television and satellite. Conputers are being used wdely to

adm ni ster programred instruction.

Reading is a subtle and conplex act. It involves, nore or
| ess sinultaneously, the following : sensation of light rays on
the retina of the eye reaching the brain, perception of separate
words and phrases, functioning of the eye nuscles wth exact
controls, I medi ate nenory for what has just been read, renote
menori es based on the readers experience, interest in the content
read and organization of the material so that finally it can be
used in sonme way. These various features operate nore or |ess
concurrently; but they can be analyzed into atleast f our
successive stages : sensation, perception, conprehension and

utilization.

O all the things that children have to learn when they get
to school, reading and witing are the nost basic, the nost
central and the nost essential. Practically everything el se that

they do will be pernmeated by these two skills. Hardly a |esson



can be understood, hardly a project finished unless the children
can read the books in front of themand wite about what they
have done. They nust read and wite or their tine at school wil

be | argely wasted.

It is hard to overestimate the sheer pervasi veness of these
skills. It is not just that they are needed 1in every school
subject. They may al so have a profound effect on the way children
think about things and on their acquaintance wth their own

| anguage.

W do not yet know all the consequences of learning to read
and wite, but they nust be profound. Exam ne what anyone knows
about the world or what he has learned to do, or even the way he
t hinkB about what happened to him and you are bound to be

inpressed by the role the witten word has played in all these

t hi ngs.

| f readi ng can have such powerful results so too, but in the
opposite direction, does failing to learn to read. It is
unfortunate, but such failures do happen and always with the sane
devastati ng consequences. W have in our schools a large nunber
of children who find the task of learning to read a fearsone
busi ness. Sone manage it only with the greatest difficulty,
others not at all. Mny of these children have fallen behind on
every front. They have usually been slow in learning to speak.
Their know edge of their world is wefully inconplete and their
scores in intelligence tests are distinctly low It is not at all

surprising that children as generally handi capped as this fal



behind in reading, conpared to others of the sane age. Their
plight is a serious one and they certainly need and deserve to be
helped to learn to read in any way that is possible. But their

problem with reading was al ways to be expected.

At the sane tinme there are other children whose difficulties
are a great deal nore surprising. They also have apalling
problens when they try to learn to read and wite, but they are
intelligent, quick and alert. They have all the advantages of
help and encouragenent from their parents. They receive devoted
and skilled attention fromtheir teachers Yet their difficulties
persist. Wek by week these unfortunate children fall further and
further behind their school fellows. Faced with witten instruc-
tions, questions on texts of any sort, their disadvantage is
strikingly obvious both to thenselves and increasingly to others
as well. Usually their predicanent is even nore serious and

certainly much harder to hide whenever they have to wite.

Therefore in the present age of increasing interest in
reading disability, t horough and conprehensive evaluation of

various areas of reading skills is inperative.

Failure to learn to read is one of the chief unsolved
probl em of today's school because reading is a tool, the nastery
of which 1is essential to the learning of every other subject.
This necessitates the devel opnent of reading tests suitable for
I ndi an popul ation. These tests will help us not only to evaluate
children's strength and weakness, in learning to read but also

serve as a good basis for intervention.
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REVI EVW O~ LI TERATURE

Reading 1is a genuinely problematic wundertaking for both
beginning and fluent readers. Both nust use print to reduce
uncertainty and to construct neaning. However, the fluent reader
journeys through a | andscape of print that is well <charted; he
possesses refined strategies to anticipate and cope with probl ens
that arise along the way. The begi nning reader on the other hand,
journeys terrain that is much less famliar; the pitfalls of
print are wunknown to her, and coping strategies need to be
devel oped enroute. The strategies that the beginning reader
brings to her task and those that she Ilearns while reading
determine both the rate and extent of her progress toward

fl uency.

At present there are two views of reading acquisition which
address the question of how beginning readers becone conpetent
readers. The first contends that fluency comes to those who
master the mechanics of print, who Ilearn to analyze its
consti tuent parts, and nediate them phonol ogically. The
alternative view holds that excessive analysis and nediation are
i npedi ment s. It encourages a nore holistic approach whi ch

enphasi zes the readers search for neaning.

Lately, some witers have asserted that this debate over
"bottom up” and "top down" processing is fatuous. Sanuels (1976)
contends that the two positions differ principally wth respect

to focus, enphasis and sequence. He perceives no basi c



di sagreenent over the corpus of skills needed to attain fluency.
Lesgold and Perfetti (1978) argue that the two nodels because
they can be derived froma single, interactive conception of the
readi ng process, can coexist. Kam!| (1978) concurs, calling the
processi ng controversy a "non issue" because the two perspectives

are not mutually excl usive.

Wanner (1973) recasts the issue so as to focus attention on
the debate over neaning and conprehension by asking whether we
under st and | anguage from the "outside-in" or from the
"inside-out". By stating the issue in this way he denonstrates
that thiB is no trivial disagreenent about unit size, but a
struggle deeply rooted in contrary assunptions about |anguage
| earning and human experience. Extrapolate the issue to reading
acqui sition and one confronts the question : Does nmeaning accrue
to the beginning reader as she cones to |learn appropriate
responses to the visual clues inherent in print, or does the
meani ng that the reader brings to print play an instrunental role
in learning how print works? Cearly proponents of "bottom up"
processi ng subscribe to the forner point of view, while those who

posit a "top down" interpretation subscribe to the latter

The assertion that learning to read is learning to bridge
the gap between print and speech constitutes a denial of context
because it totally neglects the role of contextuaiized experience

the ability to use what is known to cope wth problematic

si tuati ons.



There is no sinple correspondence between the sounds of
| anguage (at the surface structure level) and their neaning (deep
or underlying structure). Extracting the neaning of an utterance

getting from surface structure to deep structure - involves
conplex syntactic and semantic divisions, in other words the
i stener uses know edge of his |anguage and of the world (Smth,

1973).

Learning froma text is a process in which |earners nobilize
their resources to interact wwth a text according to their
changing purposes and the demands of the task. As a result of
their interactions, they construct neaning for the text and new
know edge for thenselves that they can store in long term nenory
and retrieve for further cognitive processing or for encoding

into oral or witten responses.

Specifications of levels of reading ability is necessary to
clarify issues. For exanple, relationships between intelligence
(1Q and reading ability can be clearly discerned by first
separating reading into two overl apping conmponents : (1) reading
acquisition or learning how to read, and (2) ability to learn
from text. Reading acquisition involves learning a finite Bet of
rules for identifying printed words and learning to integrate use
of these with reasoning processes, linguistic abilities and prior
know edge. Ability to learn fromtext includes use of reading
acquisition processes plus such nonfinite factors as vocabul ary

and general know edge.



To det ect those children who have failed to make
satisfactory progress in reading, it is necessary to have in mnd
some norms of reading growmh. In general, normal growh in
reading tends to be fairly continuous and devel opnental in
nature. At each stage, the abilities essential for success at the
next level are required- The process of learning to read is an

hi erarchy of series of stages of skill acquisition
The Readi ng Process Rae and Potter, (1973)

Resear ch shows that the infant has highly devel oped
perceptions fromthe time of birth. Wthin a few days, a baby is
able to distinguish the nothers voice from other voices and from
| ess neani ngful sounds. Thus the receptive faculty, the ability

to distinguish and understand what is heard, devel ops before ora

| anguage skill.

Reception and expression of the oral |anguage are the childs
first and for several years, only neans of comunication; they
are considered nost critical in the developnment of reading
skills. The variety and frequency of exposure to oral |anguage
together wth the devel opnent of auditory discrimnation skills
and the opportunity to use expressive |anguage, is the main

consideration in the devel opnent of | anguage process.

Wen the child enters school and turns to the task of
r eadi ng, t he visual discrimnation task becones of key
i mportance. This skill nust already be highly developed before

letter recognition and the ability to identify the relatively



smal | differences between one letter and another wll be

possi bl e.

In addition, the social and enotional devel opnment of the

child will prove vital to all school experiences.

These prerequisite skills flow into and influence the

acqui sition of the beginning reading skills.

The child of average intelligence is expected to learn to
read even if he has only reasonably good teaching. Learning to
read, for many children seens not to require much effort. They
appear to attain this ability alnost incidentally. They quickly
make associ ations between the printed synmbol, the auditory synbo

and neani ng.
WHAT | S READI NG ?

Witing is the process of presenting speech in a nore
per manent visual formand therefore reading can be |ooked upon as
the reverse of this process, nanely turning the collection of
synbol s seen upon a piece of paper into "talk", or in the case of
Bilent reading into an inmage of Bpeech sounds. This in English
means gaining the ability to read fromleft to right and from top
to bottom of the page, the recognition of Iletter synbols and

their grouping into words.

R Mrris (1963) tal ks about what he calls 'responsible
r eadi ng, in that the reader is called upon to make an active

nmental response to the content of the passage read. The reader is



called wupon, not only to understand the nessage of the author

but to reflect wupon it, assess its value by conparison wth
previ ously | earned concepts and finally to reach out in
imagination to newrealns as a result of the stinmulus of the
texts. It is suggested that if our children learn to wuse their
reading in this way they will not be in danger of losing their
individuality wunder the pressures of nodern mass nedia nor wll

the progress of mankind as a whol e be stunted.

Morris reviews teaching nmethods wth the purpose of
analysing, which wll be nost helpful to gain a growh of

‘responsive' reading for our children.

Reading can be defined or viewed in a nunber of different
ways - primarily as a processes of getting neaning fromprint, as
a decoding activity, or as a psycholinguistic operation. From
these different views cone different approaches or "nethods" of
begi nning reading instruction. No matter how one defines
r eadi ng, the act itself involves the readers sensati ons,
perceptions, cognition and | anguage. Learning to read involves
mastering a consteilation of skills along with the devel opnent of
attitudes and values related to reading. The processes, skills
and affective dinensions of reading are essentially the sane for

children with special needs as they are for normal children.
Reading : Different Approaches

A nunber of different approaches to beginning reading are

used in schools. W know them by nanme : the look - say nethod

10



(sonetinmes referred to as "the basal approach”), the phonics
approach, linguistic progranms, the |anguage experience approach
reformed al phabets and other prograns intended to get each child

cff on the right foot in learning to read.
Aukerman (1971) has reviewed sonme of the approaches.

Look Say : The "l ook-say" or sight nethod is basically a nmeaning
oriented approach, that is conprehension is the major enphasis
from the beginning. The words sel ected for beginning reading are
those sure to have neaning to the children - words |ike cone, go,
| ook, nmother, laugh etc. Reading in "neaningful"™ context is
stressed from the beginning. Wwole wrds are |earned by sight.
Each word 1is repeated over and over again - as nmany as ten or
nore tines in tw or three pages - so that through repeated

exposure, children will learn to recognize the words on sight.

This method requires a high degree of visual retention
Context clues are inportant to help the child get nmeaning from
the print. Wth the stress on nmeaning, conprehension questions
demandi ng the use of the higher mental processes are an inportant

part of beginning reading instruction

Language Experience :

This is another neaning-oriented approach. In this nethod,
the children dictate stories that are then transcribed on
experience charts. Thus, the <childrens own experiences and
| anguage becone the vehicles in their learning to read. The

| anguage experience and the |ook-say nmethod have a lot in common

11



Meaning 1is the starting point, major enphasis and expected end
product of reading. A high degree of visual retention is required
in renenbering the witten forns of the words the children have

dictated : Context and configuration clues are stressed.

However these two approaches differ greatly in the nature of
the reading material itself. Instead of choosing words selected
by the publisher to be spoken by famliar characters (D ck
Jane), children learn to read words that they've wused in
recounting their own experiences. The content and |anguage are

uni que to each chiids experience and cul tural background.

Phoni cs Approaches :

In this approach, the conscious concentrated teaching of
letter sound relationships is the starting point and ngjor
enphasis in beginning reading instruction. The primary focus is
on decoding printed words rather than on nenorizing words as a
whol e. The approach may be synthetic, that is, children learn the
"sound"” of individual letters and letter conbinations, then
synt hesi ze these sound elenents into words, or the approach nmay
be analytic; that is, starting froma core of famliar sight
words, children learn to analyze these words into their conponent
phonetic elenents. Watever the orientation however, the mgjor
instructional focus is on helping children link letters to their
equi val ent sound features in learning to decode witten |anguage.
Rul es becone inportant in "sounding out"” words. Materials are
constructed to contain the basic sound elenents to be |earned.
Conprehension is expected to result once the witten |anguage is

pronounced.

12



Li ngui stics :

A closely related decodi ng approach to beginning reading is
the linguistic nethod. It is simlar to phonics in that both
stress the decoding of sound - synbol relationships as the road
to mastery in beginning reading. Linguistics prograns typically
control sounds and synbols in beginning reading materials. Wile
a phonics program nmay introduce a sound elenent (the "long o"
sound, for exanple) together with its variant spellings (as in
go, note, goat, toe and blow, for instance) I|inguistics prograns
also control the spellings that represent these sounds. Thus,
children learn one witten representation of a certain sound
before variant spellings of the same sound are introduced. The
basi ¢ begi nning reading vocabulary is restricted to phonetically
regular words - words in which letters consistently represent the
sane sound. Common irregular words (like the, iIs, was, etc.) are
learned by sight in order to allow for neaningful sentences in
begi nni ng reading materials. Phonics prograns are | argel y
deductive in their approach; that is children learn rules in
order to figure out the sound or pronunciation of the word. The

linguistic approach is nore inductive.

Vi sual - Mot or net hod

Choose about three words with which the child is wunfamliar
(about 5 to 8 letters in length) such as friend, airplane,
pilot. Present each word separately. Print the word clearly on a

card. Say, "This word is "friend". Take a good look at it. Wat

13



is the word? Now cl ose your eyes can you see it with your eyea
cl osed? Look again. What is the word?" Renove the word and ask
himto wite it. Have himconpare his word wth that on the card.

If incorrect repeat above procedure.

Ki nest hetic Method :

A short period of orientation is suggested. Tell the child
that you are going to teach himto read by nmeans of an entirely
new et hod. Describe the nethod and ask himto suggest a word he

would like to |learn

Wite the word with a crayon on paper in large size letters.
The child traces the word with his index finger saying the word
as he traces it. He repeats this many tinmes in order to wite the
word w thout |ooking. If he has difficulty witing the word he

shoul d be encouraged to trace it over.

Understanding that a word functions as the basic building
block of printed as well as oral comunication is a nmajor

beginning step in the readi ng process.

Stages in the acquisition of Reading

Nam ng the letters of the alphabet s t he | ear ned

association of a particular letter (grapheme) with a given sound

(phonene).

For the devel opnment of reading patterns, ordering skills or

the skills of directionality are required.

14



Acquisition of phonic skills, the relationships between
specific sounds and specific synbols, must be mastered. In
| anguages in which there is only one sound for each letter, this
step is relatively easy. But in |anguages |ike English the
associ ation of various different sounds with a particular letter
and various different letters with a particular sound nmnakes
mastery of the sound-synbol relationship nore difficult. English
has over two thousand spellings for its approximately fortyfour

sounds.

Further the student nust also be able to blend these sounds
together into a recogni zable word. Additional aids to independent
word attack include the ability to divide words into syllables
and the use of structural word analysis to distinguish prefixes,

suffi xes and root neanings.

Simul taneous wth the acquisition of phonic skills 1is the
assi gnment of neaning to words encountered in print. Mich of the
initial meaning of these words is drawmm from the childrens

background experiences in their environnment.

Conmprehension skills develop and mature as the child
encounters words in print that appear in a new context. The child
| earns that words have multiple neanings and that sone words have

inmplied or connotative meaning according to the culture.

As sentences conbine into paragraphs and paragraphs into
stories, the nmeanings of words and ideas becone nore conplicated.
Bot h literal and interpretive skills becone i ncreasi ngly

i mportant.

15



Chall, J.S., (1978) described the acquisition of reading

skills in terms of various stages.
Stage 0. Prereading stage - Preschool to kindergarten :

From birth wuntil the beginning of formal education nost
children living in a literate culture with an al phabetic witing
system accumul ate a fund of know edge. They al so devel op visual,

visual notor and auditory perceptual skills needed for tasks in

begi nni ng readi ng.

They can discrimnate and nane nost of the letters of the

al phabet. They realize the inportance of print, and can nake

associations with witten form

Extensive research on reading readiness and on early
prediction and prevention of reading failure (Chall, 1967,
deH rsh and Jansky, 1966; Durkin, 1966; 1974-1975; Crates and
Bond, 1936; Jansky and deHirsh, 1972) has denonstrated that the
various abilities, know edge and skills acquired during the

prereading stage are substantially related to success wth

readi ng at stage 1.

Stage 1 : Initial Reading or Decoding Stage - G ades 1-2 :

The essential aspect of this stage is learning the arbitrary
set of letters and associating these with the corresponding parts
of spoken words. Depending on whether the prevailing methodol ogy

for beginning reading instruction is a sight or phonic approach,

16



this stage is called a "guessing and nenory ganme" or "barking at

print".

Stage 2 : Confirmation, fluency, wungluing from Print-G ades

2-3 :

This is a consolidation of what was learned in stagel
through reading what is famliar and already known. Fl uency IS

gained by reading famliar stories. Here, reading is not for

learning or for gaining new information but for confirmng what

is already known to the reader. The reader can concentrate on the

printed words and using the basic decoding skills and insights

acquired in stage 1, match it to her know edge and | anguage.

Stage 3 Reading for learning the New - From one viewoint

G ades 4-8

to read for know edge. Reading now

know ng. At the beginning

Here, readers begin

begins to conpete with other neans of

of this stage, learning fromprint is less efficient than

learning from Ilistening and watching. However efficiency of

readi ng increases and may equal and begin to surpass that of the

other means of gaining new information; particularly [listening.

These readers also need to learn a process - how to find

information in a paragraph, chapter or book and how to go about

efficiently finding what one is |ooking for.

17



Stage 4 : Miltiple Viewpoints - Hi gh Schoo

This stage involves dealing with nore than one point of
view This is essentially an ability to deal with layers of facts
and concepts added on to those acquired earlier. These later
vi ewpoi nts can be acquired because the sinpler view points were
acquired earlier. This stage 1is acquired through  fornal
education. Practice is acquired in learning ever nore difficult
concepts and in learning how to acquire new concepts and new

poi nts of view through reading.
Stage 5 : Aworld view - College, Ages 18 and above

By the tinme this stage is reached, one has learned to read
as nuch or as little of a book as one needs for ones purpose. To
reach this stage is to be able to use selectively the printed

material in those areas of know edge central to ones concern.

The division of reading developnment into a sequence of
stages is useful for instruction, research, evaluation and for
conmuni cati on  pur poses. However Chall concedes that reading
devel opnent IS conti nuous.  She recogni zes t hat readi ng
devel opment results froman interaction between the |earners
bi ol ogi cally determ ned capabilities and environmental challenges
and stinulation. Appropriate instruction and demands for nore
rapi d processing, accurate responses, higher |evel inferences and
nore critical and constructive reactions nmust increase at each

successive stage for the reader to advance from one stage to the

next .

18



Wth regard to the poor reading performance of children with
reading or learning disabilities, it is notable that the basic
characteristics of such children is the significant discrepancy
between their reading achievenent and their nental ability. They
do not generally have problenms in understanding or producing
| anguage. At the risk of oversinplifying the conplexity of their
problems, one may say that generally their ability to derive
meaning from print lags significantly behind their ability to
understand by other nmeans. Their difficulty is usually not wth
understanding ideas and | anguage. If they have difficulty wth
| angauge, it is wth its phonological aspects - sound

di scrimnation, segnentation, blending and sequencing.

Children wth reading or learning disabilities have great
difficulty with stage 1 or the decoding stage and stage 2 or the
fluency stage. Indeed, the nore severe the reading or |earning
difficulty, the nore there seens to be a problem wth decoding
and fluency. Further, conpared to children of their chronol ogi ca
and nental age, the transition fromstage 1 to stage 2 is nore
difficult and takes longer for these children. It takes a |long
tinme Dbefore they are confortable with even the sinplest book.

They al nost seem glued to the print or they guesB wldly.

An overlong stay in stage 1 is also serious for a child when
the rest of the class noves into stage 3 and she cannot cope with
stage 3 reading. Sonme provision needs to be nade for the pupils
conti nued conceptual and informational devel opment, which in nost

schools <cones primarily fromwitten materials. If this is not
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provided while the pupil is learning to read on a |ower |[evel
deficiencies in cognitive devel opnment nmay ensue, although the
original problemwas with decoding rather than wth the meaning

in conponents of reading.

Children froma | ow soci oecononm c status (SES) nmay have poor
readi ng performance. Stage 1 presents the |east relative
difficulty to these children. These children may be less ready to
read at age 6. However with good instruction this can be overcone
because what needs to be learned at this stage is specific,

finite and when |earned, self generative.

The gap for low SES children begins to wi den at about Btage
2. This stage requires nuch reading and daring and ease about

ones performance.

Stage 3 also needs great care. The literary and "bookish'
| anguage of text books, encyclopedias, and other informationa
books creates another hurdle. It would seem therefore that
concepts, vocabulary, and strategies necessary for reading such
books need to be taught Although it may be possible for <children
with rich and varied literary experiences to nove nore snoothly
from stage 2 to stage 3 - fromthe fluent reading of sinple
childrens books to the reading of textbooks for the acquisition
of new information - it is less likely that children wth nore

limted literary experiences can do the same w thout help.

For the |ess advantaged children to conpete favourably wth
their nore privileged peers, they nust be helped to proceed

t hrough the stages. For success wth stages 3, 4 and 5, they nust
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be helped to systematicaliy inprove their know edge of words,
facts and ideas. Since the cpportunities for such |learning may
not be provided by nost |ower SES hones, it is essential that the

school provide them during the reading stages when they are nost

needed.

Children with special l|earning disabilities exhibit a
disorder in one or nore of the basic psychological processes
i nvolved in understanding or using spoken or witten |anguage.
These may be manifested in disorders of [|istening, thinking,
tal king, reading, witing, spelling or arithnmetic. They include
conditions which have been referred to as perceptual handi caps,
brain injury, mnimal brain dysfunction, dyslexia, developnenta
aphasia, etc. They do not include |earning problens which are
due primarily to visual, hearing or notor handicaps or nenta
retardation, enotional disturbance, or environnental disadvantage

(National Advisory Conmttee on Handi capped Chil dren).

A child has a reading disability when there is significant
di screpancy between his reading level and his intellectua
potential as neasured by a standardized test. It is a disorder of
children, who despite conventional classroom experience fail to
attain the |l|anguage skills of reading, witing and spelling

commensurate with their intellectual abilities.

Devel opnent al dysl exi a?

Dyslexia is a difference in brain formation which is present

at birth and occurs in 15% of the general population. It results
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in an inpairnent in the ability to learn, retain and express

i nformati on.

Recogni tion and mani pul ation of symbols, especially letters
and nunbers in sequence, present the nost universal problem One
who is dyslexic, although of average or superior intelligence,
may find difficulty in following directions, keeping track of
possessions, finding the way wi thout getting |lost and being aware
of tinme. Menmory and retention of newWy learned information is
often affected. Sone dyslexics have difficulty with coordination,
confusion of right and left and inpaired depth perception. The
resulting tension contributes to a |ower performance |evel in
school tasks. Reading witing and math when taught in a
traditional nethod, can be difficult if not inpossible for the

dyslexic to master.

Dysl exi a conti nues t hr oughout life. W t hout early
di agnosi s, special renediation and the teaching of coping skills,
it can result in a severe loss of self esteem limted
friendships and failure in school and career pursuits. - (Oton

Dysl exia Society, California)

Tests which are specifically designed to nmeasure readiness
for beginning reading instruction are popular. They are typically
group admnistered and yield both an overall score and subtest

SCores.

Frequently, subtests are included which neasure visual
perception, auditory abilities, notor control, know edge of the

al phabet and vocabul ary devel opnent.
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An exanple of a test for reading readiness is as follows
Thonpson (1984) provided a conprehensive definition

Devel opnental dyslexia is a severe difficulty wth the
witten form of |anguage independent of intellectual, cultural
and enotional causation. It is characterized by the individuals
readi ng, witing and spelling attainnment being well bel ow the
| evel expected based on intelligence and chronol ogi cal age. The
difficulty is a cognitive one, affecting those |I|anguage skills
associated wth the witten form particularly visual to verba

coding, short term nmenory, auditory perception and sequenci ng.

The presence of reading disability cases in our schools is a
serious problemat all Ievels of academc |adder. Many a tine
parents and teachers cone with the conplaint of poor reading and
witing habits, reduced attention and other behavi oural problens,
for which they are unable to find any solution. Especially in the
| ndian society where public awareness is mninmal, the instances
of reading disabled children remain in oblivion. As a consequence
the child goes through an enotional trauma which even his parents
fail to understand- Therefore one nust take a step towards a
better society where ail have a right to education. This can only
be achieved through wuse of diagnostic instrunents which can
identify reading disabled as efficiently as possible. Di agnosi s
is a fundanental elenent in a renedial reading programme. Wthout

it, a programme has no direction - accurate instructiona
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decision can't be made and appropri ate pedagogi cal techni ques

or materials can't be sel ected.

The heart of diagnosis is the interpretation of a series of
observations coupled with the ability to relate interpretation to

a plan for renedial teaching (Punfrey, 1971).

READI NG READI NESS :

The termreadiness for any kind of learning refers to the
stage firstly, when the child can Ilearn easily and wthout
enot i onal strain and secondly, when the <child can | earn
profitably because efforts at teaching give gratifying results.
The child can arrive at readiness through having conpleted the

prior learning on which the new learning will be based.

Readi ness is a general termor concept which can be applied
to a pupils preparedness to undertake any particular |earning
task, it nust be applicable to various stages of learning to read
from the beginning right upto the nost sophisticated fornms of
reading which may not be fully learned until the individua
reaches adul t hood-

There are many abilities, skills, influences and interests
which nmay devel op through maturation or |earning and thereby

contribute in sonme neasure to the stages of beginning to learn to

r ead.

The grouping of influences on reading readiness is obviously

on arbitrary one, but there are certain factors which are
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generally recogni zed and discussed in literature. They are

* Physi ol ogi cal factors : i ncl udi ng gener al maturity and
gr ow h; cerebral domnance and laterality; neurologica
consideration; vision; learning; condition and functioning

of the speech organs.

* Environnmental factors, including linguistic background  of

the hone and social experiences of different kinds.

* Enotional, notivational and personality factors i ncl udi ng

enotional stability and desire to learn to read.

* Intellectual factors, including general nental ability, t he
perceptual abilities of visual and auditory discrimnation
and speci al reasoning and thinking abilities involved in

solving problens in learning to read.

The hi gher the correlation between the readiness factor and
subsequent readi ng achi evenent, the nore inportant and said to be

the contribution of that readi ness factor.

Eval uati on of Readi ng Readi ness

The Metropolitan Reading Readiness Test (1964) has two
parallel forms, A and B. It contains six subtests
* Wrd meani ng
* Li st eni ng
* Mat chi ng
* Al phabet
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* Nunmber s

* Copyi ng
It has a supplenmentary test called "Draw a man".

Raw scores for the test are converted to percentile, ranks,

stam na scores or letter ratings.

General scores could be wused as guides for selecting
children who m ght need special help and instruction in order to
succeed in learning to read. In addition, teachers show a
substantial amount of interest in using subtest scores of reading
readiness tests 1in order to diagnostically determne areas of

relative strength and weakness.

This test was revised in 1976. The test was divided into
two levels. Level 1 is for use in the beginning and mddle of
ki ndergarten. Level 2 is for end of kindergarten and begi nning of
1st grade level testing. There are two parallel alternate forns
of both levels 1 and 2. A new subtest of rhymng is added to
level 1. The word neaning and listening skills are conbined into

one.

Different tests are conbined together to vyield "Skill"

scores in the different areas.

Level 2 includes a visual matching and |istening subtest and
a copying test. New subtests include
* Begi nni ng consonant s
* Sound letter correspondence.

*  Finding patterns
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This wedition of the test yields percentile ranks, stamne

scores and performance ratings.

The evaluation of reading involves considerably nore than
the collection of scores on reading tests. Eval uati on neans
arriving at judgenents about the degree to which the objectives
of the reading program are being achieved. Evaluation can nake
use of data from many sources standardi zed test scores,
observation of pupil performance during reading |essons, workbook
exerci ses, evidence of reading interests derived from discussion
periods or witten conpositions, reports on independent reading,

success in using subject matter text books, and so on

The term diagnosis is used when a difficulty is discovered
and explored. Diagnosis neans a careful study of the condition to
determne its nature and find out about factors that nay be

contributing to it, with the aimof correcting or renedying the

difficulty.

Information regarding the learners reading ability may be
obtained from informal and standardi zed nmeasures, both of which
should be enployed to obtain the best possible estimte of

reading ability (Farr, 1969)
St andar di zed or Norm referenced Tests:

The material in a standardized test is selected after
careful analysis of the kind of reading that a pupil in the

grades for which the test is intended nmay be called upon to do.
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Every standardized test is acconpanied by a nmanual of
directions which tells in detail exactly how the test should be
given and scored. It is essential to follow these directions
cl osely. If this is not done, the nornms will not be applicable
because they are based on perfornmance under standard conditions.
Standardi zed tests have a high degree of reliability and

validity. They al so have norns.

Criterion Referenced Teats

These tests have gained increased attention in recent years.
A criterion referenced test indicates whether or not the test
taken has nmastered a specific skill, rather than how well his
performance conpares with that of others. Criterion referenced
tests can be tailor nmade to assess mastery of specific objectives

and can therefore be useful in individualizing instruction.

Normreferenced tests can be used to conpare perfornances to
provide a basis for judging how much pupils have gained in
achi evenent and whether they are achieving at a |level expected on
the basis of neasured scholastic aptitude. Criterion-referenced
tests are best when the teacher wants to know if a pupil has

acquired a particular skill or know edge.

Sone progranms that enploy criterion-referenced neasurenent

are .

- Individually Prescribed Instruction
- Individual Achievenent Mbnitoring System

- Precision Teaching (Prager & Mann (1973)).
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Comrercially prepared criterion referenced tests available in-

cl ude :

- Criterion reading (Random House)
- Prescriptive Reading Inventory (MGawHII)

- Wsconsin Tests of Reading Skill Developnent (Interspec-

tive Scoring Systens).

A conprehensive reading battery nust include the reading
assessnment tool along with assessnent procedures for reading
related factors such as visual abilities. An ideal reading

i nstrunment should also include a supplenent of reading readiness

test.

Though reading failures can obviously occur at any |evel
where there 1is an inability of a reader to cope wth reading
demands, nost serious, |ong standing, pervasive reading problens
seem to appear during the initial phases of reading instruction
during grades one through to three It is less commbn to hear of
readers who are successful in the primary grades but who fail
thereafter. Wen failure does occur in the primary grades, sone
teachers and specialists contend that the failure occurred at
that point because the child was exposed to reading materials
that are not highly controlled in terns of vocabulary and skills.
However it seens that "success" that such a child experienced in
the primary grades was a very hollow one and that the reading
failure would have becone evident if the student had been

encouraged to read widely beyond a limted set of artificia
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materials designed to introduce a narrow set of reading skills.
The sudden appearance of a reading problem when the <child 1is

asked to deal with a wide variety of reading materials 1is an

excellent illustration of failure to develop the necessary
readiness for the functional reading demands that wll befall
children. A reading problemdid not suddenly energe. It was

bui l ding during the primary grades through restricted, artificia

readi ng instruction.

Assessment of Factors related to Reading

VI SI ON :

At a superficial level, reading is a visual act, and
therefore the visual efficiency of children with reading problens
is often the first area that is suspect, particularly by parents.
It becones essential to rule out any visual defect which mght
hanper the reading ability of an individual. Any disorder of

vision mght influence reading progress. Vision should be

exam ned for

* Visual acuity

*

Far si ght edness

* Myopi a

* Astigmatism

* Refractive errors

* Fusion aphori as

* St ereopsi s

* Accommodation - conver gence
* Monocular -  binocular vision
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An informal diagnosis of visual discrimnation behaviours are

al so avail able. They test

* Part whol e mat ching

* Vi sual nenory for designs

* Fi gure ground discrimnation

* Form di scri m nati on

* Noting m ssing parts

* Directional confusion

* Letter and word discrimnation

AUDI TORY PERCEPTI ON :

In its nost general terns auditory discrimnation involves
being able to distinctly perceive simlarities and differences
anong sounds. In its relationship to reading, the ability to
percei ve differences anong speech sounds is of vital i mport ance-
Phonics involves the association of particular sounds wth

particular letters.

A wdely used neasure in this area is the Wpnman Auditory
Discrimnation Test. It has two fornms each of which consists of
40 pairs of words. Sonme pairs consist of two identical words
(boy, boy); others of two simlar sounding words (vow, thou). The
exam ner pronounces each pair of words and the child nust
indicate whether the exam ner said the sane word twice or two

di fferent words.
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Intelligence :

The primary purpose in assesaing the intelligence of each
caee of reading disability is usually to permt conparison of
the nmental level with that in reading. Wschler Intelligence
Scale for Children is one test anong others which can be used to
nmeasur e intellectual capacity of the chi | dren. (Weschi er
Intelligence Scale for Children - Revised form WSCR (1974).

This test has been used with |earning disabled children in 3

ways.

* Intell ectual assessnent
* Di agnosi s

* Educati onal pl anni ng.

The test is wused with children between the age of 6-16
years, 11 nonths. There are 12 subtests, six of which are verba

and six are performance tests.

Ver bal subtests are

* I nf or mati on

* Simlarities
* Arithnetic

* Vocabul ary

* Conpr ehensi on

* Digit Span.

Performance subtests are
Picture conpletion

* Bl ock design
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* bj ect assenbly
* Codi ng
Pi cture arrangenent

* Mazes
The scores on each test are summed and translated into IQ

Oten reading disability is detected after the child starts
going to school. Therefore nost of the screening tests devel oped
were teacher oriented. These were developed with the aim of
screening children at risk of developing reading disability
easily and quickly, so that the test adm nistration on the whole
school population does not beconme cunbersonme. These include
perceptual nmotor coordination skills of auditory, visual and
kinesthetic nature as well as identification and recognition of

al phabets anong other skills.
Readi ng Tests
Slingeriand Screening Test [SSTJ (1969, 1970, 1974)

This test was designed to identify children wwth potentia
| anguage difficulties that may be attributed to perceptual notor
difficulties or to comunication problens. There are f our
separate levels of SST available for use wth children in

di fferent grades.

Form A - used for grade | and first half of grade I

Form B - used for second half of grade Il and first half of grade
11,
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Form C - used for second half of grade 11l and grade 1V.

Form D - used for grades V and VI.

Each formis conprised of 8 parallel subtests.

- Two subtests involve copying

- Two, word matching

- Two, witing fromorally presented materials
- Witing from visual nenory and

- Visual recognition and circling.

The childs performance on these subtests is designed to
pi npoint for the diagnostician the focus of the childs |earning
difficulty : either the deficient input channel (auditory or
visual) or problens of a kinesthetic nature. The tests purport to
provi de information for teachers in maki ng I nstructiona

deci sions about the selection of teaching nethods and materials

for specific children.
Ki ndergarten Readi ng Screening Battery =

| t consists of psychonetric and behavi our al I ndi ces

adm nistered in the foll ow ng order

(i) Readi ng subtests of wide range achievenment test (WRAT)
whi ch nmeasures the ability to identify letters of the

al phabet and sight word recognition skills.

(i) The teachers checkli st whi ch eval uat es e*pressive
| anguage, concentration and attention skills, perceptua

mot or coordination skills and control of behaviour.
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(iti) The Slossen Intelligence Test (SIT), which assesses
general cognitive devel opnent, concept formation; |anguage

and notor coordi nati on devel opnent.

(iv) The Meeting Street School Screening Test (MSSST) which is
used to obtain additional information on critical fine
nmot or coordi nation skills, Vi suo- not or integrative

activities and the level of |anguage devel opnent.

On conpletion of the initial screening, the child 1is
identified as at risk of being reading disabled. A thorough
assessnent and anal ysis of reading difficulties becones

i nperative.

There are three categories of tests that can be utilized in
the reading area - general assessnent, specific inventories and
individual skills tests. The general assessnent asks certain
broad questions about the <child but it does not tell the
evaluator the nature of the childs problem The specific
inventory allows the evaluation to pursue hunches as to what the
childs particular problem mght be. This inventory nmay narrow the
probl em down to one or two areas of specific difficulty. A skill
test pursues indepth exploration of the area of difficulty. This
is useful for renediation in terns of what concepts the child has
to be taught and at which level of difficulty the problem lies.
The skills include, phonic mastery skills, auditory bl ending,
word recognition, word analysis, initial consonant substitution
auditory discrimnation, syntax test, silent/oral reading and

readi ng conprehensi on
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Sone of the diagnostic tests are given bel ow :
G oup tests of Decoding Skills

The Stanford Di agnostic Readi ng Test

This test has two forns at each of the two levels - Level |
(grades 2.5 to .5) and Level Il (Grades 4.5 to 8.5). The addition
to conprehension and vocabul ary subtests at both levels (a rate
subtest in included in Level 1), there are subtests of
syllabification phonics and blending. Stanine and percentile
scores are reported for each of the subtests and guidelines for

interpreting the subtests are presented.
The McCul | ough Wrd Anal ysis Test

Designed for wuse in internmediate grades, these tests
primarily measure ponic and visual analysis skills. Renedial work
is suggested for skills in which the subtest score is one
standard deviation below the nmean for a given subtest. Most of

its 7 subtests have good content validity but lowreliability.
The Silent Reading D agnostic Tests

The 1970 edition of these tests have 8 subjects designed to
sanpl e visual analysis, phonics and blending skills. Intended for
use in grades 2 through 6, it provides a graphic profile chart
whi ch depicts strengt hs and weaknesses in vari ous

wor d-recognition skills and patterns.
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The Doren Diagnostic Reading Test of Wrd Recognition

Designed for use in the primary grades and above, the 1973
edition contains 12 subtests, each having from20 to 90 itens. It
primarily measures phonic skills that are sanpled in various
ways. Scoring is based on the nunber of wong itens; subtests on
which nore than 7 errors are made (no indication is given as to

the derivation of the cutoff score) indicate skills which need

remedi al teaching.

The ot her tests of decodi ng skills I ncl ude t he
Cooper-Mguire Diagnostic word analysis, the lowa tests of Basic

Skills and the Fountain Valley System
Di agnostic Oral Reading Test Batteries
The Dureli Analysis of Reading Difficulty:

Issued in 1937 and revised in 1955 this is the first
di agnostic battery to organise the passages to be read by the
pupi | in a durable spiral bound booklet. In addition to the
manual and pupil booklet there is a record booklet for the
exam ner, which contains several check lists, norns for the tests

and room for supplenentary information in addition to record

forns.

Wrd recognition is tested wth several lists, ranging in
difficulty fromfirst to sixth grade. These are printed on |ong

narrow cords and exposed for approximately half a second.
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There are four sets of eight reading passages each, ranging
in difficulty fromfirst to sixth grade. One set is for ora
reading which is timed and scored on the basis of rate wth no
scoring for errors. There are four to seven conprehension
guestions after every passage. A grade level is assigned for each
passage and the nedian of these is the grade score oral reading.
A second set of passages is used for tined silent reading after
which the pupil is asked to retell the story; grade nornms are
given for rate and for nunber of ideas recalled. A third set of
passages is marked supplenmentary and can be used as on alternate
form for other oral or silent reading. The fourth set is to be
read to the pupil and his answers to conprehensi on questions form

the basis of a listening conprehension grade Bcore.

There are nunerous supplenmentary tests. These include
nam ng, matching and witing al phabets, visual nmenory of words;
| earning sounds in words; learning to hear sounds in words;

sounds of consonant letters, spelling and handwiting.
The Spache Di agnostic Readi ng Scal es

Revised in 1972 these have two main parts, word recognition
and connected reading, supplenented by tests of phonic skills.
Test materials includes a manual, a reusable booklet for the

pupil and a record booklet for the exam ner.

The exam ner has a choice of three word lists one of first
and second grade difficulty, the next ranging from second to

fifth grade and the highest fromthird to sixth grade.
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There are eleven reading passages, ranging in difficulty
from primer to eight reader level, in each of tw parallel
scal es. Each passage is followed by conprehension questions. The
passages are evaluated as in an informal reading inventory rather
than scored |ike a standardised test. The instructional level is
defined as the highest reader level at which the pupil can mneet
the criteria when reading orally. Independent reading |evel IS

judged on the basis of silent conprehension of the silent reading

passages.

Wrd Recognition

Tests that Acconpany Readi ng Prograns

Most tests that acconpany reading prograns at prinmary |evels
contain subtests of word recognition. They sanple the words
introduced at a particular reader level in that progress. Wrd
recognition is nmeasured in group nastery or achievenent tests by

having the child match the picture with the word.
St andar di sed Wrd Recognition Tests

Many of the primary-grade |evels standardi zed silent reading
achi evenent tests contain subtests of word recognition. The
reading part of the Wde Range Achievenent Test (WRAT) is an
exanple. This test of 128 words contains a |arge nunber of
difficult words and contains grade norns from Kkindergarten to
col | ege-graduate |evel. It is not a satisfactory nmeasure of

| earners general level of reading ability as it does not neasure

conpr ehensi on.
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O her standardi zed word recognition tests with fairly broad
ranges of nornms are the subtests of the Gates-Mkillop, Darrel
and Spache di agnostic tests. The Peabody Individual Achievenent

Test (PIAT) and the Slosson Oal Reading Test (SORT).
Tests of Decoding Skills
The Wyodcock Readi ng Mastery Tests

This consists of five normal individually admnistered tests
for wuse fromkindergarten through high school. In addition to
tests of letter Identification, Wrd Identification, VWrd
Conprehension and Passage Conprehension, which is a nodified
close test there is a Wrd Attack Test. The latter wuses fifty
nonsense words to neasure the subjects ability to decode

nonosyl | abi ¢ and pol ysyl | abi ¢ words.

The Rosewell-chall D agnostic Reading Test is a quick
convenient test for analysing a childs word attack skills. It
contains short tests of know edge of |etter and phonogram sounds,
sol vi ng one syllable words, short and long vowels and
syl l abication. Total time is wusually around five m nut es.
Another brief test is the Phonics Criterion Test which sanples

ni nety-ni ne phonene-graphene correspondences.

The Durell Analysis of Reading Difficulty as has been
di scussed earlier, has a battery of tests that was first offered
in 1937 and revised in 1955. It now consists of an oral, a silent

and a |istening conprehension test; tests of testing word
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recognition and word analysis and a nunber of brief supplenentary
tests on letters, letter sounds, visual nenory, spelling and
handwriting. Checklist of difficulties detected in the nmgjor
tests are offered as well as for indicating the probable
instructional needs of pupil as revealed by the entire battery.
Several of the tests are nornmed only for the primary grades,

while others may be used during the first six grades.
D agnostic Screening Test for Devel opnental dyslexia :

Thi s was devel oped by Border (1971, 1973). It begins with a
Reading test consisting of 10 tests of 20 phonetic and non
phonetic words, each graded from prepriner through high school.
Wrds read imediately on presentation are in the childs sight
vocabulary and are recorded in a "flash" colum. Wrds that
require word analysis - synthesis skills are recorded in an
"untined" columm. A conparison of the "flash" and "untined"
colums indicate whether a child is reading through both whol e

word gestalts and phonetic analysis or predom nantly through one

or the other.

A spelling test follows where he is asked to wite 10 words
from each colum, the words from "flash" colum being |ower than

his level and those from "untinmed" columm being higher than his

| evel .

Border delineated three distinct types of dyslexics on the

basi s of reading spelling performance.
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a) Dysphonetic :

Primary deficit in synbol - Bound integration but no gross

deficit in gestalt function
b) Dyseidetic :

Deficit in the ability to perceive letters and whole words
as configurations or visual gestalt but no groBS deficit in

anal ytic function.
c) Mxed Aiexia :

Most of the teachers believe that learning word analysis
skills is absolutely necessary for practically all children. It

has been found that poor spellers are significantly inferior in

giving letter for letter sounds, in blending letters to form
syl | abl es and words. Thus evaluation of these skills S
enphasi zed as they are basic to reading- They i ncl ude,

identification of sounds of l|etters, choosing one of the three
rhymng words beginning wwth a given sound, matching words in a
series that have sane begi nning or ending consonant, blends and
di agr aphs, sel ecting words which begin wth sanme sounds as

pi ctured object.

Rosewel| Chall auditory blending test is one of the word

anal ysis skill tests.
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Rosewei | Chall Auditory Bl endi ng Test

This device is admnistered individualiy to pupils of the
first four grades. It consists of three subtests of ten itens in
whi ch phonic el enments of words are pronounced separately for the
subject who is expected to blend theminto words. One group
consists of a consonant plus a vowel or vowel diagraph or
di pht hong, another in an initial consonant, or diagraph plus the
rest of the word and the third of words conmposed of three
separate phonic elenments. The ability to blend sounds into words

is highly significant for reading.

Al of the skills in the reading process can be tested by
appropriate tests. The choosing of tests is only the first step
in the process, however. The testing procedures thenselves, the
way the children are grouped for testing and the way the results
are anal yzed and interpreted all have an inpact on the useful ness

of the assessnent process.
Reading in India:

The destiny of India is now being shaped in her classroons.
In a world based on science and technology it is education that
determnes the level of prosperity, welfare and security of our

peopl e (Report of Education Conmm ssion, |ndia).

The need for teaching every citizen to read and wite 1is
paranount in India, for a secular denocracy |ike hers cannot |ong

survive with the majority of her people being unable to read the
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ballot form Nor can India achieve her gigantic program of

econom ¢ and social developnment if this is so.

The biggest challenge in India is teaching reading to her
huge and growing population. Al the students need reading
skills. Al though gromh in the nunber of school growing children
is phenonenal there is a great deal of student dropout and

retention in the [ ower primary stage.

Anot her great challenge in India is the |anguage situation.
There are about 15 major |anguages and 1,625 nother tongues (1961
census survey). Mny of these dialects are spoken by very few

peopl e and nost of themare not in witten form

Schools in India are commtted to a three |anguage fornula:
Mot her tongue or the regional |anguage, the national |anguage
(Hndi) and English. It is possible that one can be taught, these
| anguages, but there are several i ndi vidual handi caps which

| ndi an Educators have neglected to accommodat e.

As reading is an individualized process and varies wth
| anguage dialect and instruction, an urgent need has been felt to
obtain normative data on English reading tests for Indian
popul ation. The need is felt to trace the progression of
sequential requisition of English reading skills in Indian

children who have had early exposure to English.

A study waB carried out (Loonba, M 1995) to analyse the
acqui sition and progression of reading skills in Indian children

who canme from a non English speaking background and nornms were
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obt ai ned.

However it was found necessary to obtain norns for Indian
children from an English speaking background si nce t he
performance of these children is <considerably different from

their peers who do not have early exposure to English.
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The aim of the present study is to evaluate the sequential
progression of English reading skills in Indian children com ng

from an English speaki ng background.

The subjects selected were forty normal school goi ng
children ranging fromfirst to eight standard. Five children were
chosen fromeach class. These children did not show any sign of
physi cal or sensory inpairnments. Their speech and |anguage |evel
and intelligence was appropriate for their age as reported by a
t eacher. They were sanpled using systematic sanpling technique

where every sixth child in the class roll was taken as a subject.

Description of Test Mterial

The test wused to study reading skill was "Early Reading
Skill - Informal Reading Diagnosis' proposed by Rae and Potter
(1973). This was designed primarily to provide teachers wth
di agnostic instrunents in major skill areas of reading. The test

materials are sinple and provide adequate information to

recogni ze specific pupil need.

As the test consists of a wde variety of reading itens
ranging from early reading skills to the conplex readi ng
abilities, it was considered appropriate for the study. The test
begins wth sinple al phabet identification and recall test and
proceeds to structural analysis as well as netaphonol ogi cal skill

anal ysis, thereby covering a wide range of reading skill area.
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Perceptual Discrimnation Skills

The ability to discrimnate fine differences in auditory and
visual stimuli plays a vital role in reading and witing process.
These perceptual discrimnative skills are acquired in early
chi | dhood, before the beginning of formal |earning. The authors
have al so associated these abilities with Piaget's sensory notor
period, where concepts are built and expanded based on the childs
interaction wth his wor | d. During this period the child
listens; |ooks, touches and tastes the objects in his environnent

and steadily learns to refine and extend his per cept ua

abilities.

As the discrimnation skills are an inportant pre-requisite
for reading and witing learning, the authors have included

auditory and visual discrimnation tests which are described

bel ow.
1. Visual discrimnation test

Good visual discrimnation 1is essential in the reading
process. The test begins with the itens that are dramatically
different fromone another. There are both letters and geonetric
shapes (corresponding to the words and non-syllables of the
test).

Al parts of the visual discrimnation test consist of
matching to sanple itens. In each problem a figure, letter or
letter group is given first and a series of itens appears to its
right. Variables include size, shape, internal and externa

parts, rotation and static and kinetic reversals.
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The test is admnistered in tw parts; Level | and Il. Leve

| consists of geonetric shapes and individual letters, while
Level |1 consists of words and non sense syllables. There are 16
itens in level | and 17 itens in level 11.

| nstruction

You have to match the shape, letter or words draw witten on

the left side with one of the itens on the right.

2. Auditory discrimnation test

Auditory discrimnation, the ability to differentiate sounds
is considered one of the nost inportant factors in the acquisi-
tion of language. In initial experience wth any |anguage the
| istener becones sensitive to alnost inperceptible differences in
sounds. Hearing the subtle difference between "big" and "bug" or
"stop" and "top" is essential to both the effectiveness of

comruni cation and the ability to use phonics as a readi ng device.

The test contains 30 word pairs, 21 of the pairs are
dissimlar with 7 varying in the beginning. 7 is the ending and 7
in the medial sounds. The other 9 are identical pairs, to ensure

that the child is not responding by rote.

| nstruction

| wll be saying two words at a tine. Tell ne "sane", if you
think that the two words | say are sane. Tell me "not
sane/different”, if the two words | say are not sane.
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1. Assessnent of Phonics and Decodi ng Process

A substantial body of research suggests that enphasis on the
association of sounds and synbols is a nost productive way of
teaching beginning reading skills. Therefore recognition of
letter sound relationships are fundanental to the wunderstanding

of English in Print.

The term phonene' represents the significant speech sounds
in language and 'graphene” is wused to denote the witten
synbol associated wth a particular speech sound. The nastery
and internalization of these relationships represents a

significant step in the devel opnent of the childs reading skills.

The anal ysis of words is necessarily a part of higher order
reading process since it adds concept recognition to the track

Both separately and in the reading context.

The term norphene refers to the smallest unit of neaning in
| anguage. An individual word such as 'toy' is one unit of meaning
but the word '"toys' is two because the 'S adds the neaning of
plural. Thus affixes, conpounds and root words can be studied as

anot her aspect of the decodi ng process.

The <childs ability to pronounce a particular word is
enhanced by the ability to wunderstand word structure. This
requires higher Ilevel processing involving relatively conplex
structure of thought that includes recognizing letters and words
as such, translating those Iletters into sounds - ei t her

i ndi vi dual sounds or syllables - blending the sounds into a word
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unit that matches an appropriate oral | anguage pattern and
recognizing that pattern as having neaning within the overall

context of what is being read.

Wien reading inpairnment occurs, the teacher needs to
di scover what the gaps are to find the mssing steps, it is
useful to have tests that will give specific information such as
|etter names, phonene - graphene correspondence, letter sounds

bl endi ng, syllabication and structural analysis.
1) Al phabet Recognition and Generation

The first part of this test requires the child to circle the
letter, the tester names. The child is given sheets with rows of
letters when the tester says one of the letters, the child nerely
circles it. This test can be adm nistered to a group as no ora
response is required. Part Ais identification of capitals, Part

Bis identification of |ower case letters.

In the second test the child is asked to recall orally a
particular letter in each rowfroma field of letters. Again,
Part A is recall of capital letters and Part B of |ower case
letters. Because, the response is oral, this test nust be given
i ndi vi dual |y.

There are 26 English letters in each part of the test.
2) Phonenme - Graphene Correspondence Tests :
This test isdesignedtotest thechilds ability towite

the correct letter fromawrd clue. This test does not
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necessarily require a know edge of spelling, but rather an
understanding of the letters related to particular sounds in

wor ds.

This is adm nistered in two parts : Part | and I

Phoneme Grapheme Correspondence |

a) Beginning Consonant : It consists of 18 words and the child is

asked to identify the initial consonant sound of the words.

The child is instructed to wite the letter at the beginning

of the word said by the tester.

b) Endi ng Consonant : In this part identification of single
consonants at the end of words are tested. It consist of list of
15 wor ds.

c) Consonant Blends : This part deals with identification of

bl ends when two or nobre consonants appear together.

The <child 1is instructed to wite two letters that form a
bl end sound at the beginning of the word said by the tester. It

consi st of test 20 bl ends.

d Vowels : This part tests a student's ability to recognize
vowel sounds; both long and short single vowel sounds that appear

in the mddle of a word in the consonant-vowel -configuration

The child is instructed to circle the vowel sound that is in
the mddle of the, word said. It consist of list of 10 words

each, for long and short vowel
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The letter-sound correspondence test described so far
requires that the <children use a recall rat her than an
identification response. They were designed for <children wth
nore advanced skill and require that the <children wite the
letter or letter that they the correct answers. However, t he

authors have also suggested formats for |ess advanced students,

which are included in Part I1.
Phonene- G aphene Correspondence |1
a) Begi nning Consonants

This tests the identification of initial consonant of a

word, when a target consonant is provided before starting the

test.

The <child is instructed to put ( ) mark in the box beside
the nunber of the word on the answer sheet, if the word said by

the tester begins wth the sound of the target consonant.

Sanple : b. 1. bat 2. cat 3. big 4. beautiful
b. 1. 2. X 3. 4.

It consists of list of 30 words, testing 6 consonants at the

initial position.

b) Endi ng Consonants =

This tests the identification of ending consonant.
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The target consonant is witten on the answer sheet and the
exam ner says a list of words. The child is instructed to put
( ) in the box beside the nunber of the word if the word said,

ends with the sound of target consonant.

Sample : t. 1. get 2. cone 3. fat 4. forget
t. 1. 2. X 3. 4,

It consist of list of 30 words, testing 6 ending consonants.
c) Vowel sounds
This tests the identification of nedial vowels.

The exam ner says three words, out of which two have the
sane mddle sound. The child is asked to tell the two words
which have the sane mddle sound. Later the exam ner gives two
nore words and asks the child to point out to the word that has

the sane mddle sound as the first two words.
Sanmpl e : exam ner says three words.
"bet, mess, bill"
Wi ch words have the sanme m ddl e sound?
"bet and ness”
Wi ch one has the sanme mddle sound as bet and ness?
"red"

This test consist of 10 mddl e vowel s.
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3) Biendi ng Test

Blending tests helps to determne the child s ability to
listen to certain sounds and conbine them w th other sounds to
forma new word. This is often a difficult task, particularly for
the older children, who are having reading problens. Hence the
task is of critical inportance in the devel opnent of independent

word attack skills.

There are two levels to the Blending test. The first |eve
uses picture clues in a rebus style and is neant for |less mature
children. The second level requires nore reading skill but wuses

the identification level for answers.

| nstructions :

Level |

"You have a page with twelve boxes in it. Each box has a
word puzzle nade up of pictures and sone letters. I'm going to
say a word and you will find the puzzle that fits the word"
Level 11

“In each rowon this paper there are three words. Notice
that the words are slightly different either in the way they are
divided or the way they are spelled or both. I'mgoing to say
one of the three words and you are going to circle the one vyou

think I am saying.
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4) Syl | abi cation Test

The use of Syllables to "sound" words either for reading or
spelling is a fairly sophisticated skill that is based on audito-
ry discrimnation and blending. Wwen noderately good readers
attack a new word, they alnost always begin by sounding the
syl | abl es. Testing for syllabication, t hen, can provi de
information concerning a reader's use of this strategy and also

show areas where direct teaching would be suitable.

I nstruction :

"Read each word below and divide it into syllables by

drawing a line between each syllable".

Sanple : "Undelivered". It nmust be divided into four syllables

like this "Un/de/liv/ered".
5) Structural Analysis of words :

This tests the child s know edge of both root words and

affixes as an aid to pronunciation and anal ysis of neaning.

Affixes <carry neaning even though they <can't function
i ndependently e.g. the "ly" on the end of "quickly" adds the
meaning of "like" or "in that manner". These are terned bound
nor phenmes. The words which carry neaning by thenselves are
unbound. Inflectional endings are the first aspect of structura
analysis developed since the <children become famliar wth

plurals, past tense and conparison through their regular ora
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usage. The recognition of irregular plurals and tenses develop

nore slowy.

The awareness of root words as aides to neaning cones nmnuch
|ater and often needs to be directly taught. Once the root has
been identified and |abelled, the child |earns to use roots and
affixes together to see how each contribute to the word's

meani ng.

Therefore structural analysis of words is also tested in

different |evels.

1) The first level of structural analysis test deals wth the
earliest set of regular and irregular inflectional endings
within context and is suitable for «children wth sone

readi ng skills.

| nstructions :

"Here are sonme sentences in which a word is mssing. Three

choices are given in the bracket, out of which you have to choose

the correct one.

Sanple : The boy was t he horse.

(ride, riding rided)

2) Ths Second level deals with a series of affixes and requires

identification of words according to the neaning of the

affix.
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| nstruction :
Circle the word/s in each row that indicate :

1) nore than one (plural)
2) past

3) nore or |ess than

4) not

5) again

6) agai nst

7) with

8) before

3) The third level deals with the child' s ability to identify
roots wthin words. The test has row of four words each
Three words have comon root. The fourth word | ooks as if
the root could be the same, but the neaning and/or pronunci -
ation identify it as being different fromothers. The child

must cross out the word that does not belong to the group.

| nstruction :

"Underline the root words in each row and put an x on the

word that doesn't have the root in it".
Sanple : recount countless uncounted country
I11. Assessnment of Oal Reading :

Oal reading is a conmbination of the decoding of words and
the attachnment of neaning to those words. It can, therefore, be

accepted as one evidence that reading is, in fact, taking place.
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However the oral ©pronounciation of the words should not be
consi dered as the conplete reading act but rather as one of many
ways this act may be observed. Oral reading allows us directly to
observe the children applying their acquired reading skills and

in this manner, it can be utilized as a val uabl e diagnostic tool.

To test this, four passages were chosen as reading nateria
which differed in terns of conplexity. The passages were taken
from Indian books considering the probable difference between
English level of Indian children and children in west. The child
is mde to read the passage till he reaches the level at which he
isn't able to read. At the end of each passage, four questions
are asked concerning the passage, which also vary fromsinple to

conplex (requiring inferential skill).

As the conplete profile of informal reading diagnosis is
very lengthy and time consumng, only the itenms from reading
skill assessnent and perceptual discrimnation skills were used
for the study, which tap the major portions of reading skills.
The receptive and generative | anguage skill, assessnent of silent

reading and reading; function and fun were not adm nistered.

Subj ects :

The test was admnistered on the students of Ilda Scudder
School, Vellore. This school follows | CSE syllabus and uses
English as a medium of instruction. The total nunber of subjects

were forty, who were representative of eight classes (that is
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from class first to eighth). There were five subjects each from

all the eight classes.

Met hod of adm ni stration

The subjects were tested individually in a quiet room
Initially the tester conversed with the child and nade hiniher
confortable during testing. Each subject was given reasonable
amount of tine to respond. |If required, stimulus word or
instructions were repeated again. Wen the correct response was
obtai ned, verbal reinforcement |ike good or you have done well

etc. were give to maintain notivation |evel.

Scoring :

A common scoring system was used for nost of the subtests. A
score of 1 was given for each itemanswered correctly. Therefore

the maxi mum score for each subtest varied according to the nunber

of itens in it.

The method of scoring for ldentification of medial vowels
was a little different. Here score of one was given if the
subject answered both the Questions correctly. If only one

question was answered, then half a point was given
The maxi mum scores for each test are given below :
Perceptual D scrimnation Test

a) Visual discrimnation : Level | Maxi mum score : 17

Level 11 Maxi mum score : 17
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b) Auditory discrimnation

Phoni ¢ and Decodi ng assessnent

Maxi mum score : 30

1) ldentification and Generation of Al phabet.
a) ldentification of upper case Maxi mum score : 26
b) ldentification of |ower case Maxi mum score : 26
c) Recall of |ower case Maxi mum score : 26
d) Recall of upper case Maxi mum score : 26
2) Phonene grapheme correspondence
Part | 1) Begi nni ng consonant Maxi mum score : 18
2) Endi ng consonant Maxi mum score : 15
3) Bl ends Maxi mum score : 20
4) Long and short vowels Maxi mum score 10 each
Part Il : 1) ldentification of beginning consonant
Maxi mum score : 30
2) ldentification of ending consonant
Maxi mum score : 30
3) ldentification of nedial vowels
Maxi mum score : 10
3) Blending : Level | Maxi mum score : 12
Level 11 Maxi mum scor e 8

4) Syl |l abication :
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5) Structural

Anal ysi s
Level | Maxi mumscore : 10
Level 11 Maxi mum score : 27
Level 111 Maxi mumscore : 10
I11. Oral Reading Maxi mum scor e 16
The data thus obtained is presented in the next
along with an analysis and discussion of the sane.
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RESULTS AND D sCcussl AN

The present study is aimed to determ ne the progression of

reading skills in Indian children with early exposure to English.

The "Early Reading Skill - Informal Reading Diagnosis" test
was adm ni stered on forty school going children from class first
to eighth separately. The nmean and standard deviation were

cal cul ated for each task.

The nmean scores were then converted into percentage score.
These percentage scores were used to graphically represent

percent age performance of each class across different sub tests-

Qualitative analysis of the data was also done to evaluate

the pattern of errors exhibited in each task at task |evel.

Table 1 : Performance of the eight classes on the test
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The nean scores of eight groups across the reading tasks
provide us wth val uabl e information which can be used for
conparing children suspected of reading disability. The scores
show that performance on each task varies with class and foll ows
a normal devei opnental sequence. The way in which Indian children
acquire reading skills are probably not equal to the acquisition
of reading skills in western children who have English as their
not her t ongue, therefore it is inperative to conpare the
performance of Indian children with Indian nornms. The nean scores
obtai ned here can be used in evaluating performance of a child in
conparison with his peers However, one should bear in mnd that
application of these scores are relevant to children whose nother
tongue is not English but who have had significant exposure to

English before entering the school.

The percentile scores of all the eight grades across the

reading tasks is represented in two graphs. It was found
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necessary to have two separate graphs because of considerable
clustering and overlap of scores. In each graph, alternate
cl asses wer e taken to show the devel opnent al sequence

appropriately.

Figure 1.1 (performance of class I, I1Il, V and VI acr oss
twenty two tasks) and 1.2 (performance of class II, 1V, VI and
VIIl across twenty two tasks) show the sequence of progression of

readi ng skills.

It is wevident that the wearlier tasks |ike perceptual
discrimnation (1, 2, 3), alphabet generation and recall tests
(4, 5, 6, 7), identification of beginning and endi ng consonants

(8, 9) were attenpted by all classes and a high level of
performance was seen. Tasks |like identification of medial vowel
(15), identification of root words, prefixes and suffixes (18
19, 20), and syllabication (21) do not energe until after class

second and third.

The overall performance shows considerable overlap in
per cent age scores for the earlier tasks across the grades. For
the |later conplex tasks, where the reading skills emerge by the
second and third grade, there is a consistent progression in
performance across the grades. Performance across the higher
grades that is sixth, seventh and eighth does not vary much and
percentage scores overlap. Hundred percent perfornmance was
obtained for nost of the |lower level tasks by the higher grades,

but for the conplex tasks like nedial vowel identification
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structural anal ysi s and syl | abi cati on, hundr ed per cent

performance wasn't obtained even by the eighth grade chil dren.

Table 2 : Performance on perceptual discrimnation across

ei ght groups

I
I I I I L} I I ] 1 1

i i Vo1 o0 1 Iy wr vy o VI VI VILD (MAXIMOM
i i . i i | i i i i 1 SCORES |
i VISUAL i MEAN | 15.4 1 15.2 { 16.0 1 16.0 } 16.0 { 16.0} 16.0 { 16.0 { 16 |
{DISCRINIRATION - 1 1 S.D. § 0.8% 0.747 0.0} 0.0 0.0 00} 0.0 0.0

{ YISUAL { MEAR § 12.0 7 14.6 ¢ 14.2 ¢ 15,6 1 16.0 ¢ 16. 4 ¢ 17.0 ¢ 17.0 ¢ 17
(DISCRININATION - 115 S.D. ¢ L5 1% 0.8 % L1720 L1010 1.48) 081 001} 0.0 l
AUDITORY  MEAN { 29.0 } 25.8 ; 29.6 1 30.0 } 29.6 | 29.6 {1 29.8 } 30.0{ 30 |
1 DISCRININATION ¢ 5.0, 1 0.89) 0.4 061 007 0.48) 0.487 0.4 7 0.0

As seen in the table, the perceptual discrimnation scores
show a rapid progression in performance across the grades. In
fact, near maxi mum performance is achieved by the first grade
itself. However for the visual discrimnation Il subtest, a
gradual increase in scores is seen upto grade VII and VIII. The
scores obtained by children who come from an English speaking
background on this task were higher and better performance was

seen in conmparison to children from a non English speaking

background (Loomba M 1995).

The qualitative analysis of visual discrimnation test

showed the followi ng errors.
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1) The discrimnation of shapes was good across all the grades
consi dered. Subjects beiow fourth grade however presented

scattered errors in the foll ow ng shapes.

gr——
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e . f' (1
J_“‘—u | "
N ) _,J ‘ 7

-
— 1
A

I_____

|_
/.. L____ ,-'I -
2) Errors of visual simlarity was connnnly seen (sod/sob
t obay/ t oday, drwiitz/brwitz, runni ng/ runni ng, noistem

moi st en).

3) Errors of order was found in sanme subjects (conutrified/

countrified, baeutiful/beautiful).

4) The wvariation of scores across classes reflects the

frequency of occurrence rather than the quality of errors.
In the auditory discrimnation task the error patterns seen

1) difficulty with final consonant distinctive mniml pair;
Pat - Pad, Mean - Meal, Sun - Sum

2) difficulty with nedial vowl distinctive mnimal pair

seal - sail, heat - hit.

3) difficulty with initial consonant distinctive mniml pair;

chair - share.

Figure 2.0 represents per formance on per cept ual
discrimnation tasks. As seen in the bar diagram there is an

increase in the performance |evel of each subtest. In class | the
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performance on visual discrimnation | is the best, followd by
auditory discrimnation and the visual discrimnation Il. On the
ot her hand, by eighth class there is hundred percent scores

obtained for all the tasks.

Table 3 : Performance on Al phabet Generation and Recall Test

1 1 [} ] [ | | 1 ] ] 1 ]
I 1 I i ) 1 1 I I |

| i ol I b nory 1wmob oy b ¥Iob VIDE VI I HAXTMUMS

T
I 8
|

LPRABET IDENTIFI- | MEAN | 25.6 | 26
{CATION LOWER CASE 1 S5.D. % DB} D

MEAN ¢ 25.6 ¢ 26.0 1 25.6 ¢ 26.0 ¢ 26.0 % 26.0 ¢ 26.0 1 26 0 ¢ 26
{ UPPER CASE v 8.0 080 007 087 00:F 00F 0047 0014 0.0} |
{AUDITORY RECALL ) MEAN { 25.6 { 25.0 ¢ 26.0 { 26.0 | 26.0 { 26.0 { 26.0 { 26.0 { 26 |
{LOXER CASE P§Dot 081 L0Y 001 0.0 00OF 0.0F 0.0 0.0

As seen in Table 3, the scores obtained in al phabet test are
good across the classes. Performance for al phabet identification

reached hundred percent by second cl ass.

In the same way, hundred percent scores for auditory recall
test was obtained by class three. Children from an English
speaki ng background did nuch better across all grades in

conparison to those from non English speaking backgrounds.
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The error analysis of alphabet test showed the follow ng

results :

1) One subject in class one had error in identifying capita

2) One subject in class one showed b/d/g confusion. This type
of confusion is a visual simlarity confusion.

3) In auditory recall of upper case, errors were seen only in
subj ects of classes first and third. Substitution of | for T

and L for | was seen.

4) In auditory recall of |ower case the conmon errors seen were

i/l substitution and h/w substitution.

The Figure 3 depicts the performance of all eight grades on
the al phabet test. The overall performance on this task is very

good. Hundred percent scores were obtained by class three.

Table 4 : Performance on phonene graphene correspondence -

{ IDENTIFICAITON OF | MEAN { 16.6 { 17.4
BEGINNING CORSONANT! S.D. | 1.021 0.521 0.481 ©

IDENTIFICATION OF | HEAN | 12.4 } 13
{ENDING CONSONANT 1§ S.D. 1 1.35¢ O

- - - - ! -
e e T T [ adeo=r el zolaie s | s st B =i | Banb ety Mt Pk s s |

{ BLENDS { HEAN { 16.2 { 19.4 1 19.2 0 18.8 1 18.6 ¢ 20.0 ¢ 20.0 } 20.0 7 20 |
| §.0. 1 2.631 0.48) 1.161 0.4 1 O0.48f 0.0} 0.01 0.0 |

IDENTIFICATION OF | MEAN | 5.21 661 861 801 8.4} 941100 981 10 |
i LONG VOWEL P 8.0 1 321 2.050 1.85) 2.750 3.280 0.661 0.0 % 0.4 | |

{IDENTIEICATION OF | MEAN | 6.2 1 8.2 |
{SHORT YOWEL i 5 1 1
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In phonene graphene correspondence test - | there is a
gr adual increase in performance across the eight gr ades.
| dentification of beginning and endi ng consonants was better than
identification of long and short vowels. Maxinmum scores were not
achi eved even by class eight for identification of beginning and
endi ng consonant and identification of long vowel. For Dbl ends
there was a sudden spurt in perfornmance between class one (16.4)
and class tw (19.4) and a consistent increase thereafter wth
maxi mum scores being achieved by class six and being naintained
thereafter. There is a gradual increase in performnce on i den-
tification of long vowel. Short vowel identification was better
conpared to long vowel identification. It is seen that a ceiling
score is achieved by sixth class and there is overlap of scores

after grade six.

Subj ects comng from an English speaking background achieved
much hi gher scores and showed nore rapid progression in
acqui sition of these skills when conpared to subjects froma non

Engl i sh speaki ng background.

The common errors seen in phonene graphene test | are

di scussed bel ow :

1) Confusion of wv as in the wwine were was seen in all the
cl asses. This was present across all the grades and was
occasionally the only error displayed by the higher grades

(sixth, seventh and ei ghth).

74



2)

3)

4)

(au)

5)

Performance on final consonant identification fell slightly
below that of initial consonant identification. Errors seen
were substitution of e/l in the word pastel and s/z in the
word jazz across all classes. There were other errors of

substitution like p/b in the word barb.

Blend identification errors were usually substitution of
salsw in the word swarm this was seen across ail grades.
Ot her errors which were less frequently observed where co/cl
in word closet and kr/cr in the word crack. W can conclude

by saying that blends of [c] and [s] presented difficulty.

In long vowels nost of the subjects had difficulty 1in
graphenme correspondence for vowels : (u) in the word fune,

(u) in the word cute, (o) in the word coax, (ai) in the word

dine, and (i) in the word heat.

In general sound synbol correspondence was good for vowel

and (ai) as in the words hot and rice respectively.

In sound synbol correspondence of short vowels, t he

difficulty in vowl (i) and (o) was common across cl asses

upto cl ass six.

(i) as in kit where e/i substitution was seen

(i) as in fist where (i) was omtted.

(1) as in sick was also not identified.

(o) as in stop where preceding consonant (t) was
substi t ut ed.

(o) as in hot where identification of (o) was not done.
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Figure 4 represents the performance on phonene graphene

correspondence |. The performance on all the tasks increases

gradual | y.

Table 5 : Performance on Phonenme G aphene correspondence - ||

] 1 (] ] ] I ] I [} 1 !
I ] I L} ] I

| i b1 I b Tt IV o v o Vb VD VITD (HAKTHUM
i i i i i i i | i i 1 SCORES |
RS ATt ELL Lt ST pe=sge [==ri== Flt P il pE= jommeEs f s i=s==es
{IDENTIFICATION OF | MEAN | 28.4 } 29.8 1 29.6 0 29.8 0 30.0 7 30.0 % 29.6 1 29.6 1 30 |
BEGIKNING CONSONANT: S.D. | 0.720 0.4 1 0.4} 0410 007 0.0% 081 0.8} !
{IDENTIFICATION OF | MEAN { 25.6 1 28.4 1 27.0 { 26.4 § 20.0 1 28.4 { 286,01 20.6 1 30 |
(ENDING CONSOMANT | 5.D. 1 3.120 0.487 1.16¢ 0.801 2.0 1 0.66! 1.671 D.48! l

As can be observed fromthe table, there is a variation in
the progression of scores of consonant and vowel identification
There is not nuch difference in scores between class one and
class eight, in the identification of beginning consonants. As
evidenced froma score of 29.4 for class one and 29.6 in class
eight. There is considerable overlap in scores seen across all

the grades. It can be deduced that children performwell on this

task across all grades.
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Identification of final consonant shows a very slight
progression in performance across the grades from first to
eighth. C ass one had a score of 25.6 and class eight, 27.6. It

can be seen that begi nning consonants were better identified than

final consonants. Identification of medial vowels is the nost
difficult task in this series. This skill is seen to energe only
by the <class two and a sudden spurt in performance is seen
between class two and three. After class three there, s

consi derabl e overlap in scores across the grades.

The following pattern of errors was seen for the above

t asks:

1) Most of the subjects had difficulty in identification of
begi nning consonant (w) as in the word wear. A few subjects
also had difficulty in identification of initial consonant

(m as in nouse.

2) Erroneous recognition of ending consonant due to silent xe

at the end of the word, exanple : rose, white, late, care.
3) Difficult in identification of final consonants which were
not clearly stressed.

Exanpl e : bear, clever.

4) Erroneous identification of ending consonants in words which

begin with the target letter.
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Exanple S : Set ( ). The response is required to be
negative because the word does not end wth the target

letter (s).

5) Subjects; had difficulty with identification of nedial vowels
(a, i, e, 0o, u). This was greater for the | ower classes than

in the upper classes. The types of errors seen in vowel

identification were :

i) difficulty in distinguishing words which differ in
terms of long and short mddle vowels, exanple : t hey

couldn't differentiate call from cod and nop.

it) difficulty in distinguishing words whose mddle sound
is different but are witten simlarly, exanple
couldn't differentiate mnule, yule frombut, couldn't

di stingui sh between grinder and cinder.

Fi gure 5 shows the performance of subjects on phonene
gr aphene correspondence |1, It is <clearly seen that t he
performance on identification of initial and final consonant was
good across all the classes. Scores for nedial vowel were
obtained only by class tw and performance gradually increased

yet hundred percent scores could not be obtained.
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Table 6 : Performance on structural Analysis

AR T T I 3 T | O O IO 4

fomeeemem oo R R e B T B e |
|STRLCTURAL ANALYSIS! MEAN ! 8.00 8.4} 9.8) 9.4} 0.6)10.011200} 0.0} 10 |
LEVEL | PS04 L4t 14l 04 080 040 001 00} 0.0 |
B D R B B B e B e B OSSR
{STRGSTURAL ANALYSIS! MEAN ! 5.4 1 9.0 | 18,6 | 15.6 1 23.6 ) 26.6 1 252} 25,8} 27

{LEVEL 1] | S.D. ¢ 5.080 2.751 4.160 5.811 3.010 0481 2.4 147 |
|ommeemenaeee e R B e e B B :
|STRICTURAL ANALYSIS! MEAN ! 0.00 0.0%1 5.81¢ 7.0! 8.2¢ 9.21 8.01!9.8 | !
LEVEL 11] |S.0. 1 001 0.000 2.780 1.780 1320 041 109004 | 10 |
[ SUNS N [N NN N S N N !

As seen from the table 6, performance by all the eight
grades was better on level | followed by level Il and finally
| evel [1l1. These levels are in increasing order of conmplexity.
There is seen a gradual progression in scores across all grades
for level I. Level Il scores show a sharp rise in performance in
the |lower grades with grade one having 5.4 and grade two having
9.0 and grade three having 18.8 as their scores. A slight dip 1in
the performance in grade four is seen (15.6). This <could be
attributed to small subject selection whereby poor performance of
two or three subjects could tilt the scores. After grade four a
gradual progression in performance is seen. Performance at |evel
three shows that these skills do not emerge until «class three
after which a gradual progression in scores 1S seen. One
observation that can be made is that there is not much change in
the performance between grades six to eight. This is evidenced by

consi derable overlap in scores.
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Children who canme from an English speaking background seem
to acquire these skills earlier than those who do not cone from
such a background. Also, the performance of these <children is

better at each grade and higher ceiling scores are achieved.

The qualitative analysis of the errors showed the follow ng

pattern :

Level |

Subjects were able to identify the correct word which fits
into the sentence nost of the tine. Even in <class 1 the

performance was good. The errors that were seen were usually on.

1) past tense marker : as in junped, flew
2) conparatives : as in taller, biggest

3) plurals : such as in children.

By sixth class maxi num performance (hundred percent scores)

was achi eved and mai ntai ned.

2) Level 11

The emergence of affixes for plurality and tense nmarker were
the first to appear (by second class) and they were stabilized by

fifth class. The kind of error seen could be analyzed as foll ows;

a) In plurality markers, substitution by possessivenesa was
seen :
Exanpl e baby' s/ babi es

ruler's/rulers
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Anot her error seen was identification of thoughtlessness as

plural rather than thoughts.

b) In tense narker nore errors were in wunfamliar/irregular

words like '"flew and functional tense marker like were'.

The conparatives could be identified by one subject in class
one and nost of the subjects in class two. The stabilization of

conparatives was seen by fourth and fifth class. The errors seen

were :
1) Inability to identify abstract conparatives exanple
Happi er
2) General i zation of mar ker s of conpar atives to

nonconparative words.

exanple : recognition of painter as conparative.

The response for negative markers was obtained by class
three. O the negative markers 'un' and dis' were easier than
il and im which were seen only in older subjects. By sixth

grade all the subjects could identify the negative marker.

ldentification of affixes for repeated action (re-) was
obtained first from subjects of class four and was stabilized by

cl ass si x.

The markers for against (anti - ), before (pre-) and wth
(co-) were identified first by subjects of class five and was
stabilized by class six. O the three prefixes, the one which

indicates wth'. (co-), was seen to be nost difficult.
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Level |11

This is one of the nost difficult tasks and couldn't be
adm ni stered on subjects upto third grade. Children in grade one
and two couldn't answer this test even when exanples were

provi ded.

Most of the subjects had difficulty in identification root

and non-root word, for the foll ow ng words

1) Listed unlisted relisted l'isten
| |
vV \Y
root words non root word
2) Parental , parents t ranspar ent
Y \
root words non root word
3) Ki ndly, unkindly, Kkindness ki ndl i ng
\Y
root words non root word

I dentification of non root words like fastest (refasten,
fasten, unfasten being the other words where the root word was
fast), painter (painful, painless, painstaking being the other
words where the root word was pain), fromother root words was

easier for nost of the subjects.

The performance on structural analysis test is represented
in figure 6. It follows a gradual upward progression for all the

subt est s.
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Table 7 : Performance on biendi ng and syl | abi cation

[] ] ] [} ] ] ] i (] ] I (]
[ I ] ] I ! I ] ! I I !

{SYLLABICATION | MEAN § 004 LGV} 7.040 6.8 B8.61 9.8 104} 9.21 12 |
C 8Dt 0.0 L5401 1831 3.05¢ 1.62F L1.72% 1.0Z20 1.334 i
As can be deduced fromtable 7, it is seen that this reading
skill enmerged only by class two for all the tasks. Blending |evel

I could not be obtained for class one and class tw had a score
of 20. A quantum leap in performance is seen fromclass two to
class three and a gradual progression in performance is seen
t hereafter. Maxi mum performance was achi eved by class six and was

seen in class seven and ei ght al so.

Bi endi ng l evel I, showed progressive i ncrease in
performance from class two to class eight. Hundred percent scores

were not obtained even by class eight.

The syl l abication test was also a difficult test. This skill
was not found in class 1 and class 2 had a score of 1.6. Class 3
however showed a rapid and large increase in performance with a
score of 7.0. Af ter cl ass three a progression in

performance is noted.
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Al the three tasks above are netaphonol ogical tasks.

Error analysis of the nmetaphonol ogical skills showed the

follow ng :

1) Most of the subjects had difficulty in blending picture and

letters to formwords |like battle (a picture of a baseball bat

was used to represent bat).
Swarm (unfamliarity with the word swarm.
Road (a picture of a toad was wongly identified as frog).

Slid (the picture of lid was not identified correctly).

2) Bl ending of trisyllabic words was difficult. These were
Direction = di + rec + tions

Silently = si + lent + ly.

3) The common error seen across classes were on the bl ending of

two wor ds.

Pitcher - Pic + ture was substituted for pitcher

Nitrate - Night + rate was substituted for ni + trate

4) Blending of the words strite (str + ite) and stringent

(strin + gent) and decode (de + code) was the easiest.

5) Syl labication of words Iike wholesone (whole + sone)

presented sonme difficulty in the younger grades.

Syl | abi cati on of bi syiiabic words was easi er t han

syl l'abi cation of trisyllabic words.

exanpl e : unshrinkabl e, unsuspecting.
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FI GQURE 7: PERFORVANCE OF THE 8 CLASSES ON
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The performance on an blending and eyll abication is
represented in figure 7. The subjects fromclass one couldn't
attenpt any of the tasks. A low performance is seen by class two

and an increase in performance from cl ass three upwards.

Table 8 : Performance on oral reading

Lo T I I I LY VL VDL VITD INAXTHONY

The scores of oral reading increased from grade one
upwar ds. Hundred percent performance is achieved by grade seven
and ei ght . In the lower <classes a rapid progression in

performance is seen. Grade one shows 7.6 and grade two, 11.4.

There were four reading passages in increasing order of
difficulty.

The subjects from first and second classes could read the
first and second passages. Two subjects in class one and nost of
the subjects in class two attenpted the third reading passage
The fourth reading passage was successfully attenpted by class
four upwards.

The subjects from class one used letter by letter reading to
read the longer and nore difficult words. Their fluency was
fairly good and reading conprehension for the first passage was

good, and fair for the second and third passage.
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Subj ects fromclass two showed nore fluent reading. However
unfam liar words |ike Subhas, bangl es and frock were distorted

or m spronounced. Reading conprehensi on was seen to be good.

Children from grade three could read and answer questions
from passage one and two without difficulty. They also attenpted
passage three. They evidenced difficulty with words |[|ike crab,
crane, beak, pond, wcked etc. They could answer atleast two

guestions from passage three correctly.

Children fromfourth and fifth grade could answer questions
from passage 1-3 accurately. They attenpted passage four and had
difficulty with words like propeller, Oville glider, Wight,
rudder, designed etc. These words being both unfam i ar,

irregular and multisyllabic words, were nore difficult.

Grades six, seven and eight perforned alnost on par. They
were able to successfully attenpt and answer questions ail the
passages. Class six showed slight difficulty with passage four
but classes seven and eight could read ail passages and answer
them correctly. It was seen that children in these higher classes
could rephrase the answer from the passage and could expand on

the answer also. Therefore grammatical fornulation of an answer

was seen.

The performance on oral reading task is seen in figure 8. It
can be seen that reading follows an upward course with increase

in educational |evel.
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The data obtained is in consonance with norrmal devel opnent
of reading skills. The subjects of the study showed an early
acqui sition of perceptual discrimnation skills; al phabet
generation and recall and identification of beginning and ending
consonants, this is because these are prerequisite skills to the
learning of reading. The namng of alphabets reflects the
associ ati on between a given phonenme and its grapheme. This phonic
skill also appears early and is stabilized by the primary school
years. The acquisition of phonic skills for vowels however

emerged later in the school years and was fully acquired by sixth

gr ade.

The structural analysis of words and blending abilities were
attenpted only at the second grade |level. These tasks tap higher
levels of language and conplex reading skills. They require

adequat e exposure to |anguage and the formal |earning of reading.

The identification of non root words/root words nedia
vowels and syllabication were found to be other skills that
presented difficulty for these <children. These tasks wer e
attenpted only by the second and third grade and a rapid

progression is seen in the grades three and four and gradua

progression thereafter.

QO al readi ng and conprehensi on showed a steady progression

across the grades.

The subjects considered for the study were representative of

the Indian popul ati on who have had sufficient early exposure to

English at hone.
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The results of this study when conpared to a study carried
out on Indian children who have had exposure to English only at
school, show hi gher average scores across all grades for all the
t asks. The skills were acquired earlier in English speaking
children and stabilization of these skills were also at a |ower
class than when conpared to children from a non English speaking

backgr ound.

A diagnostic tool is labelled successful only in if acts as
a blue print for managenent. The results obtained by using
"1 nf or mal Reading Diagnosis' also has its inplication for the
managenent and treatnent of reading disabled. The nean scores
serve to diagnose a reading disabled child, identify specific
areas of weakness and act as a pointer to indicate the level at
which the child is. Mnagenent of the learning disabled child is
based on the profile drawn by the test and proceeds in a

sequential order.
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SUMVARY & CONCLUSI ON



SUMVARY AND CONCLUSI AN

This investigation is ainmed at evaluating the sequentia

progression of English reading skill in Indian children.

Forty normal school going children studying in the class
range of first xo eighth were investigated. Al of the subjects
were English speaking with their nother tongue being different
| ndi an | anguages |like Tam |, Malayalametc. Al the subjects had
adequate early exposure to English at hone. Most of the subjects
selected were froma mddle to higher socioeconomc background

with parents being in the nedical profession.

The "Informal Readi ng Di agnosis" proposed by Rae and Potter
(1973) was admnistered as it covers the mgjor skill area of
reading. It consists of a variety of reading skill tasks ranging
from early acquired perceptual discrimnation abilities to the

nore difficult structural analysis skills.

The results obtained on the test for the various tasks was
conputed separately for each class. The analysis was carried out
by <calculating the nean and standard deviation for each task
across the classes first to eighth. The nmean percentage scores
were calculated for each task which were then used to graphically
represent the performance of each class a cross different reading
skills. The qualitative error analysis was also done to determ ne

the pattern of errors exhibited at each class and task
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The results indicated that acquisition of reading skills
foll owed the norrmal devel opnental pattern sequential progression
of reading by native speaker of English. There was however a
slight lag seen in the scores of children in the younger age
group (grades first to fifth) wth regard to tasks li ke
structural anal ysi s, bl endi ng, syllabication. This can be
attributed to the fact that English reading instruction begins
only in the school for these children. The perceptual discrimna-
tion abilities and al phabet identification and recall skills are
seen to be acquired by these children in the preschool vyears.
These children achieved near maxi mum to maxi num performnce on
these tasks fromfirst grade upwards. Phonene graphenme corre-
spondence of beginning and endi ng consonants, long and short
vowel s and oral reading skills followed a slow progression in the
early grades wth high scores being achieved by fifth grade
upwar ds and pl at eau in performance seen t hereafter
| dentification of root words, nedial vowels and syllabication
didn't emerge wuntil the fourth class as these skills require

certain anmount of vocabulary and experience of the |anguage.

It was seen that these children who came from English
speaki ng backgrounds wth early exposure to English at hone
performed better than their peers who did not have exposure to
English at home and studied it as a language only in school. The
difference 1in performance was nore marked in the earlier grades
(first to fifth). [Children with adequate exposure to English
performed alnost on par with western children]. Children in the

hi gher grades however had al nost equival ent perfornmance, regard-
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less of their early exposure to English or lack of it. This
reflects the role that the formal |earning of a |anguage plays on
acquisition of reading skills. In the nore difficult tasks Iike
bl endi ng and sequencing and structural analysis the children wth
good English background tended to acquire the skills earlier as
well as reach higher |evels of achievenent when conpared to those

who did not have an English speaking background.

In the light of these findings, we should be cautious while
adm nistering western based reading tests on an Indian popul a-
tion. The difference in the developnental mlestones of English
reading skills between Indian and English speaking population
should be considered cruci al because it posits the danger of
placing a normal Indian child into the reading disabled category.
Mor eover, in the evaluation of Indian children it Dbecones
inperative to probe for details of the nother tongue, exposure to
| anguage and medi um of instruction at school. The results
obtained on any reading test should be interpreted keeping in

m nd how each of these details have a bearing on the findings.

This normative data can be wused for evaluating Indian
children who are exposed to English at hone during their early

years and belong to m ddle to upper socio econom ¢ background.

One drawback of this study was the small nunber of subjects
sel ected which may have influenced the percentile scores. Further
research can be carried out in this area using |arger nunber of
subjects and choosing subjects from different socio economc

backgrounds for a cross conparison.
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VI SUAL DI SCRI M NATI ON TEST: LEVEL |11

Nane

A bp b R bd bp

B )y mm nnm mn nnm

1. gh gn ph bh gh

2. sth sho bos sad soh

3. nat ton nat hat toh

4, bad bob bad bob ded

5. pat ot pat top tog

. pen gen pon nep pen

7. awb baw anb awb awb

8. still Still Still Still 2til]

9. t oday t obay t oday dayt o t oday

10. brwltz brwltz brwiltz brw |tz brw |tz
11. noi sten noi sten noi st en noi sten noi st en

12. runni ng ruming runni nq runni ng runni ng

13.  dentally dental ly dental ly bental |y dentaly

14. beaut i ful beaut i f ul deauti f ul becuti ful beaut i f ul

15 di scrimnate di scrimnate discrimnate di scrininate bi scrimnate
16.  rutherford ruf or dt her rudr of t her rutherford rutherford
17. countrified conutrified countrified counfi edtri countritrtfied

Seep. 37 for directions.




AUD{TQQ_\/

DlSCQIMINHTION

Pat  _ Pad
Sun  _ Sum
Cat _ hat
but _ but
_MECL{. - Mean
pet — pat
Yod _ ot
9 _ oy
g(;ﬁ _ %a.t%
wg _ 7
o
%OOCL - aood_
ben — bed

JcrlTe _ tear

more — moTe

(6. %ot _ hot
7. big bt
I8. Some  _ Some
. Sum _ dumb
a0. Come _ come
2. d‘et ~ &UJ:

ol Chaixr _ 8have
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ALPHABET TEST: | DENTI FI CATI ONLEVEL
PART A° UPPER CASE

Nane

G ade

X = m

M

=) 3=

N =

o -

= =2

™ X ¥ ©©Y= ¥

O30

18.
19.
20.
21.
22,
23.
24,
26.
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Grade

ALPHABET TEST: | DENTI FI CATI ONLEVEL

PART B: LONER CASE

Nane

o S O TV X OO0 S DOk 53 . N0 S %o o

LU 3 00O CL DOAOON_-_CNXun SO _ 00o

- D e EDOD S08 OENE - DE B @ = IO

emgUWfWmUVFHSbeem.JSkZZGF

B NE DS ic 3 NOTE D oyl e i O s B O

L DO CC wST L X002 S _0cCc>SEcNDED

O—  >>fFErc >~0020D- we B2 o 0> 0 — w®
- N M DO~ O MO WMNOBOOGDO — N M < W
T e e e == — o or— NN NN NN
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AUDITORY RECALL

PART A: UPPER CASE

Z A M Ao O
GMV_XBD_DT_NUPK_DEMU? ~|

VCTN_B_QCLU.HFCH_QNZ_CKV;_C_HDP_x 2 W

RT_LMDPSx -
Rl 9 k- a ¥ Z o2t awo = Ww D>

U 2 w2 a o |
Q_I_SVM_P Ca >a b~ > %[0 Z |l = > W

LL&QS.G.?@?MH.&&W@%TS.Q%.b.,...
o R S TR
3
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PART B: LOANER CASE

@R MR IRIAINANYIA G R B3R

Do
(=]

Ut oa 4R AN 0 N e YN RN Y Y YN

$I v P I AR N o AW R T YRR o AT 2

X > < b she w &l 20N aw e e oo gr Ly oy

(o)

[l

I
13
h

IS
1A
17
¥
9

N I SV e

A0
2l
22,
23
4
5.
Lb.



Ro

PHONEME-

BeginnINg  CONSONANTS

d.oa, N, Fcumi 7. Sat IC. Yun
ham 5. band. 8. vine 1. noke
lamb 6. wman 4. ki 2. fab
EQQ’T B: EnDiNG CONSONANTS
nick 4 drop N. ham lo. Eénd
n‘g s. barh 3. Careless . new
pastel & dloor g, ek 1. Men
PrrT C : Bienos
clast 3 f7o 9. Crinket 13 slice
CTOWN. ¢ %mss o clpgel Iy ?]aﬂce
irap v Fhmstef . Crack s spice
ﬂ#' 8 Stare . P?Ekl le. Smart
PART D VOweLs .- LoNG VoweLs
ea% 5‘fuww s Tice T ewle
dine 4. Cope 6. Cope g heak
PART D: VoweLs SHORT VoweLrs
kit 3 pack s walkeh 7 8ick

. cut oy Lok s CCo 6. Sp

/

10-

GRAPHEME CORRESPONDENCE |

Win, 6.

tall

=
(A
&

i '-{h’c

s,
—

>
LS |
0y

yazz

o
mur]
.'*Mrfa

sat



PHONEME - GRAPHEME CORRESPONDENCE | |

PART A : BEG NNI NG CONSONANTS
.. T Yattle v umble YOLE

2.t terrible  parcble came
3. § Fancake fom clone

he m ot e[e/;h,ant mouse
s w waker Winter mind
6. 8 f:o(b_ SUYL SLE

PART B. ! EnbING  CONSONANTS

Ro

o

6.

L

U%hb
Tained
Crank.
hat
Tat
Small

ugeless

door

l<m8,
t&%

Care

lOmaz

Sold
TUb

bock
ohile

clever

call
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wnere
Ca*re)fu!.
%(&);’ow

Nély

%Of?aodxj

C@U.%ht

cats

had
kile
tree
vood.

({e

MEO.

weay

o0y

Y0Se
Jﬁw’lﬁf’.‘nﬁi

Skirt
lale

oedr

nineé



1 5&,66 }Q,(xck,

(O

PART C. MEDI AL VONELS

&aau;,
answer :  bull | make
Cu79 Ay Se Ly
ancwer : Lol but
mutton e '%cdb
Qnswer : cule } buct
QgL ! Cf;'?’ia]U“ fffma’e/‘
call o R Cod.
ans wer . M ) vl
Sole mimd. &b
Cnswer . hole | rum
sl S P
ANSwen” ; mint ) mend.
answe: ?’bfLL s ’)’Yla,}[b
pes bt St

anNnswe ; /]bL!D , _@_—’L’__’é_é’_.

feel /De_ak rece
answer . See k. b f 'UTC{,
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STRUCTURAL ANALYSI STEST: LEVEL |

Name Grade

Sampl e

A The wer e crying.
baby babi es babi ed

1. The boy was the hor se.
ride  rided riding

2. lsee many
toys  toying toy

3. M balloonisthe
bi g bi ggs bi ggest

4. Tne dog over the gate.
jump j unped j unpi ng

5. He very fast
run runni ng runs

6. Joeis than D ck.
talest taler tals

7. His home.
come conned com ng

8. They will not t oget her.
goes go goi ng

9. The are com ng soon.
child childs  chiidren

10. The hird over the house.

flew flyed flying
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STRUCTURAL ANALYSI S TEST: LEVEL ||
Name Grade

1. drcletheword or words in each rowthat indicate more than one (plural).

a. baby  babies baby' s babi ed

b. cries cried criers crying

C. thoughtlessness r et hought thoughts t hought f ul
d rue's ruling rulers unr ul ed

2. Qrcletheword or words in each rowthat show past.

a. |unped run  wal ks wal ked
b. stopped flew is eating
C. Were come listing brusher

3. drclethewordor wordsineachrowt hat have a part (affix) meani ng" more" or
"l ess than."

a. bigger  tdl f ewer hi gh
b. painter smal | er manly m xed
C. paying happi er frozen revi ews

4, drclethewords withthe affix that means "not."

a. happi ness unhappy happi |y happeni ng

b. disoriented reoriented orienting orienter

C. Uuninterested interesting di si nt erest ed reinterest
d illeg legality  leger legalistic

e. practical I npracti cal practically practice

5. (drclethe words with the affix that means "again."

a. entering reenter unent er ed
b. non-negotiable  negotiate renegotiabl e

6. drclethewordswththe affix that means "against."

a. freezing antifreeze  frozen
b. antisocial sociability  society

7. drclethe words withthe affix that means "with."

a. educated coeducate uneducat ed
b. cooperate operating | noper abl e

8. drclethewords wththe affix that means "before."

a. paying payabl e prepaid
b. viewed preview  review
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STRUCTURAL ANALYSI STEST: LEVELI ||
Name G ade

Under|inetheroot wordin each of the follow ngwordsif the
root wordis present. Put an Xon the wordthat does not have
theroot init. Look at the sanpl e. Noticethat recount, count-

| ess, and uncount ed have the same root and that country does
not

Sanpl e:
recount count | ess uncount ed

Now wor k the probl ens bel owin the same way:

1. unnarked remar k mar ki ng mar kpr oof
2. listen unlisted  listing relisted
3. alone | oner | onel 'y abal one

4. parental  parentless transparent  parents
5. refasten  fasten  fastest unf ast en

6. eating heat er eat s uneat en

7. kindy unki ndl'y ki ndl i ng ki ndness

8. famed famous famusly fam ne

9. painful pai nl ess pai nst aki ng pai nt er

10. reader reread ready readi ng
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BLENDI NGTEST: LEVEL |
Name Q ade




BLENDI NG TEST: LEVEL I

Name Grade
1 str +ite str + ide str + eed
2. strin + gent string + ent stri + dent
3. pt +ful pic +ture pit + cher
4 ni + trate night + rate ni+ rat
5. de + code decc + ode de + cod
6. dr +ecttions di + recttons d + rec +tions
7.sil +ent+ly si +lente + 1y sil +entl +y
8. ban + dan +a band+anda ban + da+na
SYLLABI CATI ONTEST
Grade

Name

Read each word bel owand divide it into syll abI es by draw ng
a iine between each syllable. For exanple, "undelivered"
nust be divided intofour syllables likethis: un/ defiiviered. Di-
vide each word bel owin the same way.

1. develop 7. unshrinkab!e
2. whol esome 8. recharged

3. speedometer 9. innocent

4. rounded 10. battle

5. lighter 11. interpret

6. floating 12. unsuspecting
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Reading Passage 1

Today 1s Monday. It Is half past nine. The Sun Is
shining in the sky. Raju and Bhaskar are going to
school. They ore friends. Are they carrying bags ?
Yes, they are. Are they riding bicycles? No, they aren't
riding bicycles. They are walking.
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Reading Passage 2

Then we went to a shop. Daddy said to us, "Usha

and Subhas, | gave you three rupees each  yesterday.
This morning | gave you five rupees each Lets buy
some clothes and toys." | liked a green frock and

bought it. Subhas bought a shirt and a toy fran
Mummy was looking at the bangles in the next shop
Daddy said to Mummy, "Those bangles are beautiful.
Have them Mummy tried them on her hands and
bought them
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Reading Passage 3

Once there was a hig pond in a forest. Atarge number
of fish, frogs and crabs tived in it. One year it did not " rain.
it was very hot. The water in the pond was drying up.

There tived a wicked crane near the pond. It was
fond of eatingfish. It thought of a plan. it went to the
pond and said to the fish, "Dear friends. t am very sorry
for you. | heard that there will be no rains this year there
Is not much water in this pond. If it does not ram the water
)n this pond will soon dry up. Then aH of you wtt die"

Al the fish, frogs and crabs sad in one voice, "Please
tell us, how can we save cur-selves?"

The clever crane said, Thereis a hig lake with a [ot
of water nearby. If you want, | can carry all of you, one by
one in ny beak and leave you in the take" At the fish agreed.

The crane took the fish, one by one inits beak and
flewaway. It took themto a rock nearby and ate them Every-
day tt came to the pond, took one fish at a time to the rock
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Reading Passage: 4

In 1902 the Wight brothers bult their third and most
advanced g¢lider which had a rudder. Then they  designed
special petrol engine with propellers. At last, after a  great
deal of hard work their flying machine was ready for  its
fligt. On December 17th, 1903, Quville, flew for 12 seconds
covertng about 36 meters. Later Wlbur flew for 59 seconds
covering nearty 260 metres. The Wight brothers were the first
men ever to fly in a petrol driven flying machine. The modern
aeroplane is a beautiful sight. One can travel fromone end
of the world. to the other in a few hours. And for most
people ar travel 1s very enjoyable. Aeroplanes are very
confortably furnished. It is wonderful to clinmb high above
the clouds. They took |ike masses of cotton. When
there are no clouds we can see the land, far below



LEVEL I

l.

A
Lever I

9.
3.

ORAL READI NG PARAGRAPHS

What otahz (s toolaht 7
Wheve are Raa?u. dﬂfi Bhaskar 80&}43 ?

. Bre ﬂl&kf, Cﬂ.r‘raiﬂa, baﬁs 7

What are ﬁm;d‘dodn(cj" ?

Whot was e Colowr of e frock 9
(Who  was loo!a'n% ot He bang/es 9
Where are Usha and Subhas ﬁomg ?
What olid Subhas bu,U l

Who lived n the pond J

whb: d;.‘d,_ e waker in e fbcnd cﬂfzf u7b9
What Adid the crane kel Be ﬁsh ?
Where did the crane Gy fhe fish !

Who were wfnlﬁht brothers 7

Who ~ flew  for a ’O“ae" distance  fhan Wrt'aht brother:
How did hhe(tf dﬂ,siﬂn their 8Wf9
How LS e modem alr jﬁfvu&w: ?
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