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| NTRODUCTI ON

As then nat ure—nature debate over the origins of |anguage
continues, we see the devel opment of two main school s of

t hought .

One school of thought which conprises of the behavi ou—
rists believes that |anguage is a | earned behaviour. To
under stand | anguage one nust identify the variabl es that
control it, since verbal behaviour is operant behaviour,

control l ed by its consequences.

As defined by Hockett (1966) "An individual's |anguage
at a given nonent, is a set of habits - that is, of anal ogies.
When different analogies are in conflict, one nmay appear as
a constraint on the working of another. = = inthe form
of a special habit. Speech actualizes habits === = = .

reflects norns of many sorts, but norns are thensel ves

entirely a matter of analogy..... "

B. F. Ski nner nade on of t he best known attenpts to
construct a nodel of verbal behaviour and |isted verbal
operants as well as the conditions by which they are

controll ed.

The ot her school of thought, conprising of the
nationalists has a dianetrically opposite view. They

bel i eve that |anguage is innate and species specific. The
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human i nfants "know i n advance what | anguages are |ike"
and possess "a rich internal structure, a sufficiently
restricted theory of universal grammar "or rules by which
infinite sentences can be generated. Noam Chonsky, one

of the | eading exponents of this theory, stresses on the
structure dependent operation of |anguage, and at the sane
time denys the rel evance of conditioning experinents to

| anguage. He defines |anguage "as that set of infinite

sentenoas that the granmar generates."”

Jean Piaget's viewthat |anguage is dependent on

cognition, adds a newangle to this debate.

Thus the questions still remain: Howis |anguage
acqui red? Wat processes does the child use to produce
and under st and | anguage? What psychol ogi cal, physi ol ogi cal

and neur ol ogi cal processes; underly this acquisition?

This leads us to the nore practical and clinically
useful questions of - what is acquired by the child at
each age? 1s there a specific order in the acquisition of
| anguage? |s the difference between each stage qualitative
or quantitative or both? What conditions are necessary and

sufficient for acquisition?

In the words of Chonsky (1959) "There is little point
i n specul ati ng about the process of acquisition wthout a

much better understanding of what is acquired.”
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A description of what is acquired, is the first step
I n under st andi ng how | anguage i s acqui red, and understandi ng
what are the necessary and sufficient conditions for its

acqui sition.

The innat eness of | anguage cannot be deni ed, | ust
“the fact that a dog can be trained to walk onits hind | egs
does not prejudice the claimthat bipedal gait is geneticaly
coded in humans === " (Fodor, Bever and Garret 19 ),
but it nmust be recognized that this ability is present only
as a "potential” in humans, which only "allows the menber
of the human species to express the behavi ours associ at ed
wi t h each succeedi ng stage, but does not ensure their
provision" (Mlner 1967) unless the environment is suitable

and the organismis "undanmaged."

A structural description would thus help to find out
what environment is best for |anguage acquisition besides

provi di ng the norns.

There is a dearth of norns in | anguage acqui sition,
agai nst whi ch devi ances can be conpared. A viewthat is
gaining popularity is that disorders like stuttering,
cluttering. Autism Reading disabilities, etc are | anguage
based probl ens.

For eg: From3 - 5 years with considerable errors, and

false snarts the child acconplishes the task of |earning
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the transformati ons of adult language. It is alsoin
this period that the highest nunber of cases of onset of

stuttering are reported (Bl oodstein 1974).

Reading Disability is considered to be a mlder form
of a language disorder (Brown 1980, Stark.J. 1977). This
Is in accordance with the viewthat control of syntactic
structure mght also be an inportant consideration in

reading materials (Qigley 1974, Hatch 1969).

An anal ysis of the |anguage of children with these
problens as well as problens with hearing, children wth
brai n damage, environnental deprivation, will help us find
out, howexactly these children differ fromnormal children
hel p us understand how to conpensate for the "m ssing"
condi tion necessary for Language as well' as how nuch to
conpensate and in how many stages, etc. This is of great
hel p i n | anguage rehabilitative prograns for the deaf,

brai n damaged, |earning di sabl ed, etc.

Besi des being a help in the diagnosis and rehabili -
tation of a |anguage di sorder, norns for |anguage at each
age: al so nakes it possible to conpare normal and devi ant
| anguage which leads to a better understanding of the
correl ati ons between | anguage use and the functions which

underly it.
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The structure of the |language is got by descri bing
the features acquired by the child. It is then possible
t 0 observes what paraneters of the structure of |anguage,

the child is capable of using to generate sentences.

The structure of the |anguage at each age lets us
understand if there is a definite pattern of acquisition
and what that patternis. |t cannot be assuned that the
childis like the adult in linguistic performance except
for a fewtrivial differences or that the child has a
different grammar. Description of the structure of
| anguage has di spel | ed many noti ons about | anguage and
hel ps to gain a systematic and precise grammar of the

| anguage.

Ceneral ly, the syntax of a |anguage is studied and
nost | anguage tests eval uate the syntacti cal devel opnent

of the child.

There are many |anguage tests in the west. For eg.-
| TPA (Kirk etal, 1968), North Wstern Syntax screeni ng
test (Lee 1969), Assessnent of children's | anguage conpre-
hensi on (Foster, G ddeon and stark 1969), D.s.s (Lee 1971)
and Test of Syntactic abilities (Quigley etal 1978).

InIndia only two tests ' TASK (Vijayal akshm 1981)
and A syntax screening test in Tam| (Sudha 19811 have

been construct ed.
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The need for a suitable test in every |anguage has
been acutely felt by speech pathol ogists, but no data
exi sts on what is acquired by the children of nost |anguage
groups. Thirumalai (1970) has studied Tam | phonol ogy, in
a 4+ years old child. Srivastav (1974) studi ed consonant
articulation in Hndi. Venugopal (1981) studied sone
syntactic aspects in 5 - 6 year old Tam| speaking children,
and Roopa (1980) studied syntactic aspects in 4 - 5 year

ol d H ndi speakers.

| n Kannada, st udi es have been conducted on phonol ogy,

nor phol ogy and synt ax.

Kunudaval | i (1973) studied the rel ati onshi p between
articulation and discrimnation in kannada sounds in 4 - 8
year old children, TasneemBanu (1977) studied the acqui -
sition of articulation and Subramanya (1978) studied nor-
phol ogy, and Sridevi (1976) and Prema (1979) studied syntax

in 2+ and 5 - 6 year old children respectively.

The prevailing stress on linguistic analysis increases
the need for a test / norns in each | anguage which in turn
causes a need for nore descriptive studies and hence the

present study.

In the present study, sone aspects of syntax nanely

negation, interrogation, coordination, inperation and
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pronom |ization were investigated. Four children of 2%
and 3 years were subjects for this study. They bel onged
to mddle class famlies of Bangal ore and Mysore. All

the four children are native speakers of Marathi.

Speech sanples were collected fromeach child at his
or her honme. Approximtely three hours of speech sanples
were collected fromeach child. The techniques used were
interview, stogy telling, ganmes; Spontaneous speech while
the child interacted with other famly nmenbers was al so

r ecor ded.

Speech recording was done in 3 - 4 consecutive days.
A cassette tape recorder with a built in m crophone was

used for data coll ection.

Broad phonetic transcription was foll owed when the
materials were collected and the sentences were classified
into declarative, inperative, interrogative, and negative
for the purpose of analysis. The methodol ogy of transfor-
mat i onal generative granmar was followed for the purpose

of anal yzing the data.

Limtations of the study:-

1) Nunber of children used is small.
2) Age group studied is restricted.

3) only four aspects of syntax are studied.
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5)
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3)
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6)

1.8

The child's conplete granmatical structure may not

have been mani f est ed.

Little attention was paid to conprehension

The influence of Kannada and English on the acquisition
of Marathi cannot he estinmat ed.

Al'l the children are not fromone place. Though Bangal ore
and Mysore have simlar linguistic environments, there
may be an influence of this variable, but it was not

possible to control it.

| npl i cations of the Study: -

Hel ps us understand what aspects are devel oped in the
early stages of |anguage acqui sition.

Hel ps in the construction of suitable tests.

Early identification of linguistically deviant children

i ncl udi ng dysl exi cs.

Eval uation of children with speech and | anguage di sorders.
A better therapy programfor |anguage.

A better understanding of |anguage behaviour in case of
brai n danage, for eg.- a better understandi ng of

regression and recovery in aphasi cs.

*0*0*0* 0* 0* 0* 0* 0* 0* 0* 0* 0* O*
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REVI EW CF LI TERATURE

Wth the appearance of the first word, a childis
accepted as a person in his environment, because he has
sonething to say for hinself, as a nenber of the hunan
social organization. It marks the point at whi ch he uses

| anguage neani ngful ly.

Language is so nuch a part of out lives that no one
stops to think how conplex it is, and it is only when it
i's not acquired does do we realize what an achi evenent it

is for the child to have Learned it.

Child I'anguage, until recently received only mnarginal

consi deration fromnost |inguistic scholars.

The first paper on child | anguage was published by
D etrich Tridemann, a German phil osopher in 1787. A nost
a century later, the nodern study of child | anguage, wth
exact: recordi ng of observations began. S gismnd (1856)
Kussmaul (1859), Schleicher (1861), Preyer (1889) and
Stern (1907) nade somne notable contributions to the study

of child | anguage.

Jackobson's theory of child |anguage finally integrated
all the observations nmade by earlier authors, (Leopold).

Around the sane tine, Jean Piaget put forward theories of
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| anguage acquisition wthin the frane work of cognition).

These theories gave a newinpetus to the study of
child | anguage, but the nmajor studies still studied child

| anguage within the frane work of adult | anguage.

Wiile Piaget's work clearly denonstrated that the
child s perception differs fromadults, child | anguage was

still considered in the frane work of adult |anguage.

It was not until Chonsky postul ated the 'generative
grammar' the systemof the rules that "specifies the sound
neani ng correl ations and generates the class of structural
descriptions (precepts) that constitute the | anguage in
question"” (Chonsky, 1969) that the child' s acquisition of

| anguage was viewed as a sort of theory construction.

The child s theory of language is different fromthe
adult theory of |anguage. This theory undergoes changes,
during the process of acquisition of language until it

approxi mates adult | anguage.

This view may not be accepted by many authors but it
Is generally agreed that the rules which govern a child's
| anguage are different fromthe rul es which govern adult

| anguage.

Most -recent studies on child | anguage (Menyuk 1969),
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Brown and Bel | ugin 1964; Kl inma and Bel l ugi 1966; Bl obin 1966;
Prema, 1979; Roopa, 1980; Venugopal, 1981) have used the

principle of generative grammar to describe child | anguage.

The different approaches to the acquisition of |ang-
uage can be differentiated into 3 mai n approaches (MLaughlin,
1978) : -
1) Enpiricist or Behaviourist approach.
2) Transfornational generative grammari an approach and

3) Process approach.

1. Enpiricist / Behaviourist approach stresses the

rol e of experience and control by environmental factors in
the acquisition of |anguage. This approach includes |ang-
uage nodel s based on cl assi cal, operant conditioning and

two maj or approaches within this frame work are descri bed

by Skinner (1957) and Staats (1968).

Skinner attenpts to describe acquisition of |anguage
solely on the basis of operant conditioning. verbal
behavi our has an effect on the environnent, which in turn

has an effect on the organismemtting the verbal behaviour.

Language is learned by sel ective reinforcenent of
verbal behaviour. Thus, certain forns of behaviour are
emtted nore often than the others. He identified several

types of functional relations in verbal behaviour which
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I ncl ude mand, tact, echoic, textual, audience and autoclitic.
A word can fall into any of the operants depending on the
context / mediumin which it occurs. |In every day life, a
verbal response of a given formpasses easily fromone

type of operant to another, show ng the dynam c property of

a verbal repertoire.

Ski nner acknow edges the distinctive nature of verbal
behavi our in humans. H's theory however fails to explain
| anguage acquisition in its entirety but does touch on
t hose aspects of |anguage that can be brought under experi -

nent ati on.

Staat's nodel is based on the s - R nmechanism He
considers that an individual's |anguage is conposed of
repertoires of skills learned according to different prin-

ci pl es.

dassical conditioning is the principle by which |arge
nunber of words elicit enotional responses and speech
responses are |learned on the basis of instrunental

condi ti oni ng.

Language is learned in response to the features or
principles of the world in which man lives. S nce different
| anguages have evol ved to be isonorphic with the sanme world

of events, they have commonalities.
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He points, al so instrunental higher order conditioning
so that at discrimnative stimulus transfers its control to
other potential discrimnative stimuli with whichit is
paired. This is responsible for the child asigning to

proper grammati cal categories the novel itens it encounters.

He al so says that the people in the child s environ-
nment change their speech while talking to the child and

that repeated training hel ps himacquire words.

Staat's nodel however does not conpletely explain

novel ty in | anguage.

2. The Transformational grammarian vi ew -

Thi s viewwas proposed by Noam Chonsky. Language, he
considers to be "the infinite set of grammati cal sentences
in a language” and grammar is a finite set of rules that
will generate this infinite set of grammati cal sentences;

and no non - sentences.

The central enphasis is on the "creative" aspect of
the language user's ability to produce novel sentences he
has never uttered or heard before. Eg. "colourless green

| deas sl eep furiously."”

The native speaker is not only able to produce new
sentences, but al so understand them He distingui shes between
conpet ence or the speaker-hearer's know edge of his |anguage
and performance the actual use of the |anguage in concrete

si tuati on.
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The conpet ence conprises of grammar of a | anguage
which refers to the "speaker's internalized, subconscious

know edge" of the | anguage.

The internalized grammar of a person nay be said to be
a theory of his |anguage. A grammar consists of syntactic,
phonol ogi cal and senanti c conponents* The syntactic conpo-
nent generates a deep structure and a surface structure for
every sentence. The deep structure is the output of base
rules and the surface structure is the output of transfor-

mati onal rules which operate on the deep structure.

A transformation may involve any of the follow ng
pr ocesses: -
a) addition, b) deletion, ¢c) rearrangenent and d) substi -
tution.

Addition:- By addition it is neant that sone el enent that

Is not present in the deep structure is added in the surface
structure. Only elenents senantically enpty in nmeani ng nay
be added since transformati on does not bring about any change
I N meani ng.

Deletion:- Sone elenents are del eted when the surface
structure is derived. Again only semantically enpty el enents
may be del et ed.

Re- ar r angenent : The ordering of the phrase markers at the

surface structure is changed in relation to the deep structure.
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Substitution:- This involves replacing an el enent of

the deep structure with another elenent in the surface

structure.

The Chonski an Mbdel views the sentence as the basic

unit and the study of syntax is study of grammar.

The rel ationship of the 3 conponents of grammar is

shown in the schematic di agrambel ow (Rangan, 1972).

According to this theory, the child s acquisition of
| anguage is a kind of theory construction. The child's
theory has a "predictive scope" which hel ps himtor rejects
a great deal of data, since normal speech consists of many

false starts, fragnents, etc.
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The child learns the underlying theory by testing his
hypot heses, accepting sone and rejecting others, wthout
explicit instruction. This is only possible if the child
al ready possesses an innate restriction the formof a

grammar .

Chonsky's approach has been criticized as foll ows: -

1. Syntax is not all of |anguage.

2. Child's communicative behaviour before the age of
18 nont hs is ignored.

3. Meaning is in discourse and not in sentence.

4. Intonation and the broader context of culture and

envi ronnment i s ignored.

3. Process Model s: -

They are essentially cognitive nodels of |anguage.
Jean Piaget (1964) gave a theory of |anguage devel opnent.
Pi aget (1971) believed that all nmental devel opnment i ncl uding
that of |anguage is an extension of biological organization
and adaptation. He discribed the processes of assimlation
where reality is nodified to match internal organization
in the brain and acconmpdati on where the internal structure
is nodified in accordance with the environnental influence
eg. imtation. These two processes are conplenmentary to
the process of adaptation, the pre-disposition of all

[iving systens.
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Language devel ops on the cognitive abilities which
arise in the first stage of life. At the end of this
stage the child realizes that he is an active person dis-
tinct fromthe objects he works upon. Later he transcends

i medi at e space and tine.

Pi aget believed that |anguage devel opnent conti nued
upto 12 - 14 years and that cognition affects |anguage at
all stages. Pruthing and Elliot (1979) give another approach
towards the nodel of |anguage based on Fuller's synergestic
nodel . Synergy is defined as "the behaviour of whole
systens unpredi cted by the behaviour of their parts taken

seperately.

Li ngui sts have exam ned | anguage at 4 levels -
pragmatic, semantic, syntactic and phonol ogical |evels.
The authors feel that the sub parts of the |anguage system
may not reflect natural divisions. For eg. tall, thin,
noi sy are adjectives. But in the sentence '|I am being noisy
it is averb. They suggest that the four |evels of |anguage
are not nmutual ly exclusive, but all have relational functions.
A child for eg. can communi cate intent, but his phonol ogi ca
systemis not conplete. Thus pragmatic aspects of |anguage
interact with and forma reciprocal type of relationship wth

phonol ogi cal variables so that the nessage is conveyed.
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The task of learning a |anguage hinges on the task
of learning what |anguage is. The system of any |anguage
is a vastly conplicated affair with its various |evels,
| aws, routines, etc. yet in the space of 5 years nost
humans convert thensel ves to "honol oqueus” (Fry, 1977).
How this is achieved is still a matter of debate, but
the interaction of "heredity" and "environnment” is obvi-

ously necessary.

The baby duck is predisposed to follow its nother soon
after birth. |[If neither the nother nor any object pass by
during the critical period, it will never learn to follow
as normal ducks do. A human child is unlikely to learn to
talk in the absence of a favourable environment, but why
he talks in a favourable environnment is controlled by a
nunmber of factors, which' affect and effect' the |anguage
acqui sition process.

1. Language is acquired because, and only if, the child
has a reason to talk. This in turn, assumes that he has....
| earned that he can affect his environments through the
process of comuni cati on.

2. Language is first acquired as a neans of achieving

al ready existing comrunicative functions =

3. Linguistic structure is initially acquired through the
process of decoding and conprehending incom ng |inguistic

stimuli. At later stages of devel opnent, the process of
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imtation and expansion may serve to help the child refine

his energi ng | anguage system

4. Language is learned in dynam c social interactions
involving the child and the mature | anguage users in his
environnment. The mature |anguage users facilitate this
process through their tendency to segnent and mark the
conponents of the interaction and provide the appropriate

i ngui stic nodel s.

5. The child is an active participant in the process .=
and nust contribute to it a set of behaviours which all ow

himto benefit fromthe adults facilitating behaviour.

These factors begin to operate on the child al nost
as soon as he is born, but the early stages of life seemto
be dom nated by the "general biological devel opnent of the

human ani mal . "

The prelinguistic behaviour seens to follow a regul ar
schedul e and the devel opnent of conmunicative skills para-
Ilels the devel opnent of notor abilities. The comunication
behavi our probably results fromgrowh in the brain and
the nervous system A part of the table given by Lenneberg

1966 is given bel ow -
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Age in nont hs Vocal i zati on Mot or Devel opnent )

4 Goos & chuckl es Head sel f support ed
toni c neck reflex

subm ti ng.

6-9 Babbl es, produces Sts alone, pulls

- sounds such as 'nma'’ hinself to standing.
or 'da', reduplica- [fist thunb opposition

tion of sounds common of grasp.

12 - 18 A smal | nunber of stands nonentarily

words follows sinple al one, takes a few
commands and responds steps when hel d by

no' . when hel d by hands,

to
grasp, prehension
and rel ease fully

devel oped.

Cooi ng and Babbling represent the prelinguistic stage;
The linguistic stage starts with the first word. 1In the
first fewweeks of |ife, nobst babies, are quiet unless they

happen to be crying.

Cooi ng: which begins around 4 nonths, represents
sounds of pleasure made in response to the environment. The

child responds to the tone of the nother's voices.
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Babbl i ng: consists of strings of sounds, where the
baby gets pleasure sinply fromrepeating the syllables
over and over again. The baby does not imtate the adult.
Wth continuous stinulation the baby m ght begin to babble

agin, but with owm repertoire of sounds.

After this thebaby passes with the next stage, the

syntactic stage which begins with the first word.

It has been pointed out that prior to the one word
utterances, there is evidence of sentences uttered by the
children that seemto have intonational properties I|ike

| ater utterances but don't contain any words.

Nazaki ma (1962) says that after the period of repe-
titive- babbling, 9 to 12 nonth old children tend to use
intonations as if they were in a conversation, and that
speaki ng was nore often addressed to people and dolls.

The i ntonation pattern was al so shown up i n spectrograns.
These utterances may continue even after the child has
devel oped two and three word sentences (Ervin Tripp, 19710
Occasionally a single word fromthe normal vocabul ary of
the child occurs, but they seemto be 'quite separate,

structurally fromthe other utterances.'

Thus, it is possible thatr the child Iearns to speak
by grasping the intonation patterns in the |anguage first.
Tervoot found that children were distinguished by their

babbl i ng.
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Mehl er (1931) says that as early as 6 nonths, there
are: clear differences in intonation in babbling; However
nore research is needed on the subject. Thus the role of
babbling in the devel opnment of real |anguage is not very

cl eans

Acqui sition of Syntax:-

Most researchers begin their analysis of syntactic
structures used by their children when the child begins to
stxing two recogni zabl e norphenes together. But before this
period, the child produces sentence |ike utterances consisting

of single norphenes.

This stage is known as the hol ophrastic stage. Not
all children go through a single norphene utterance stage,
and sonetines the stage is fleeting, but this stage may
well last for 6 to 12 nonths (MLean and McLean 1978). Wth
inthis period the child s utterances consist of a single
word, but sonetinmes a string of two or three adult words
function as a single word. eg. 'pat the Bunny book (Hutten-

| ocher, 1974).

If syntax is thought of primarily as 'the system of
rules for ordering words in a sentence' one word utterances

would be difficult to anal yze.

One - word utterances serve a wi de range of comuni -
cative functions, ranging fromthe direct requesting of an

action, labelling, location, and signalling initiation or
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termnation of an interaction. This w de range of functions

precl udes the exclusion of this stage fromanal ysis.

Singl e norphenme Uterances may be viewed fromtwo
angles. a) that they are stored as a sequence of sounds
that are synbols of auditory, visual or tactile inmages,
and b) that they are stored in nenory as "the syntactic
structure sentence with semantic properites and phonol ogi cal
features to which intonational nmarkers, also stored in
nmenory, are applied as these sequences are generated."
(Menyuk, 1963). The second viewis nore acceptabl e.

There is evidence that intonational narkers are applied.

So that the word "tea" could be used interchangeably for

"a cup of tea", or an action of drinking. These wordsE

nmust not be assigned to categories, and nust be anal yzed
inthe light of their relationships to theimedi ate contexts

i n which they occured.

Through the process of "rich interpretation”, Bl oom
1970, identified and defined several "senantic functional"”
cl asses of words. The assignnment of words to these categories
I's subjective since it is the adults interpretation of what
aspect of context or event is referred by the child.
Bl oom descri bes two broad categories of early word forns.

Subst anti ve which serve as labels for objects and actions

inthe child s world. Eg. ball, junp.
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and functional relational forms which describe sone

rel ati onshi p which could apply to substantive words. Eg.
nore, there allgone; These forns are predomnant in the

begi nni ng.

In the first stage it appears as if an utterance
I's not perceived as a series of distinct words. This is
also a period in which the child' s expressive lexicon is
expanding not only in terns of the nunber of words, but

al so the nmeani ngs he can convey w th those words.

The transition to qrammar: -

Just before the child noves into the syntactic stage
where words conformto the grammatical rules, there is a
transition stage, where the child uses nultiple word
utterances that are one word utterances produced in pro-
ximty. This stage is referred to as "successive single
word utterance" by Bloom She noted that each word was
pronounced in falling intonatiom wth a slight pause
between them Thus 'Juice drink' woul d be nore accurately

wittenas 'juice. Drink'.

The words are conbined in such a way as to provide
evidence that the child is aware that the elenents of his
utterance are relatedto each other. This stage noves in

to the stage where the child conbi nes two words according
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to consistent rules of word order and is pronouncing them

with an intonation pattern suggesting a single sentence.

The grammatical Stage: -

Around 18 nonths the child starts using two and three
word utterances, it appears that these utterances are
not acquired as wholes, with the underlying structure
determ ned at some |ater stage of devel opnent. The child
has already acquired structures which allow himto generate

sent ences.

These early two or three norphene utterances have been
call ed conbi nati ons of' pivot and open' classes. The child
has apparently classified the norpheme in his |exicon by
placing themin either the category 'open' or 'closed .

The pivot conprises the small nunber of words whose positions
have been | earned. The pivots correspond to the 'closed
category and consi st of pronouns, prepositions, auxiliary
verbs, etc and serve as franmes for the open class Words,

(nouns, verbs and adj ectives).

Exanpl es of pivotal constructions: want car, want up,

it ball, it fall, here bed. These constructions have been
used by Russian children also (dobin, 1965) and Hebrew
children (Barttdon, 1971) expressed in these utterances

as that of subject or topic and a nodifier (pivot).
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These utterances are sufficiently diverse to suggest a

hi erarchy of acquisition in terns of traditional classi-

fications of lexical itens.

Eg.

The nodifiers can occur any where and serve to express
a relationship in these utterances, it is possible that

sentences of type A may be predicates and B group sentences-

subj ect + Predicate.

The underlying structure could be
S (nodi fier) Topic + Intonational marker

Modi fi er (9 { phoneti c, phonol ogi cal } string
Topi c {phoneti c, phonol ogi cal } String

I ntonational Marker (.) (?) (!)

Order of nodifier and Topic is free (Menyuk, 1969).

Language at this stage appears to be overt primarily.
The sane utterances are repeated many tinmes and seemto
be the first indication of hypothesis testing in |anguage
acquisition as the child understands the subject - pre-

di cate rel ati onshi ps.
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The child who is communicating within the constraints
of a two or three word utterance sel ects only those words
essential to convey his meaning. The two word sentences
are nore common than the three word sentences in the
begi nning, (though this is not absol utely necessary).

The trend in recent years is to anal yze these utterances

semantical ly.

McLean and Synder McLean have |isted these utterances
types (semantic)with a description of their syntactic
structures in order by frequency of occurence fromthe
data presented by Brown (1973) and Mac Donal d and N ckol s
(1974).

CRAMVATI CAL  UTTERANCE  TYPES

U terance Type

Semantic structure Syntactic structure Exanpl e

Two word utterances:

1. Agent action Noun + Verb "\ read"
2. Action object Verb + Noun " Read book"
3. Denonstrative entity.
Nom nat i on that/it/etc+ Noun "that book"
Noti ce hi / see/ etc + Noun "H belt"
4. Possessor - Noun + Noun "Momy

Possessi on Li psti ck"
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Semanti c Syntactic Exanpl e
5. Entity-Attribute verb + nore "Ful'l give"
Recurrence nore + Noun "More ml K"
Non exi st ence No/ al | gone +noun| "Nbo doggi e"
"A'l gone mlKk"
Attribute Adjective + Noun | "Big train"
6. Entity locative Noun + Noun "Sweater chair”
7. Action locative Verb + Noun "Sit chair"
8. Agent obj ect Noun + Noun "Mormy sock”
9. (Conjunction Noun + Noun “Unbrel | a boot ™"
Three word utterances: -
1. Agent - Action - (bject Noun+Ver b+Noun "Mormy spill jui ce”
2. Agent-action-location Noun+Ver b+Noun "Daddy sit chair"
3. Action-object-locative Ver b+Noun+Noun " Throw bal | here"
4. Agent-obj ect-locative Noun+Noun+Noun "Daddy ball chair"

is that it remains highly i mediate and concrete.

A characteristic of child | anguage during this period

Most

utterances describe specific objects events or relationships

salient to the child in the i med ate context.

This stage nay be described in terns of nean |ength

of utterance M.U.

have a M.u 1.5 to 2.0 approxi mately,

I s 5 nor phenes.

Brown notes that children in this stage

and the upper limt
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As the vocabulary of the child grows, the sentence
l ength and conplexity increases and the child noves into

t he next stage.

Refi nenent of grammatical utterances: -

In this stage function words are added to the child's
vocabul ary, along with descriptive terns to expand the
Noun and verb phrases. The child in addition makes distin-
ctions of tense and plurality and uses the inflectional
nmor phene to mark possession, ie. 's. The Muis 2.Q0to
2.5 approximately (Brown 1973). The utterance is basically
of the sinple declarative type, though a fewinterrogative

fornms nmay be present.

The gradual build up of base structure rules has
occurred, the basic syntactic structures have been acquired
and the subject - predicate relationship is nore frequently
expressed. Predicate structures predom nate in the beginning
and cl asses of |anguage are beginning to be defined. The
noun phrase expands to determ ner + Noun, prepositiona

phrase and pronoun.

The verb phrase develops in two directions. - The
devel opnent of norphol ogi cal markers for tense and nunber,

and the acquisition of auxiliary and nodal verbs.
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VP can be expanded in to verb + NP S can be expanded
into S +S,. M stakes are still rmade but these decrease
with age until by 5 - 6 years of age, the mstakes are

negl i gi bl e.

The sentence nay be represented as foll ows; -

The child begins to use transfornmational rules at
this stage but these rules may be quite different from
adult rules, sort of sinplified rules. Bellugi (1971)
found that (a) these rules occured in nmore than one child
(b) they occurred with considerabl e frequency, and
(c) the transient hypotheses, ie. they are repl aced by
nore mature forns later and are fully specified seman-

tically.

Though nost of the basic tasks are acconplished by

4 years, the child s |exicon and base structure rul es
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probabl y expand wel | beyond 7 years, though at a sl ower
rate as denonstrated by Carol Chonsky. The increasing
granmmati cal conpetence |eads to the gradual elimnation
of the generation of various transformational structures
with inconplete rules and ol der children apply generali -

zation about rules to the new structures they acquire.

Wod 1976 describes 6 distinct stages of syntactic
devel opnent in children between the ages of 1 - 10 years.

The stages 3 - 6 are described briefly here.

Stage Il 2 - 3 years- both a subject and predicate are
i ncluded i n the sentence types.

Stage IV 3 - 4 years- elenents are added, enbedded and
permuted wi thin the sentence.

Stage V 4 - 7 years- categorization - word cl asses
are sub divi ded.

St age VI 5 - 10 yrs - conplex structural distinctions

are made of - eg. ask - tell.

Karmlogg - Smth (1979) say that taggi ng of general
principles with rules for exception, the progressive pass-
age from coordination to subordinati on and avoi dance of
redundant narking are aoquired conpletely only after the

age of five.
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Conpet ence: -
The above classifications and rules are mainly derived

from spont aneous utterances of children.

Chonsky (1964) points out that "grammar is not a des-
cription of the performance of the speaker, but rather
of his linguistic conpetence, and that a description of
conpetence and a description of performance are different
things." The idea that the rel ation between conpetence

and performance is "probabilistic" is inplausible.

The Iinguists usual approach to determ ne the rules
of a language is to obtain |anguage sanples and then to
ask the informant if the grammatical contrasts he has
reconstructed fromthese sanples are significant or not.
The problemof eliciting linguistic judgenents fromthe
child, especially during the critical period frombirth

to 4 years is significant.

The val ue of descriptive studies here would be to

i ndi cate what the child can be asked to nmake linguistic

j udgenents about. Some approaches are: -

1. Having the child identify grammuatical contrasts in
picture stimuli - subject object relationship.

2. Having the (older) child identify the correct structure
in a contrast of two or three sentences.

3. Having child apply rules to unique material eg. Noun
+ uni que verb in various contexts.

4. Having the child answer questions.

5. Having the child reproduce utterances.
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Menyuk (1963) found that repetition of sentences is
dependent on the rules inthe listener's grammar, and is
not nere imtation. dder children were better able to
repeat, though the oldest children (7 years) continued to

nodi fy structures they repeated.

She al so found significant correlation between syn-
tactic structures that were used and repeated for all
age groups. Devel opnental changes in reproduction of
sentences coi ncided wi t h devel opnental changes in spont-
aneous | anguage indicating that in nmany instances children
used "the sanme rules to reproduce sentences as they used

t o generate sentences."”

Conpr ehensi on devel ops in nmany stages, inthe first
10 nont hs, the infant progresses fromthe ability to dis-
crimnate speech sounds to respond differentially to specific

"phonene intonation" patterns.

After this stage, he responds to the |exical semantic
features. Eg. He responds to adult's No! No!. After 13
nonths the infant does not depend sol ely on supra segnental

features and begins to respond to individual words.

Hutterl ocher (1974) found that the words first conpre-
hended are nouns or words that serve as | abels, verb forns

apparently enmerge a little later, but variation was considerabl e,
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Wet stone and Friedl ander (1972) found that children
speaking in one and two word sentences do not attend to
word order. Eg. They responded by pointing to the appro-
priate picture whether they were asked "where is the
truck?" or "truck the where is?" older children were |ess

apt to respond.

Shipley, Smth and G eitmn conpared children between
the ages of 15 to 30 nonths. The children were divided
into two groups - 1. Those produci ng one word sentences,

2. Those producing primarily two word sentences.

The children's responses to conprehension of sentences
including the type Noun, VN, telegraphic and inperative was
studied. The |ess advanced group responded nore often to
word in isolation, especially when noun was stressed,
and when tel egraphic utterances were said with each word
stressed separately. O der children responded nost often
to grammatical inperative sentences. This indicates that
conpr ehensi on does not precede production at |east in sone,

stages, and may precede production in sone stages (ol der

group).

Around 30 nont hs, when the child regularly produces
3 - 4 word grammatical utterances, he begins to respond

to the nmeani ng conveyed by the syntax of a sentence.



2.27

Active sentences are conprehended before passives. Carrow
(1968) found that the ability to identify the subject and
obj ect in passive sentences does not develop till al nost
six years of age. Chonsky (1969) found that sentences

of the form"hard to see" are m sunderstood by chil dren

younger than 8 years of age.

Thus conprehensi on apparently continues to devel op
upto late childhood. Mre data is needed to find out
when exactly the child conprehends all the adult forns
and to identify the physiological and behavi oural processes

whi ch seemto affect it.

Devel oprent of Specific Transfornmations: -

Negat i on: - Negation is acquired quite early in
children's speech. A negative sentence may consist only
of the negative norphene 'no’ when the underlying structure
of the utterance includes only an intonati onal narker
(decl arative, enphatic and question) At 2 years, the
sentence of the type "No goes us work" present (Menyuk, 1969)
I n the begi nning nore sentences contain 'No' than 'Not'.
This may indicate that early sentence types are generated
by the operation of conjoining el enents rather than by
expansi on of node. 'No' is an independent elenent as is
a question norphene, but 'not' can be used only when the

negati ve norphene is enbedded in the sentence.
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By 2, 10 years, the children begin to produce wel l
formed negative sentences (Menyuk, 1969). Bl oom (1970)
found that at 22 nonths 'No' was used for all types of
negation, at 24 nonths 'Not' appears. Sreedevi (1976)
found that in 2+ kannada speaki ng chil dren, negative
transfornati ons enploying nere addition of'illa" and
‘beda’ are acquired. Bloom (1970) also reports that 'cant’
‘dont' and 'couldn't' appear between 26 - 28 nont hs.

Vi j ayal akshm (1980) found at 4 to 4%years in kannada.
speaki ng children. Markers - ' kol de' and

' argde:iro:' appeared. Roopa (1980) found 4 and

5 year old H ndi speaking children used 'na' and 'nahi’.
Prena (1979) found Chat negative suffixes were not conpre-
hend by 5 - 6 years, but 'illa, 'alla, '"be:da are

found i n kannada speaking children. Venugopal (1981)
found, tam| speaking children of 5 - 6 years used negative

markers 'ille' and negative affixes -aa- , nmaatt-, -le

and - aad.

Klima and Bel lugi Klima (1971 / 1966) describe 3
stages in the acquisition of negation in English speaking
child:-

Period-1. The sentences are of the type.
"No heavy', No sit there'. There are no negatives within

the utterance nor are there auxiliary verbs. The sentences
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consist largely of nouns and verbs with out indication of
tense, while prepositions, adjectives, articles rarely

appear. The negation system can be considered as follows?

The nucleus refers to elenents like "St there". The
rule for negation serves nany negative functions in the

child s speech as '"dont want', 'not there', inperation, etc.

Period - 2:- The rules present in period 1, coexists

with newrules in this period.

The basi c can be represented as foll ows: -

S NP - (Neg) - VP.

Auxiliary verbs occur in the speech of the children
when acconpani ed by Neg. (they don't occur in declarative
utterances or questions). They occur in limted forns.

A nunber of sentences consist of 'No' or 'Not' followed

by a predicate. Personal, inpersonal, possessive pronouns,
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Articles, and adjectives are used now. The negative
inperative is also present. Eg. "Don't |eave ne."
The child conprehends the negative enbedded in the

auxiliary of the sentence.

Period - 3:- Mdal auxiliaries and 'do’ and 'be' appear
in the speech of the children. The basic structureis
now s NP - Aux - VP.
Aux T - V% - (Neg)
Ve do
can
be
wil

where be is restricted to predicate and progressive;

can and do to non progressive nain verbs.

Transformati ons: -

1. Optional 'be' deletion.
NP - b NP

2. 'Do' deletion

mrv>v

Since auxiliary verbs occur in declarative utterances
as well as questions, they can be considered as separate
fromthe negative elenent of the sentence. |ndeterm nates
al so appear.

Eg. "I didn't see sonething. "

The child is around 3 years.
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Bel lugi (1971) describes the relationship of negative
and indefinite. In children's early utterances with in-
determnates (eg. sone) the formdoes not change from
affirmative to negative sentences; sentential negation
in adult English pronotes a change to indeterm nate (any)
forms. Eg. children use "I don't want sone."” Later the
indetermnate 'sone’ forns are replaced with negative forns

Eg. "l don't want nothing."

Bel l ugi suggests that the child substitutes one
rule for several rules which have "special |ocationa

restrictions and optional routes".

Menyuk (1969) describes 5 steps that may occur in
t he generation of negation sentences: -
1. Gonjunction of Neg + s (neg may appear al one, and s
may be inperative.
Devel oprent of subj ect + predicate sentences.
Neg. hopping S NP Neg WP
Devel oprment of Aux / nodal node.

Neg. attachnent S NP Aux + Neg WP

aor woN

Wde (1977) al so proposed 4 stages for negation in
Engl i sh and Ger nan;

| nt erogati on: -

The questions in a | anguage can be classified into
the follow ng basic types. 1. yes / no, 2. wh- type.

Yes / no questions are generally the first to be acquired.
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Yes / no questions are frequently marked by rising into-
nation and contains no interrogative word at the begi nning

of the sentences. Tag questions are a formof yes / no
guestions in which assertion is always involved. The
function of the tag question is to obtain confirmation of

the statenent to which it is attached, (MG ath & Kurze, 1973).
The speaker nmay feel totally confident about the truth of

the statenment and may use the tag as a polite way of relating
this information to his listener. Bellugi (1967) reports

that nothers often use tags "as polite circumocutions for

teaching children.™

There are four rules involved in the production of
tag questions in English:-
1. The pronoun of the NP is used inthe tag. Eg. He can
junp, can't he?
2. Auxiliary if present is used in the tag. Wuen there is
no auxiliary the correct formof do is used.
"He junps, doesn't he?"
3. Adding negation (contracted forn) is sentence is positive
and vi ce ver sa.
"He can junp, can't he?"
4. Inverting pronoun and auxiliary.
Eg. He can junp.
He can junp, can't he?

He can junp he can?

Wh - questions require the replacenent of the el enment

bei ng questioned by the appropriate wh- word who, what, when, etc.
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The wh- question requires a pronomnal reference
systemto be well established before they can be conpre-
hended. The wh- words /are pronouns are represent a range
of semantic rel ationship denoting person, object, place
and tine and child nust recognize that the wh—word signals

a question as well as stands for another word, (Rogow, 1978).

The devel opnment of interrogative sentences is regular.
Smth (1933) found around 1%to 3%years, yes / no question
and tag questions are asked. Menyuk (1964) found that 2 - 3
year old children use yes / no questions of nost of the kinds.
Sreedevi (1976), Bl oom (1970) reports infrequent use of yes/
no question.at 25 nonths. Dale (1979) found that yes / no
questions beginning with d you (do you) were used by 3
years. Mller (1979) reports that the auxiliary shoul d begin
to appear in yes / no questions by 3 years. Chaprman (1979)
and Ervin & Tripp (1970) report that the child by 2 - 2%

years responds appropriately to yes / no questions.

Bel lugi (1967) pointed out that children first begin
formng questions using the | ess conplex tag such as "huh"
or "right" which can be substituted for the nore conpl ex
formw thout a change in neaning. The fact that this change
occurs easily and without a change in nmeaning denonstrate
that tag questions carry little semantic content despite of

apparent gramatical conplexity.
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MG ath and Kunze (1973) found that tag questions
of the type "Birds are hard to catch aren't they?" appear
as early as 2%years of age. By 4%- 5 years, children

produced many tag questi ons.

Yes / no and tag questions are found in 4 - 5 and 5 - 6
years ol d children. Roopa (1980), Venugopal (1981), Prema
(1981) did not observe tag questions in5 - 6 year old
children. Wh- questions constitute 7*14%of the children's
total sanples according to McCarthy, (1930). It has been
found that what, where, are used by children up to 2 years.

(ErvinTripp, 1970, Menyuk, 1964, Linber, 1973, Sreedevi, 1976)

Who, Wiy, How, When, Wiich are acquired around or after 3

years of age. Roopa found that at 4 years what, where,

who, why, how, whose are used.

Chapman (1979) found that children responded appropriately

to different types of questions at different ages.

2%years - where questi on.

3 years - whose, who, why and how nany.
3%years - How

4 years - Hownuch and how | ong.

4% years —How far.

5% years - when.

Vi j ayal akshm (1981) found in contrast 'how nmuch','which,’

when' and 'how was conprehended by 2%2—3 years. Enbedded



2.35

guestions were al so conprehended at this age. K inma and
Bel lugi Klinma describe 3 periods of acquisition of questions
i n English.

Period - 1:- Yes / no questions with a rising intonation

are the nost frequently used.

S Q Yes/no _Nucl eus

Wh- questions 'what and where' are used as foll ows:

S Qhat -- NP —{doi ng)
S Q/vhere_ NP _ ( go)

Chi I dren however do not understand question in which

obj ect of the verb has been questioned. Eg. "what did you do?"

Period - 2:- The child is nowaround 3 years of age; By
this tine pronouns have devel oped, articles, nodifiers are
present. The child responds appropriately to nost questions
but there is no inversion of subject and verb in yes/no
guesti ons.

dea/ho

what

Q

Qwhere — Nucl eus.

Q"

Nucl eus NP - V -(NP)

NP {9 if the sentence is introduced by Q™

——
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Period 3:- At this stage, children's rules bear a striking
resenbl ance to adult forns, inyes / no questions there
I's inversion of subject and verbs. This is concurrent with
a lack of inversionin wh- questions (Bellugi, 1971).
Bel lugi (1971) also found that affirmative questions were
I nverted before negative questions. She suggests that
this could be due to a limtation on the nunber of rules
that can be operated by the child in speech, since the
operations involved seemto be part of the children's

| i ngui stic conpetence. Thus, rules appear to be as foll ows:
S (Q (wh-) NP - Aux - VP
Aux T - V% (Neg),
+( can
do
will

wh= + indet}

Transfornmations: -
| interrogative word preposing.
Q— X! —wh- + indet - X2 =
O—wh- + indet - X' - X?

Il Interrogative inversion (characterizing only yes/no
guesti ons)
Q—wWh— NP— Aux—X
Q—wh- —Aux- NP___X
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[11 'Do' deletion
do - V V.

There thus appears to be a hierarchy involved in the
acquisition of questions. Yes / no are followed by wh-
type and tag question. Even wh- stype affirnative sentences

are acquired before negative in the adult form

Tag questions nmay be acquired | ate because they are
nore conplex. Brown and Hanlon (1970) report that tag
guestions appear only after yes / no questions are well esta-
blished. The first tags in English are positive, whether
the sentence is affirmative or a negative. Cairus and
Ryan Hu(1978) found tha wh- forns were of differential
difficulty. The age group studied was 3 to 5.6 years. It
was found that the younger children used 'what for' and
How can' rather than 'why' and 'when; and ‘'why' occurred

before'when.' This differential difficulty could be due

to other factors. Causality is acquired before tenporality,

whi ch may account for being acquired before when.

Coordi nati on: -

Coordination is the process by which two or nore sente-
nces are conbi ned i nto one conpound sentence. WIbur et al
(1979) call it a recursive process that enables |anguage to
generate an infinite nunbers of sentences froma finite

nunber of rul es.
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Al'l | anguages have two mai n types of coordi nate
structures- a) sentential coordiaa-tion and b) non-senten-
tial coordination (coordinations of Noun phrases, verb
phrases, verbs, etc) (Ardery, 1979). The transfarnational
nodel of grammar assunes that non-sentential or reduced
coordinations are derived fromtheir sentential counter

pacts, by neans of the rul e of conjunction reduction which

del etes i dentical el enents.

The process of conjoining occurs very early. The
very "earliest" sentences types were formed by a conj oi ni ng
procedure with sone restrictions (Menyuk 1967). But the
wel | forned conjunctions used require 1. an el aborate set
of restrictions which 2+ carry over |onger sequences requiring

greater nenory capacity.

At two years however, conjunction occurs nerely by
j uxtaposing two words (Bloom 1970). |In contrast Sreedevi
(1976) did not find coordinated constructions in 2 years 3
nonths to 2 years 8 nonths children. Linber (1973) reports

that' and was used at 2 years 10 nont hs.

Menyuk (1969) reported that 3 years old children used
cause conjunction and the transformati on conjunction del e-

tion. And was the common conj unctor.

Vi j ayal akshm (1981) found 3%- 4 year old children

used -u and 4%year old children /- of.
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Roopa (1980) found that r pause, pr and rphir

were the coordinators used by (hindi speaking) 4 - 5
year old children. r (and) was commonly used. Prena (1979)

found 5 - 6 year old children used matte, pause, /-u/, a nele

as conj unctions and Venugopal (1981) found that children

of the sane age group used pause, a:na:l, -um and | ess

frequently -ail, -adana:l, -o00, -avadu.

Bel lugi (1967) found that 6 - 7 year old children coor-

dinate with and, but, even though, if and so. Katz and

Bunt (1968) report that because, then and therefore were

used if they were senmantical ly nmarked as then and and only

| ater (6th graders) did the children use because, but and

al t hough appropriately. Wien they conprehend but, although

and causal relations of because, correct interpretation of
because appears after 10 - 11 years (Emerson, 1979). or

is often interpreted as and (Neinmark and stormck 1970).

Bot h Lust; (1977) and Ardery (1979) report that sententia
coordi nati on occurs before reduced coordination, in reduced
coordination , the order of difficulty is as follows:-

a. (bj ect NP coordination

b. Subject NP coordination.

c. Transitive verb coordination
d. gapped verb coordi nati on.

e. gapped object coordinati on.
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It nust be renenbered that 3 restrictions operate
on conjunctions, a) verb tense, b) pronoun substitution,
c) logical restrictions. Thus sentences of the type-
"John gets mad and she pushed the boy,"

“I"I'l hurt my brother if 1 scratched her," and

"She is very good, but very pretty." are deviant sentences.

Thi s appears to support Vygotsky who noted that a
child may use a linguistic formbefore he has acquired a
full understanding of the meaning expressed in the form
Lust (1977) opines that coordination nay be constrai ned at
early stages of child |language in two ways.

1. Constraint on optionality of redundancy reduction:-

Order of devel opment appeared to be constrai ned because
young children (2 - 3 years) acquire sentential coordination

bef ore phrasal coordination.

2. Constraint on directionality of redundancy reduction or

del etion directionality hypothesis:-

Coordination with forward deletion patterns is acquired
bef ore coordination with backward del etion. Ardery (1980)
eval uated the two hypothesis by studying the conprehension
and production of coordinator "and' in 60 children 2.5 -
6.0 years of age. 'And' was used to conjoin sentences containing
intransitive verb. Object NP, VP, transitive sentence,

gapped verb with no particle etc.
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He found that sentential order was produced and that
el ements difficult to conprehend were rarely produced
inthe formof sinple sentences. Sentential coordination

was produced nore often than conprehended.

Ardery's results thus does not support Lust's hypo-
theses. He said that they cannot account for the relative
difficulty of the reduced coordination and non-redundant
sentential coordination nor can they account for the relative
difficulty of particular reduced coordinations or for the

errors children made. He proposed three hypot heses.

1. Verb primary: -

Since the verb is the primary unit of clausal structure
in child | anguage, gapped verb coordi nation would be difficult
and accounts for children failing to interpret second con-

juncts as independent clauses.

2. Linear Sequencing hypothesis: -

In a declarative sentence, the subject is followed by a
verb, and a transitive verb followed by an object. This serves
as the primary constraint on children processing and all ows

sentential final coordination to be easily interpreted.

3. Coordination Strategy: -

Any sequence of 2 or nore elenents joined by 'and

with the sane constituent structure and function should
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be interpreted as a single larger constituent that has
the sanme function as the individual elenents joined by

and' .

Thus, the process of coordi nation which begins around
3 years may continue to mature well after 5 years, into
the | Ghyear. As conpared with other transformations, it
Is acquired late (3 years) and it al so approxi nates adul t

sentence structure rather |ate.

Pronom nal i zati on; -

Pronomlization is the replacenent of a fully speci -
fied noun phrase by a pronoun which agrees with the referent
I n person, gender, case and nunber. It is a neans of
reduci ng redundancy by elimnating features of the NP which
t he speaker has already transmtted to the |istener,

(Wl ber et al 1972).

Pronom |ization nay be obligatory, relatively obliga-
tory or optional. It is obligatory in sentences with relative
cl auses and refl exi ve pronouns. Pronomlization occurs with
in a sentence (forward or backward) or across sentences.

In English, two rules operate.- 1. pronomlization proceeds
fromleft toright and 2. fromthe main clause to subordinate

cl ause.

Acqui sition: -

Not many investigators have studied this aspect. It

is one of the |last features to be acquired. Loban (1963)
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and Chai (1967) report that difficulties with this form

persist into the junior high school |evel.

Vi j ayal akshm (1981) found pronomlizati on of sentences
in 3 - 3%year old children. Roopa (1980) found pronom!li -
zation occuring across sentences as well as within the
sentence. Prenma (1979), Venugopal (1981) found pronomli -
zation (forward and backward) in and across sentences in

5 - 6 year old children

Chonsky (1969) found that the ability to correctly
determne the reference of the pronoun was established in
the 5th year. WIlber et al (1976) found that nost hearing
children have the pronoun systemwel | under control by
10 years. It appears that first / second person or speaker/
li stener distinction nust be made before a third person
ref erence appears, singular pronouns were acquired before

pl ural .

Menyuk (1969) reported that only 1/3 of the nursery
school used pronomlized sentences, pronomlization thus

is one of the last features to be acquired.

Rel ati vi zati on: -

Rel ativization is one of the three major ways in which

two or nore sentences can be conbined into a nore conpl ex
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sentence, the other two being conjunction and conpl enentati on.
To forma relativized structure, one sentence nust be reduced
and enbedded wi thin another by a series of transfornational
rules. Each of the original sentences nust contain a noun

with a conmon reference.

A relative clause can be classified according to its
pl acement with respect to the nain sentence into four types.
1. subject final, 2. subject nedial, 3. object final and
4. object nedial. Relativization is of considerable inpor-

tance in the devel opnent of nature | anguage.

Menyuk (1969) found 87%of 7 year old children used
relative clauses in nedial or final positions. Qigley etal
(1974) found that 10 year old children were able to respond
correctly to the itens concerned with relativization. It
was al so found that relative clauses were nore difficult
(a) inmedial rather than final position and (b) when the
pronoun had been in object position in deep structure than
when it had been in subject position in deep structure

(Quigley et al 1974, Menyuk 1969, Sl obin 1971).

Brown (1973) found that at 5 years the enbedded wh-
guestion is juxtaposed wth a sinple sentence to produce a

conpl ex sentence and 5%years relative clauses are enbedded
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In the sentence. Venugopal (1981) did not find relative
clauses in 5 - 6 year old children. Though pre school

children do use clauses, they are restricted to a few forns.

Conpr ehensi on of the enbedded sentence is al so present
I n preschoolers. Brown (1971) found that when children
were asked to match in sentence with a picture, three year
old children found the task easier with centre enbedded
sentence, but the four and five year old chidren found the
task easi er when right branching sentences were used.
By 2%2to 3 years first ordered enbedded sentences are com
prehended and by 3%to 4 years, first to fourth ordered
enbedded sentences were conprehended (Vijayal akshm 1981).
De Villiers (1979) found simlarly conprehension of

rel ati ve clauses increases wth age.

Ref | exi vi zat i on: -

Ref | exi vi zation occurs when two co-referent noun phrases
occur in the sanme sinple sentence. Very few studies report
the acquisition of reflexive pronouns.

Menyuk reports that 69%of nursery children used the
reflexive structures. The restriction of pronoun object
substitution was frequently absent, so that forns like 'him
self' and 'thensel ves' were observed. Bellugi (1971) reports
that reflexive pronouns are first found at 3%years, when
Mu is 4.0 The use was sone what over extended in the

begi nni ng.
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Eg. | hope so nyself too
One for nyself
It's nyself
Who broke it? Mself or you?

Refl exivization is acquired rather |ate. Roopa (1980)
reports that 4 - 5 year old children do use reflexive sent-

ences, though rarely.

Conpari son of Syntactic developnent in linguistically

deviant children and Normal children:-

It is known that sone children experience difficulty
in acquiring |anguage due to brain danage, hearing | oss,
psychol ogi cal problens or no detectable reason and are-
different fromnormal children. This "qualitative" diff-

erence is nowthe central focus of investigation.

Menyuk (1964) work represents the first systematic
attenpt to conpare normal and deviant children, using desc-
riptive techni qgues based on Chonsky's early transformational
grammar. She found that the deviant group used fewer trans-
formati ons and produced nore restricted or ungranmati cal

forns than did the normal group.

The speech of linguistically deviant children could
not be terned "infantile" because their grammtical production

did not match or closely match the speech of a normal child
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at any age level. She suggests that these differences
m ght be present due to differences in the use of the coding

processes for the perception and production of |anguage.

Lee (1966) conpared syntactic progress in norma
and deviant children at 4 |evels of ages 3 and 4%years
respectively.

The level s were: -
| - two word conbi nation
Il - noun phrase
1l - construction (designative, predicative and
actor and acti on.

|V - sentences (designative, predictive and sterotyped)

A qualitative difference was found with the deviant child
omtting constructions,not omtted by the normal child.
Mor ehead and I ngram (1973) conpared the usage of pronouns
by normal and deviant children, matched for overall |anguage
ability. The deviant (chronologically) older children
acquired pronouns at a different rate than the normal younger
chil dren t hough devel opnent was conparable for all other

nmeasur es.

Mor ehead and I ngram (1973) also found that the major
di fference between normal and |inguistically deviant children
was in the onset and acquisition time necessary for |earning

t he basic syntax and the use of aspects of that system
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Hearing Loss: -

Most children with a severe to profound pre |ingua
hearing |l oss are seriously deficient in language skills
because the hearing |oss prevents information necessary
for nornal |anguage devel opnent fromreaching the brain.

The differences are seen at all |evels of |anguage.

Goda (1964) found that there is a predom nance of
nouns and verbs in deaf speech. 75%of the output was
conposed of nouns and verbs as conpared to 60%for the
normal hearing children and 69%for the retarded.

Adj ectives, adverbs and function words are not used often.

S mons (1962) found that deaf children used an inflex-
ible word order. This is taken as evidence of "rubber
stanpi ng" by a teacher. Qigley et al (1974) report that
they have a tendency to inpose a SVO pattern on sentences.
Rel ativi zed sentences are thus difficult to conprehend.
Brown and Mirry (1966) found a general retardation in

spoken | anguage anong the hearing inpaired.

Qigley, Smth and Wl bur (1974) found that the deaf
generate the sanme structures as the hearing individual s
but at a retarded rate. WIbur et al (1976), Power and
Quigley (1976) found simlar results. Rogow (1978) found
that a deaf, partially sighted girl had difficulty in
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answering questions without a referent. Language is a
reference system and the hard of hearing have difficulty
in perceiving this. For eg. to understand a wh- questi on,
the child nmust recognize that the wh- word signals a
guestion as well as stands for another word. Brannon

and Murry (1966) found a high correl ation between the

hearing | oss and neasures of syntax.

Readi ng disabilities:-

Reading is considered a psycho-Ilinguistic process
in which the reader possesses various anmounts of 3 basic
ki nds of information: graphopionic, semantic and syntactic

(Wardhaugh 1969).

Rudel I (1968) found that the child' s control of nor-
phol ogy and syntax correlated significantly with his
readi ng conprehensi on and vocabulary. The relation between
syntax and readi ng has been assessed by a nunber of authors.
Kass (1966) found that reading disabled children showed a
mar gi nal deficit on the grammatic closure subtest of the

| TPA when conpared to normative data.

Cromer and Wei ner (1966) used the cloze procedure to
conpare good and poor readers and found that the poor
reader's responses were |less syntactic and consensual than

t hose of good readers.

Vogel (1975) found dyslexics with reading conprehension
difficulties were deficient in oral syntax as conpared to

nornmal chil dren.
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She concl udes as follows: -
"Thus it seens that dyslexia is a specific reading disability
acconpani ed in nost cases by syntactic deficiencies that

contribute to reading conprehension difficulties."

Autism -

Shapiro and Kapit (1978) conpared young autistic
children to a matched group of normal children on negation
tasks. They found that autistic children showed poor
integrative processing evidenced by fewer and nore rigid
negati on and good imtation. Boncher (1976) reports

t hat |anguage learning is delayed in autists.

Stuttering and Eluttering: -

Bl oodstein (1974) hypothesized that rarely stuttering
is related to syntactic structures. WIIlianms and Marks
(1972) found 28 el enentary school aged stutterers to differ
fromnorns on the Illinois test of psycholinguistic abilities.
West by (1975) found that stuttering and highly disfluent
non stuttering children nmade nore grammatical errors than
the typical non stuttering children. Tiger et al 1980

report |anguage deviancies in clutterers.

Articul ati on: -

Children with articulation problens appear to have

sone | anguage problens too. Vandemark and Bann (1965)
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conpared a group of 50 children with defective articul ation
in grades three through six with a matched group of nornma
children. They found that children with defective arti-
culation perform"less well in the areas of granmati cal
conpl eteness and conplexity of responses.” Shriner,
Holiloway and Danil off (1969) found that children with severe
articulatory problens through grades one to three were
significantly inferior in grammatical usage and used shorter

sent ences.

The relationship between articul ation and ot her | anguage
related functions, is little understood and nore research

IS necessary.

Ment al Retardati on: -

The nentally retarded have del ayed speech and | anguage
and the extent of delay depends to sone extent on intelligence.
Karlin and Strazzula (1952) investigated the age of babbling
word use and sentence use in three groups of nentally retarded.

The data is given bel ow

Activity 1Q 15 - 20 1Q 26 - 30 1Q 51 - 70

Babbl i ng 25 nont hs 20. 4 nont hs 20. 8 nont hs
Word use 54. 3 nont hs 43. 2 nont hs 34.5 nont hs
sent ence use 153 nont hs 93 nont hs 89.4 nont hs.
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It is generally agreed that |anguage devel opnent follows
the normal pattern but is retarded. The conparison of
| anguage of the speech and hearing handi capped offers
chal l enging problens in the future. However, nore data
on the nature of |anguage and | anguage acqui sition in norma
children is needed if we are to understand the nature of
the defect in the linguistically deviant and find the areas

of renedi ati on.

India with its |arge nunber of |anguages offers a
wi de scope for investigations in the acquisition of
| anguage and the nore immedi ate problem of establishing

nor ns.

*0* 0* O* O* O* O* 0* 0* O* O* 0*
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METHODOL OGY

This study attenpts to describe some syntactic patterns
acquired by Marathi speaking children 2% and 3 years of age,

residing in Bangal ore and Mysore.

Four normal children were subjects for this study. All
the children were native speakers of Marathi and came from
m ddle class famlies where nenbers of the househol d used
Marat hi as a nedi umof discourse, of the four children
three were from Bangal ore and one was from Mysore, since it
was not possible to get children of the required age from
one place. The age range of the children at the tine of

data col | ecti on was 2%to 32/ 12years.

They were divided into two groups based on the age. Two
were 2% years of age and the other two belonged to the 3 years

group. The children were as foll ows:

Nanme Sex Age Pl ace
Nitin M 2% years Mysore
Raj ashri F 2% years Bangal ore
Priya F 3 years Bangal ore
Dar shan M 3 Yrs 2 Mhs. Bangal ore

Raj ashri had just begun to attend the nursery school and
Dar shan went to a creche-cum nursary since both his parents

wor ked. The other two children did not attend any school.
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Since they resided in a Kannada speaki ng environnent, all
chil dren were exposed to Kannada. They were al so exposed to

sonme English and a little Tam|.

The children had normal hearing and had no history of

ear discharge or delayed m | estones.

By coi ncidence, both the girls had one el der brother and
both the boys had no sisters or brothers. Two of the children

bel onged to joint famlies, and two to nuclear famlies.

The variables present are listed in the tabular col um:

Vari abl es Nitin Raj ashri Priya Dar shan
Nat i ve | anguage Mar at hi Mar at hi Mar at hi Mar at hi
Soci o Economi c M ddl e M ddl e M ddl e M ddé&e

St at us cl ass cl ass cl ass cl ass
Fat her's Educati on Bachel or Di ploma in

of Finearts Electrical MB.B.S. B.Arch
Engi neeri ng

Mot her' s Educati on S.S. L.C B. Ed. I nter- B. Arch
medi at e
si blings — Br ot her Br ot her —
Fam ly Joint or Joi nt Nucl ear Nucl ear Joi nt
Nucl ear
Nursery schoo
att ended

Speech sanples were collected fromeach child at his or

her home. They were recorded on a Phillips tape recorder,

(Model N 2218), with a built in m crophone.
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The recorded sanpl es were approximately of 3 hours duration
for each child and were collected on 3 - 4 consecutive days.
The parents were al so involved and were asked to nake a note

of anything unusual, funny or peculiar that the child said.

Materials: Two picture books for preschoolers titled "Hone"
and "M/ Friends", atoy car, a helicopter, a noise naker
and crayons were used. Besides these, the child s own favourite

play materials were al so nade use of as required.

Verbal and tangible reinforcers were used to nmaintain

the child s interest.

Speech was elicited in an informal manner. GCenerally,
one of the famly nenbers was present (if intermttently)to

set the conversation ball rolling.
The follow ng techniques were used to elicit different
aspects of speech fromthe children.

1. Interview - Each child was asked sinpl e questions about
hi nsel f, his school and/or famly, about events I|ike

Diwali, visits to different places and other high |ights.

2. Description:- The children were asked to descri be pictures

fromthe two picture books. "M Friends" was especially
popul ar with the children since it contained pictures
about children playing, quarrelling, making up, eating,

etc, inastory |like sequence.
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3. Ganes: Ganes with dolls and cars were played. The

i nvestigator played "house"” and "robber - police" wth
the children. Wth this technique it was possible to
collect nore inperative sentence.

4. Story telling: story telling whenever it was possible,

stories were general ly discontinuous. The three year
ol d children were nore coherent.

5. Spontaneous speech: Spontaneous speech where the child

interacted with parents, other nenbers of the famly,

or was engaged in activities |ike drawi ng, eating, etc.

The children were curious about the tape recorder and

enjoyed listening to thensel ves.

Anal ysis and D scussi on: -

The speech sanpl e obtai ned fromeach child was transcribed
i n broad phonetic transcription. The data obtai ned was ana-
| yzed with reference to the kinds of sentences and syntactic

patterns used by the child.

The sentence generated by the children were classified
into 4 najor types:- 1) Declarative, 2) Interrogative,
3) Negative and 4) Inperative. Coordinated and pronomlized
sentences were al so studied. Particular attention was paid
to into-nation and the context while classifying sentences
si nce the sentences were anbi guous ot herwi se; Msarticul ations
were ignored. Wenever an irregul ar utterance was made, the

i nvestigator confirnmed the finding with the parents.
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The investigator also nmade a note of the sentence

types used by parents to rule out dialectical differences,

during anal ysis.

The sentences were then analyzed on the follow ng
l'ines: -
1. Sentence structure and stylistic variations.
2. Devel opnental order of the 4 aspects of syntax.

3. Deviant utterances and conparison to adult forms.

Anal ysis of the data were done using the transform-

tional generative grammar (Chonsky, 1968) as the nodel.

Statistical analysis has not been undertaken since

it is a descriptive study.
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Results & D scussi on

Sanpl es of spontaneous speech were collected from
four children in the age range 2%- 3 years.2 nonths. The

children conprised of two boys and two girls

The data was classified as a whole into different
types of sentences: -
- declarative, negative, interrogative and i nperative.
Addi tional ly coordi nated and pronom nal i zed sentences as
wel | as deviant sentences were analyzed with regard to the
acquisition of the four aspects of syntax - negati on,

I nterrogation, conjunction and pronom nalizati on.

Msarticul ations were ignored. But the structure of
the words in terns of norphol ogical inflections were not

al tered.

Results are presented under the follow ng heads.
1. Sentence structure and stylistic variations.
2. Devel opnental order of the four aspects of syntax.

3. Deviant utterances and conparison to adult forns.

| Sentence structure: -

A sentence is a set of words occurring in a |linear
sequence but hierarchically structured. It is conposed
of two nmajor constituents NP (Noun phrase) and PDP (Pre-

di cat e phr ase).
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S NP + PDP
Or

'old woman' spectacles wears'

Thw old woman wears spectacles.

In the above sentence, 1 ba:1 1s NP and

& Sma: g a:lte is the PDP

The phrase structure rules that derive various types
of sentences may be represented as follows.
Rule -I : S { imp } + (Neg) + NP + PDP.
Q

From this basic rule, rules to derive different

sentence types can be obtained.

(A) S NP + PDP (declarative sentence)

(B) S Neg + NP + PDP (negative sentences)
(C) s 0 + NP + VP (interrogative sentence)
(D) S Imp + NP + PDP (Imperative sentence)

The sentence types are taken up one by one in the

following discussion.
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Rule A - Declarative sentence: -

The decl arative sentence in the children's speech can
be represented as
S NP + PDP
Eg. (2) m ka: gad deto
Y ' paper' 'give
| give paper.
Inthis case m is the HP and ka:g d deto the PDP.
The NP and PDP can be further el aborat ed.

Noun phr ase: -

It consists of (1) a noun (2) a determner and

(3) pronoun.

This is represented as
NP {(Det) N}
Pr onoun

Det erm ner: -

Determner can be further expanded as-
Det (Denon) + (Gen) + (Adjective)
and Adjeetive (Adf N + (Adj Det)

a) Denonstrative + N The denonstratives may be proxi -

mate or renote.

(3) 'hi Dblu pensil a:he
"This blue pencil is
This is a bl ue penci

hi is the proxi nate denonstrative and pensil the noun.



4.4

(4) te Ca: gl a:he
'that' 'nice' 'is'
That is nice,
te 1s the remote demonstrative.

(b) Genetive + N:

vh
ma.z a: ,_ba:ba:ni nl

'My ' ‘'father' (by) brought (it).

My father brought this.

ma:tha: is the genitive and ba:ba: the noun.

(c) Adjectives + Noun:

Adjectives are gnerally derived from embedded
sentences. They are of two types. Adjective of
number and Adjective of description.
Adj, + N
The numeral is generally followed by a noun. It
is also a constituent of the determiner.
Adj., + N

(6) ek b nd r hot

'one' 'monkeys''was'
There was; one monkey

ek 1s the numeral and b nd r the noun.

The children also used aggregate numerals.

Adj, (aggregate) + N

(7) dogn z n r dta:y t titte b sun.
'Both of them' 'crying' 'there' 'sitting'

Both of them are sitting there and crying.
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Adj (Des) + N.

(8) m c"ot kel kMa:te

1" 'small' 'banana' ' eat.

| eat the small banana.

Noun:

Al'l nouns in Marathi can be classified in to threes
genders - Masculine, Fem nine and Neuter. The acquisition
of gender is thus a very conplex and difficult process;.
The nouns in children's speech can be classified into
these three main categories - masculine, femnine and
neuter. They can be further classified based on whet her
they are (1) common or proper (2) aninmate or inani nate,

(3) countable or mass, (4) human or non hurman and

(5) concrete or abstract.

The foll owing categories have been adopted from

Kachru (1968)

* abstract category used only by 3 year old children.



PRONOUN.  The pronouns in the chil dren' sspeech nay be

classified on the follow ng basis;
+ participant, | speaker, | singular, | hunan,

+ honorofic, + masculine, + femnine, + neuter,

+ proxi nate.
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* This honorofic formwas not found in the Speech sanpl es
of 2%vyear old children. The other honorofic form

(you) was not used by either of the groups.
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* No differentiation of gender was nade in the plural
fornms of non participant pronouns by the children, which
is present in adult speech.

The children did not use many honorofic forns either.
The 2% year ol d childrendid not use any.

Pr edi cat e Phrase:

The predi cate phrase is the other constituent of
the sentence of the form

S NP + PDP
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The constituents of the PDP may be represented as follows

PDP  (Adv,) + (Adv, ) + VP + Aux.
VP (NP) + (PP) + Ad%n + Vv
ADVERB: The adverb can occupy any position in the sentence

in Marathi (Apte 1962)

Adv. (Adverb of time)

T

(9) a:ta: to b dla:yCa: a:he
'Now' 'it (masculine) 'changed' 'to be'

Now i1t has to be changed.

a:ta: 1s the Adv. in this sentence.

(10) Adv, (Adverb of place)

ti tit'e za:te
'She'there’ goes'
She goes there.

tit'e is the Adv, here.

(11) Advm (Adverb of manner)

haluc b'o a wa:zla
'softly' 'siren' 'sounded.
The siren sounded softly.

haluc 1s the Adv. in this sentence.

VERB PHRASE:

The verb phrase can be re- written as follows:-

VP NP + PP + Adv, + V
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The post posotional phrase is another consi stuent

of the VP. The PP can belong to the foll ow ng categori es.

Nom nat i ves - 0
Accurative - NP + |a:
(to)

Dative (to) - NP + |a:
Benef acti ve
(for) - NP + ¢a Sa™i or NP + la:

Ablative(from) NP + t + un / hun
Instrumental

(by or with) NP + ni

NP + Si

Possessive (of) NP + &

Locative (in
into) NP + t

Accurative case: NP + la (to)

(12) tital: ba:u zha:la:
'to'her' 'hurt' 'became'

She was hurt.

(13) Dative case (to) NP + la:

mi sitila: za:to
I 'city to go
I go to city.

Benefactive case : NP + & + 8a:t" i (for)

14) te ma:z "a. sa:t’i a:he
' that me for is

That is for me.
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Ablative case : NP + t + un (from)

(15) a:1 ni nl duka: na:tun

(a)

'mother' (by) 'brought''shop''from'
Mother brought it from the shop.

(15) NP + t + hun

ma:zti ga:di dillihun nag.pur la:zati
"My 'train' 'Delhi from'Nagpur to' 'goes'

My train goes from Delhi to Nagpur.

Instrumental case: NP + ni (by)

(16) b nd rni ma:rl

'monkey' (by) hit (was)

The monkey hit.

Possessive Case: NPTc (of)

(17) tya:¢ dok p n kun Db sl a:he
'His' 'head' 'also' 'struck''sitting is'

His head is also stuck.

Locative case: NP + t 1in,into

(18) dog pinrya:t kun b sla:
'dog' 'cage' in 'stuck' 'sat'

The dog got stuck in the cage.

Auxiliary: Past-
(19) bornvita: pn ga:tl a:he
'Bournvita' 'also' 'put' (past) ‘'has'

Bournvita also has been put.
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Present:

(20) ti r dti a:he
"She' "Cying (fun) is
She is crying.

Fut ur e:

(21) un ekda: s k rayc.
"Again’ ‘'once' 'inthis way' Ilets do'

Lets do it this way once again.

Sonme general observations: -

Sone observations about the sentence structure were
made. during analysis. They are |isted out bel ow
(a) subject HP may be del ected.
(22) aiis crim k"a:t a:het.

‘lce' 'creaml 'eating are (they)

(They) are eating ice cream

The subject NP deleted is te (they). Since the verb
has the suffix to denote the subject, the subject Npis
del et ed.

(b) The subject Np nay be transposed at the end of the
sent ence.

(23) h rsa: ahe to
"Haraha' 'is' 'he' (renote)
That is Harsha.
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This type of structure is often used by adults for

enphasi s of subject NP.

()

(24)

(d)

The N+ PP may be repeated at the end of the sentence

after a pause.

tila: harSa a:is crim det a:he tila:
'to her' 'Harsha' 'ice' 'creamt 'giving' is to her.

Harsha is giving ice creamto her.

Elliptical sentences are also used. The elliptica

sentence is one in which a single NP or a clause is used,

t he meaning of which is derived fronthe |inguistic and

non |inguistic environment.

(25) tu:c ki
"you' 'only'
why you of cour se.
This is the answer to the question "Wio did this?"
The utterance coul d have been-
tuc kel s ki
you did it (enphasis)
‘you only did it'
c & ki are enphasis narkers.
Negat i on: -

The negative sentences may be represented as shown

bel ow, -
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S Neg + NP + PDP

Negati on may be indicated nonverbal ly or by using
negative particles /na;hi/ '"no" or /n ko/ - to not want
in the sentence. The other negative markers in Marat hi

are /In/ or |/ | before the word.

Negative particles have been used in the follow ng

ways by chil dren.

(26) (a) na:hi
' o'
No.
The nore collquial way is /ni/ (no) and is used by
the children. Herethe formal form/na: hi/ has been used.

This is the response to yes - no questions.

/h ko/ is also used simlarly.
Eg. n ko
' dont want'
| dont want.
The other elenents are deleted. This formis also
used by adul ts.
(b) The negative markers are foll owed by a sentence
after a small pause.
(2B) na:hi may " a: he
'no’ 'mne’" 'is'

No, it is m ne.
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In this case, the sentence following the negative
particle is affirmative. The sentence following the

negative particle can also be another negative sentence.

(29) nkot'n pa:ni n ko

'Dont want''cold' 'water' dont want'

(I) dont want cold water.

(30) na:hi mg n ko m" nta:t
'No''then' 'dont want' 'they say'

No, then they say they dont want.

(c) The negative marker can occur in different positions

in the sentence.

(31) t s na:hi bswa.y ¢
'in that way' 'not' 'to be fitted!'

It 1is not to be fitted in that way.

(32) b1l n ko

'Ball'dont want'
Dont want ball.

(d) Emphasis in negative sentence i1s achieved as follows:-
(1) Repeating negative markers-
(33) na:hi na:hi
'No' No'
No no.
/ka:hi/Something or /nas/ (Isn't 1t, no) may

also be used.
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(34) ka:hi na:hi det a:he
sonething no give is

Nothing is being given

(35) nahi na: ek ca:k na:hi a:he
"No' '"No' 'one' 'wheel' 'not is'

No, one wheel is not there.

(e) Inperative Negative sentences are al so used.
(36) priya: ¢ ga:n la:un kos
‘Priyas''song’ 'play' 'dont’

Dont play priya's song.
(f) The negative prefix /n/ before a word was used only
by priya.

(37) S audr n" wt c n" wt
"sea’ 'was not there''not there

The sea was not there at all.

The other negative prefix to the word ie. / [/ was
not used by any of the children. Negative words were not

used on the whol e by the children (except for priya).

| nterrogation: -

The interrogative sentence is indicated by the presence

of the Qelenent in the deep structure of the sentence.
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A declarative sentence is related to an interrogative

sentence by adding the 0 el enent.

S Q+ NP+ PDP

The interrogative sentences in the children's sanple
are of the follow ng types.

a) yes - no questions.

b) tag questions.

c) wh-questions.

(a) Yes - No Questions are fornmed in the follow ng ways-

I ) changi ng intonation.

(38) tula: pa:hive
you (for) want.

Do you want ?

1) By adding. /kal
(39) a:is cri:mkMa:to a:he ka:
‘ice''cream'eating 'is' 'what'
(mas)

|s he eating ice creanf

iii) by adding a future marker /u/ (habitual enphasis)
(40) m k fi k run deu
‘1" cof fee' make"gi ve' (future)
Shal | | make coffee and give?
iv) Another way of formng a yes - no question is using a
phrase /ho ka:/ before the question which follows after a

slight pause.
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(41) ho Kka: tic -un ¢ gel ka:
'"I'sit so"her's" "burnt' 'went' 'what'

Isit? Didher's get burnt?

b) Tag questions:- are questions used by the speaker to
merely confirmhis proposition.

The following rule nay represent the tag questions.
S Q+ Neg + NP + PDP.
Tag questions are forned as fol |l ows: -
i) by adding /na:/ (no? or what?)

(42) tu ewti ahes na:
"You' 'eating' ‘'are' 'no'

You are eating, aren't you?

i1i) by adding /ho ki na:hi/ -(yes or no) or
/ki na:hi/ (or no). This type was not
used by 2%year old children.

(43) wedi nul s o un tlewt c
‘Bad' 'children''In this way' 'arrange' keep' (enphasis)
na:it ho ki nahi

‘dont' 'yes' 'or' 'no
Bad children don't arrange things in this way do they?

c) Wh- Questions:- Interrogative pronouns replace the

correspondi ng constituents of a declarative sentence in
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wh- questions. The k element attaches itself to different
elements of NP to yield different wh- types. These are
illustrated below: -

O+ K+ N ( + Pronoun ) kon' who'
+ Person

(44) he kon a:he
'This' 'Who' 'is'
Who is this?
Q+ K+ N ( + Pronoun ) ka:y 'what'
+ thing
(45) te ka:y a:he
'That' 'what' 'is'

what 1s that?

(46) h rSa: boh ra g'eu:n ka:y  k rto?
'Harsha' 'top' 'taking' 'what' 'does'

What does Harsha do with the top?

Q+ K+ Adv, kut'e ‘'where'

P

(47) rek'a: kut'e ayhe
'Rekha' 'where' 'is'

Where is Rekha?

QO+ K + Adel k s "how'

(48) kas karti a:he
'How' ‘'doing' (fern) 'is'

How 1s she doing 1it?
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These forms were used by both groups of children.

The three year old children used more forms.

b kut'l 'which'

0O+ K+ Det + N {+ Pro
[+ thing]
(49) kut"li ka:r nli a:he

which (fern) 'car' brought has

which car has been bought?

(50) kut'lya: ha:da:c kel a:he

'of which' 'tree'

of which tree is this banana?

'banana' 'is'

O+ K + Det + N[+pronoun ] kona:c 'whose'

[+ person |

(51) he kona:c a:he
'this' 'whose' 'is'
Whose book is this?

AdV ka: 'why !

reason

O+ K +

(52) he ka; da:bl a:he
'This' 'why' 'pressed''it'
Why is this pressed?

ka: may be used after a yea - no question sentence after

a slight pause.

(53) he fa:dun ta:kl ba:la:ni ka:

'"This' 'tore' 'thro-wn' 'baby' (by) 'why'

The baby tore this off, why?



QO + K + Det + Cardinal measure kit: "how many '
(54) he kiti emS a:het
'These' 'howmany' 'gems' 'are'

How many gems are there?

Some wh- forms appear as reduplicated forms to give

a distributive meaning.

(55) ka:y ka:y a:he
'what' 'what' 'there is'

What all is there?

The interrogative words in isolation also served as

questions.

(55a)  ka? (55b) kut'e
'why ' 'where'
Why ? Where?

Q+ K+ Adv, 1s not found in the speech samples of the

children. Since the parents of the children also reported
that /kad’i/ 'when' was not used by the children, it is

probable that it has not been acquired as yet.

The children used appropriate case endings with the

interrogative word like kut un - where from, kufba - where

of.
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| nperative Sentences: -

| nperative sentences indicate conmands or requests.
The rule for inperative sentences nmay be rewitten as
foll ows: -
S Imp + NP + PDP
The inperative sentences are of the follow ng types,
(i) verb Root: -
The verb root was used with 6r wthout enphasis

mar ker s.

(56a) de na

‘give' (enphasis marker)

Pl ease gi ve.
(56b) de
' give'
(you) gi ve.
(56c) k a: Ki
‘eat' (enphasis nmarker)

pl ease eat.

(i) Subj ect + verb

(57) tu uba: ra:ha: na:

you' ‘'stand’ 'up' 'no' (enphasis nmarker)

you stand up pl ease.
(ii1) Noun + verb:
(58) stu:l de

‘stool' 'give

gi ve the stool



4.23

iv) Some times the verb is followed by another imperative

sentence for emphasis.

(59) pi (pause) t'od s pi
'drink' 'little' ‘'drink'

Drink a little.

V) The imperative sentence may be part of a compound

sentence.

(60) mi g Tt d" rto tug'a:l
'"I' 'tightly' 'will hold' 'you' put

I will hold it tightly, you put it in.
This was not used by the younger group of children.

vi) wverbal Noun:- This form was used only by Rajashri

aged 2% years.

(61) un edka S k ra:yc
'Again' 'once' in this way' 'must do'

Do this once more.
vii) Elliptical imperative sentences:-

(62) ma:la pa:ni
for me water
'Water for me'

Here'de' give is deleted.
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Negative imperative:-

The negative markers /na:hi/ and nako were used.

(63) ha:t na:hi la:wa:yca:
'hand' 'no' "touch'

Don't touch 1t.

Eg. 36. priya:c ga:n la:u n kos
"Priyva's' 'dong' 'play' 'dont'

Dont play priya's song.

The children did not use forms like k raw 1e. verb
+ gecond honorofic with future suffix w , which are used

by adults.

Coordination: -

Coordinated sentences are those sentences which are
formed by joining two or more sentences withe the help of
coordinators. These coordinators or conjunctions can occur

either between two NPs or two VPs.

The conjunctions may be of two types:-

(a) coordinate conjunctions: This may be a pause or

conjunctions such as ni - and
m g—— then
pause -
nkhin —— and more

(b) Adversative conjunctions such as -

t ri - even then

h
m nun--- so, therefore
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(c) D sjunctive conjunctions -

ki - or

(a) Coordi nated Conjunctions: -

NP Coordi nation using a pause.
(64) he fan (p) wa:yer a:het

"This' 'fan' (pause) 'wre' 'is

This is the fan and w re.

VP Coordi nati on: coordi nator - pause.

(65) dady a:le (p) mum a:li (Pornitin a:la.
Daddy cane nmummycane N tin cane.

Daddy, Mumy and Nitin cane.

Sent ence coor di nati on: coordi nator is pause.

(66) hi oren pensil aw li (p) griinpn a: wli
"This' 'orange' 'pencil' 'liked 'green' 'also 'liked

This orange pencil was |iked, green was al so |iked.

Coordinator - ni "and

NP Coordi nati on

(67) rek"a: ta:ri ni m : na: kS tya: mg aSok da:da: gele

"Rekha’ 'sister' 'and ' neenakshi' 'aunty' 'then' ' Ashok’
"brother' 'went'

Rekha, Meenakshi, Aunty and Ashok went .
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VP _Coordination:-
(68) ti ba:lala: k'el wt:_ ni k'a;u deti
'she' 'baby for' 'plays' ‘'and' 'sweet' 'gilves'

She plays with the baby and gives it a sweet.

Sentence Coordination:-
(69) ga:di riper k rta:t._ni tr k riper k rta:t
'car' 'repalr' 'do they' and 'truck' 'repair' ‘'do they'

They repailr cars and they repair trucks.

Coordinator m g - then

Sentence coordination-
(70) mi tid¢i a:i a:he na: mg mi ga:lte
'"I' 'her' 'mother' 'am' 'arent I' then I will put (it)

I am her mother aren I? then I will put it.

NP Coordination:

Eg. (67) mg is also a coordinator in the sentence.

VP Coordination:
(71) m g &iw da: k'a:1 la: m g pa:ni pya:yele
'"Then' 'mixture' ‘'ate' (I) then water drank (I)

Then T ate mixture and then drank water.

Coordinator nk'i - and more.

(72) ek S: la:in ni ek si la:in nk® in ek la:in
'one' 'like this' 'line' 'and' 'one' 'like this''line:
'and' more''one''line'

One like this and one like this and one more line.



4.27

Adversative Conijunction:-

Adversative conjunctions are m' nun - therefore used
by both groups and t ri - even then - used only by the

three year old children.

Coordinator t ri- even then.

sentence coordination.

(73) ku;ﬁehil a:u n ka m' nun sa:ngitlt ri
'where ever' 'go' 'dont' 'this' 'told' 'even then'
a:ik t na:hi te

'listen' 'dont' 'they'

Even if they are told not to go any where they do

not listen.

Coordinator m' nun, therefore

(74) mi k"a:1i b Ste na: m nun ti p 0 k'a:11
'T' 'down' 'sit' 'no' 'therefore' 'she' 'also' 'down'
b sli a:he

'sitting' 'is'

I sit down is n't it, that is why she also is sitting

down.

(c) Disjunctive coordination:-

Word coordination:-

Coordination ki or as 1n ho kina:hi - Yes or no
(colloquial form hokini)

This form occurs with a sentence as a tag.
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(see Eg. 43) .
we 1 mul S o un t'ew t ¢ na:it ho ki nathi
'Bad' 'children' in this way' 'arrange''keep (emphasis)
'don't' 'Yes or no'

Bad children don't arrange things in this way, do they?

Pronominalization:-

Pronominalization is the process of substituting a
pronoun for a NP in sentences where an antecedent NP

1s a coreferential of the NP.

Pronominalization may be forward or backward. It
was present in the speech of both groups of children, but

the older children used it more acceptably.

Forward pronominalization:-

v

(75) s rt a:ta: na: & "i¢ i "a:la: a:ta to
'shirt' 'nor' 'mo' 'dirty' ‘'has become' 'now' it (mas)
Shirt no, now it has become dirty.
to refers to the shirt. The term ¢"i¢"i is found

in baby talk and is not normally used.

Backward pronominalization:-

(76) ti:c wil awli mi menb tti
'"It' 'only''put out' 'I' candle.
(fem)
It was the candle I put out.

ti:c refers to the candle.
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Reflexivization:- which occurs when two co-referent noun

phrases occur in the same simple sentence was not present

in the speech samples.

It is probable that it has not been acquired.

Embedded sentences: -
Embedded sentences were found in the children's
speech. They were imperative or declarative.

Declarative: -

(77) kiti p'ul a:het
'how many' 'flowers' 'are'
There are so many flowers here.

kiti is an interrogative word.

Imperative -
ola: k sa: athe bag
'eye' 'how' 'is' 'see'

See how the eye is.

IT Developmental order among four syntactic aspects in

the age range of 2% to 3 2/12 yvears:-

Inspite of difference of only 6 - 8 months between
the two groups, there was a noticeable difference between
the utterances of the two groups of children. In general,
the older children had longer utterances and had leas

deviant sentences than the younger children.
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Negation: All children used negative narkers na: hi and

n ko consistently and nost of the tinme in the adult form

Negative words were used only by 3 year old priya.

Interrogation:- Both the groups of children used Tag

and yes no questions. The differences between the groups

s seen in wh- type of questions.

The 2%year old children did not use kut’li 'which'

kona:¢& 'whose', kiti 'how many' nor ka: 'why '

Neither of the children used k _d'i or kew “a'when'
which are probably being acquired as yet. ‘'when' is
reported to be one of the last forms to be acquired
(Tyack and Ingram 1977), Roopa (1980) also found that
four year old children had not yet acquired 'when'.

The results also support Klima and Bellugi's (1966) study
that 'what' NP and 'where' NP are acquired before 'why'.
'How' 1is still used by the younger children.

Sreedevi (1976) also found that 2+ children use yea - no
and wh- type of questions like elli ‘'where',6 ya:ke 'why'

ra:ru 'who'.

Tag questions formed by adding 'ves or no' at the
end of the sentence was again not found in the utterances

of the 2%year old children.
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Imperative Sentences:-

Both groups of children used imperative sentences.
In general the 2% year old children used more elliptical
sentences than the 3 year old children. The three year
old children used longer sentences, but no other difference

was found between the two age groups.

Coordination: -

All four children use conjunctive coordinators
pause,_ni'and' m g 'then'; But only the 3 year old
children use adversative conjunctions t ri 'ewen then'
m' nun 'there fore' was used by both the groups except
for 2% year old Nitin showing that adversative coordina-
tion is being acquired, with the limited data from the

younger children on this aspect, generalization is difficult,

Disjunctive coordination is present at the word

level. The coordinator used is ki or.

The finding that 2% year old children use coordination
is different from Sreedevi (1976) finding that 2+ children

did not use any coordinators.

Pronominalization:-

There were very few pronominalized sentences in the

speech sample. But pronominalization across sentences was
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present. In the younger children, it was apparently
bei ng acquired. For eg. Rajashri said the follow ng
sentence k na:ru la:(p) he tit"e ahe ki (p) tela:
he . 'Kangaroo' for this'there is'no' for'it'this:

This is for the kangaroo that is there, or literally
"For the kangaroo, (pause) This that's there, (pause)

thisis for it.

This may be considered pronom nalization across
utterances. The 3 year old children used themnore often
and nore acceptably. Backward pronom nalizati on was not

found in the speech sanpl es of the 2% year, old children.

Ref | exi vi zat i on: -

Bel lugi (1971) reports that reflexivization occurs
around 3 - 6 years. Reflexivization was not observed
at all in the speech sanples and it is possible that this

aspect may have yet to be acquired by the children.

Enbedded sent ences: -

Enbedded sentences were used by all children but
I nconsi stently by the 2% year old children.
Gender : -

The acquisition of gender in Marathi seens to pose

a problemto nost adults who attenpt to |earn the | anguage.
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It was found that these children exhibited simlar
deviances. in general, the three year old children
were nore consistent in their use of gender and in the
accepted way. They never nmade a m stake when referring
to thensel ves, in the younger children, Ntin often used
the femnine narkers with verbs as nitin yetg

nitin comes(fen

(I) Ntincones (fem

The right way woul d be nitin yeto

nitin comes (nas)

N tin cones (nas)
This woul d be the result of the endearnents his parents
used in which he was referred to in the femni ne way.
The 2% year old children used less varieties of case
endi ngs, other aspects include absence of abstract nouns
I n the speech of the 2% year children as well as the
honor of i c pronouns. The devel opnental order nay be seen

fromthe table give.

Tabl e Showi ng Structures which are present in each child's

Speech  Sanpl e

2% year old 3 year old
Structures children children
NI TIN(M RAJASHRI (F) DARSHAN(M PR YA(F]
NEGATI ON
na: hi + + + +
nako + + +
Negat i ve wor ds - -
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2% year old children 3 year old children

Structures
NITIN(M) RAJASHRI (F) DARSHAN (M) PRIYA(F)
INTERROGATION
Yes - No + + + +
Tag - Questions + + + +

Tag Questions
(with Q marker

Yes or No + +
Wh - Questions
Ka:y + + + +
Kut'e + + + +
kon + + + +
kut"li - - + +
kiti - - + +
kona:c - - + +
ka: _ _ + n
k s - + + +
IMPERATIVE
Positive + + + +

Negative + + + +
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2lg year old children

Structures

3 year old children

NITIN(M) RAJASHRI (F) DARSHAN(M) PRIYA(F)
CO-ORDINATION
pause + + + n
ni + + + +
m g + + + +
nkhi - - + -
mhmujl - + + +
t ri - - + +
ki - = + +
PRONOMINALIZATION
Forward - +(partial) + +
Backward - + +
Embeded sentence +(partial) +(partial) + +
Gender Inconsistent Faiyly Fairly Fairly
use conslis- consistent consistent
tent
NOUNS
abstract + + + +
ra:g,b'iti
tb u:k.
PRONOUNS
honorofic forms - - + +

(partially aquired)
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1l (a) Characteristics of deviant utterances of the

Children and (b) conparison to adult forns: -

Devi ant Utterances: -

Most deviant sentences reflext the inconsistencies
in the usage of sone structures and indicate that the
childis still inthe hypothesis testing stage. The
devi ant sentences of the two age groups are sonme what

different in quality and frequency of occurrence.

(i) Gender:- The concord between NP and VP is not al ways

present with respect to gender.

eg. the 2 ¥or hinsel f.

(79) m krto
Y "do" (masculine)
| do (masculine)
This is the appropriate way. Sone tines he uses the

fem nine marker e for o.

(80) Nitinn nte

"N tin 'says' (fern)

Nitin says (fem. The appropriate utterance woul d
be nitin nf nto. This confusion exists probably because
he is the only child and his parents use endearnents which

use the opposite gender.
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Eg. nitin kay Krte ?
"Ntin" 'what' 'does' (fem
What does Nitin do? (fen

None of the other children denonstrate this confusion

when tal king about thensel ves.

Darshan the three year old, only child of his parents
has probably out grown this confusion. Endearnments using
fem ni ne ending and concord for a boy's nane and vi ce versa
are common in Marathi. Baby talk (Kelkar, 1964) is
possi bl e that he was not as strongly exposed to themas

Ntinis.

Proper gender narkers are not used even with objects
by the children. The older children make | ess m st akes.

Raj ashri said the foll ow ng sentence.

(81) he wdi kut"e ahe
"this' (neuter) 'sweet' 'where' 'is'
Wiere is this (neuter) sweet?
It should have been- hi wdi kutPfe a:he
"This' (fen) 'sweet' 'where' 'is'
Wiere is this sweet(fen)?
i) Pronouns: -

The children often refer to thenselves in the third

person. The younger children even describe their actions
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by using their own nanmes instead of 'I'. This is also

reported by Bellugi (1971).

(81 nitin b Sto
"Ntin" 'sits' (nas)
Nitinsits.
Instead of m b Sto
I sit (nmas)

| sit.

The three year old children do not use personal
pronouns W th possessive case endi ngs nost of the tines.

(83) hi drS nyi kaset a:he

"This' (fen) 'Darshan's' 'cassette' 'is

This i s Darshan's cassette.

It was observed that adults frequently used the
child's name instead of 'tu','you'. The second person
while talking to the child as 'what does priya / Darshan /
Nitin/ Rajashri do?"

iii) The verb at the end of the sentence is often omtted.

(84) ithe nor
'Here' ' peacock'
Here (is) a peacock.
a:he or its is omtted.

Sone tinmes the wong verb is used.
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Eg. ml k r t na:hi

'T' 'dont' 'do'

I dont do. This is used by Nitin when he actually
implies'I can't do'.

ma.la vyet na:hi

I(tome) able no

I cannot do.

Irregular verbs are wrongly used in their past or
present forms.
k r to do is an irregular verb in Marathi. The past form
of k r is kel or kele (the /r/ is deleted) depending
on the dialect used, unlike other verbs which merely take

suffixes 1 / lo or 1 depending on the gender.

bS ( to sit) 1s b Slo (mas) or b Sle or bSleA (neuter) 'sat'

Priya has not acquired the rule for k r. She says-

(86) mi k rle
I did (fem)
T did.
The appropriate way would be to say-
mi kel
'Trdid!
I did.
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iv) Numerals are reduplicated to indicate large amounts.
(87) tit e don don bnd r, a:het na:

"there' 'two two' 'monkeys' 'are' 'no'

There are a lot of monkeys there aren't they?

Here Nitin referred to the large number of monkeys

present near a temple.

Another variation 1s used by priya, 3 years old.

(88) ek don tin Ca:r pa:c ty wd" c hot
'one' 'two' 'three' 'four' 'five' 'only that many''were

present.

'"There were only a few there.'

The 2% year old children used the numeral 'one'
correctly and used 'two' to indicate many. The older
children used 'ten' to indicate a large number. This
could be related to the fact that the concept of numbers
was not acquired completely by the children, but the
concept of quantity was present to some extent. Savic
and Miker (1975) also report a similar finding in Serbocroa-
tian speaking children 1.9 to 1.11 years. Numbers 5, 3, 2

were used for 'many' 1in NP expansion.

v) Past position markers are incorrectly used. Nitin
does not seem to have acquired pp for possession completely.

He said-
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(89) ma:la: c Sma: kut'e a:he

'I' (to) 'spectacles' 'where' 'are'

Where are (to me) spectacles? (my is implied by

context)

when he should have said.-
ma'ae: ¢ sma kut e a:he
my (of me) 'spectacles' 'where'are'

where are my spectacles?

Darshan also seems to have a confusion regarding the
use of PP for -a:t'in'
He said- it pota:la duk'l

(90) Here stomach (to) pained.

literally it pained to my stomach, when he meant
"there is a pain in my stomach."

This confu-sion could be due to two possibilities.

(a) He treats duk"l (pained) and la:gl (hurt) as the

same in which case the ppused is right or

(b) he treats his stomach as if it were a third person,

not a part of himself nor as a part of another person.
Another sentence he used was-
(91) ma:ndi m d'e opa:yc a:he

"lap' "in' 'to sleep (want) 'is'

(I) want to sleep in the lap.

The correct form would be-
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ma:ndi W r hoparyc a:he
'Lap' ‘on' 'to sleep want' 'is'
(I) want to sleep on the lap.

(I) is implied.

When his mother asked him which was correct 'on the
lap' or 'in the lap', he corrected himself.

Some post positions may be used when they are not necessary.

(92) ma: a: Si pusta k S mpl

'my' (with) 'book' 'is over'

My book is over.

Si or with is not necessary and is wrongly used.
He was probably trying it out since none of the other

children used it.

(93) ho hela: r bin a:he

'ves' 'is' (for) 'robin'is'

ves this i1s the robin (implied)

He should have deleted la or replaced a:he (is)
by m' nta.t 'called'to make the sentence.

hohela: binm'ntat

'ves 'for this''robin''called'

Yes, this is called robin;
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The post position may be shifted from subject to object.

Priya ( 3 years) rased the following formconsistently.

(94) pilluc , ma:k d hot
'young ones' ' nonkey' 'was'
literally, the young ones nonkey was there.
What was inplied - nonkeys'young one was there.
She shifted the possessive narker ¢ fromnonkey to its
young one. The appropriate formwould be-
ma: k aic pillu hot
'monkeys' 'young one''was'
The nonkey's young one was there.

The post position may be omtted.

(95) hi ga:di akei dent na: hi hote.
"This' (fem) 'car' 'accident' 'not' happen.
There is no accident of this car.

Thi s shoul d have been -
hya ga:dica aksi dent hot na: hi
"This' (of)'car’ 'accident''happen not'

There is no accident of this car or this car's accident

does not happen.

The oblique formis not used consistently by the
children. It is omtted sonetinmes as in the above exanpl e,

was not used, instead, hi was used.
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vi) Adjectives may be used incorrectly. When Priya was

asked the question "what is this car made of?"

she
answered ti la:1¢i keli a:he
(96) it (fem) 'red"of 'made''is'
It is made of red.
Needless to say i1t was a red car.
vii) Emphasis markers are incorrectly used, ¢ is an

emphasis marker, used generally after the subject noun

or adjective. But emphasis on the verb, it is shown by

adding t c.
Eg. yet ¢ na:hi

can (emphasis) no

'cannot do' or'is not able'

Darshan seems to have placed them in the same category

and hence the sentence -
(97) hdmi t c¢ k rto
'ves' I' (emphasis) do.
yves I only do it.
The appropriate would be- mic k rto
I only do
I only do it.
This form was used consistently by Darshan. His

mother confirmed that he used this even irrelevantly and

may reflect an over extended rule.
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Another way of indicating emphasis is reduplication.

Priyva ( 3 Years ) uses it every where and hence sometimes
inappropriately.
(98) mi tula: Sodun So un gele

(99)

'I' 'you' (to) 'left' 'left''went'

I left you and went.

She however used reduplications like-

bigger than big
Very big.
This is an acceptable form.

None of the other children used such reduplications.

viii) Auxiliarvy inversion in negative sentences:-

verb

(100

The children did not always invert the auxiliary

and NP.

) tya: b s m de na:hi kn kt r a:he
In that 'bus' 'in' 'no' 'conductor' 'is'
There i1s no conductor in that bus.

The utterance should have been-

tya: b s m de k nd kt r na:hi a:he
'that' 'bus' 'in' 'conductor' not is
There is no conductor in that bus.

This was said by Darshan.
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I X) The wh- formk sa:ni 'by what' was present in a
deviant formin Darshan's speech. He used 'kay ni

"what by' instead of k sa:ni.

(101) ka:y ni pu:sti a he

what with wiping is
(ferr%

Wth what is she wping? A formnot used by adul ts.
This is a strategy simlar to that reported by

Cai rus and Hsu (1978) where children used '"what for' for why.

x) Hliptical sentences:

Sone el liptical sentences were deviant.
(102) m
III
| :
This was an inperative sentence used by N tin when
he asked his nother for the toy she was hol ding. The

acceptabl e formwoul d have been "na:la:"' for ne'

There were no sentences that were anbi guous in the

speech sanpl e col | ect ed.

The children used various types of sentences and
deviant patterns were present in both the children of

each group.

Gender agreenent, use of post position markers, enphasis
markers has not been stabilized as yet. The devi ant sentences

suggest the pattern of acquisition of the |anguage.
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COMPAR SON TO ADULT FCRVB

The basi c sentence structure is simlar to the

adult structure, the stylistic variations are also simlar.

The chil dren however tend to speak in short phrases,
punct uat ed by pauses, and there are frequent corrections

of the previous phrase.

The children do not yet use many abstract nouns or
honor of i ¢ pronouns, nor do they differentiate gender in
the plural pronouns as in adult speech. olique forns
are inconsistently used. The children use he (they
proximate) and te (they renmote) for all objects or people.
Post position markers enphasis nmarkers are frequently

| nappropri at e.

Negation:- The children use generally na:hi, and n ko

the way adults use them but negatives words are not used
by any of the children except Priya (3 years). Auxiliary
inversion is not always present. The negative word n ye

"shoul d not'was not used by the children.

Interrogations:- The children use yes / no, tag and wh-

guestions like adults, but have not acquired all the forns
yet. The wh- forns like k d" 'when', kew™a, 'when'
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k Sa:ni, 'with out' k Sa:la: (why for) are not used
at all. The 3 year old children seem to have acquired
tag questions in the adult form. But the younger children

use only one form.

Imperative sentences:- Both the groups use both imperative

affirmative and negative sentences. But some forms of
imperatives like second person with future suffix as in the
example below are not used at all.
p n k raw
yvou (hon) must do.

The children also donot use n ve - should not.

Co-ordinations:- The coordinate conjunctions used by the
children are used by adults. Adversative conjunctions are
used by adults. Adversative conjunctions were partly
acquired but disjunctive conjunctions are used in conjoining
words only as in the tag 'ves or no'. The conjunction

kiw™ a: 'or' that is present in adult speech was not found

in the children's speech. The children also have not acquired
the rule of inserting_ni'and' Jjust before the last NP in

a sentence with more than two NPs. Coordinators are used
infrequently. The coordination acquisition process is long

and may not be complet by the age of 5, ( Neimark and

Stolmick 1970, Prema 1979, Roopa 1980) .

Pronminalization: 1is rare and the older children have both

forward and backward pronominalization. The younger children



CHAPTER V_

SUMVARY_AND CONCLUSI ONS

An attenpt was made in this study to investigate the
devel opnent of sone aspects of syntax in 2% - 3 year old

Mar at hi speaking chil dren.

Four children, two boys and two girls, served as
subjects for this study. Each group (2% years and 3 years)
conprised of one boy and one girl. The age range of the
subjects at the tine of data collection was 2.6/12 years

to 3.2/12 years.

Al'l four children belonged to mddle class famlies
and were exposed to kannada, English and sonme Taml. O
the four children, 3 are fromBangalore and one is from
Mysore since it was not possible to get all the children

fromthe sane place.

A speech sanple of approximately three hours was
collected fromthe children in 3 - 4 consecutive days.
The techniques used to elicit speech included interview ng,
story telling, describing pictures, ganmes and spont aneous
speech as the child interacted with the nmenbers of his

famly.

The transcribed speech sanples were conbi ned and

treated as a whole for analysis. The data were classified
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seemto be acquiring forward pronomnalization. Chonsky
(1969) reports it may occur even after 5 years. Roopa
(1980) also found it rare in the speech of 4 - 5 year old

chil dren

Ref | exi vi zat i on: - was not found in the children's speech.

Enbedded Sentences- were of a few restricted types.

G her bservations:- The children did not use future tense

or past continuous as frequently as adults do. The children
al so use nunerals differently fromadults. They are used to
indicate a large quantity instead of the actual quantity.

‘ Today', tonorrow are not used appropriately, and sonetimnmes

| ocation 'here' 'there' is inappropriate.

A conparison with adult forns shows that the children
are still actively engaged in the process of acquiring new
structures. The sentence structure of the 3 year ol d children
seens to be nore like the adult forns than the sentence
structure of the younger children, incicating the high speed

of acquisition.

Further research on a larger scale is however needed

for generalization.

*0*0*0*0*0* 0*0* 0*0* 0* 0*



CHAPTER V_

SUMVARY_AND CONCLUSI ONS

An attenpt was made in this study to investigate the
devel opnent of sone aspects of syntax in 2% - 3 year old

Mar at hi speaking chil dren.

Four children, two boys and two girls, served as
subjects for this study. Each group (2% years and 3 years)
conprised of one boy and one girl. The age range of the
subjects at the tine of data collection was 2.6/12 years

to 3.2/12 years.

Al'l four children belonged to mddle class famlies
and were exposed to kannada, English and sonme Taml|. O
the four children, 3 are fromBangalore and one is from
Mysore since it was not possible to get all the children

fromthe sane pl ace.

A speech sanple of approximately three hours was
collected fromthe children in 3 - 4 consecutive days.
The techniques used to elicit speech included interview ng,
story telling, describing pictures, ganes and spontaneous
speech as the child interacted with the nenbers of his

famly.

The transcribed speech sanples were conbi ned and

treated as a whole for analysis. The data was classified



5.2

into four major types of sentences: -
1. Declarative,

2. Negative,

3. Interrogative, and

4

| nperati ve.

Addi tional ly coordi nated, pronomlized and enbedded
sentences as well as deviant sentences were anal yzed.
The sentences were analyzed in the following Iines.

a) Sentence structure and stylistic variations.
b) Devel opnental order of the four aspects of syntax.

c) Deviant utterances and conparison to adult forns.

The following tentative conclusions are drawn from

t he study: -

Sent ence structure: - The children's sentence structure is

simlar to that of the adult's sentence structure. They
shift and delete certain constituents of NP and PDP which

are considered as stylistic variations.

The children however did not consistently maintain
concord between gender, nunber of the noun and the verb in
their sentences. Sone post position markers were al so
incorrectly used. Honorofic fornms are used only by the

3 year old children. Very few abstract nouns were used.

Deviant fornms of sentences appeared to show one

extension of sone rules and inconplete acquisition of
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other rules. Plural nmarkers used were not differenti ated

for gender.
Negati on: - The children use negative particles /na:hi/
‘no’ or /n ko/ 'do not want'. Negative affixes were

generally not used. Only one child used the prefix /nal.

A few negative devi ant sentences were seen. ie.

Auxiliary verb and NP inversion was absent sone tines.

Interrogation:- The children used the three maj or cate-

gories of interrogation, yes / no, wh- type and tag
guestions. The wh- type questions used by all children

have the markers kon 'who, ka:y 'what', kute 'where'

The wh- formk d" or kewa/ 'when' was not used by any of

the children. 1t has probably not been acquired.

kona:c 'whose', kiti 'hownmany', kut"l ' which; ka: 'why'

was used only by the three year old children.

| nperatives:- The two groups of children used both

positive and negative inperative sentences. Possitive
| nperative sentences were used nore often. The negative
I nperative form/n ye/ -'should not' was not used by any
of the children, nor was the 2nd person honorolic wth

future suffix used by the children.

Ecliptical inperative sentences were used often by

the 2% year old children



Coordi nation:- The children used coordi nate conjunctions

nj. "and', pause, mg - 'then' and na: nore often than

adversative or disjunctivecoordinators.

The 2% year old children did not use adversative co-

ordinator t ri 'even then' but the girl did use ni' nun,

"therefore'

Di sjunctive coordinator ki 'or' was used only by the
3 year old children to coordinate words as in /ho ki na:hi/,
'yes or no! The structure of the coordinated sentences

is not completely like adult sentence structure.

The children have not acquired the rule of inserting

ni '

and’" just before the last NP in a sentence with nore
than two NPs. Coordinated sentences are relatively

i nfrequent.

Pronom | i zati on: - is rare. The 2% year old children

seemto be in the process of acquiring pronomlization with
in the sentence. Prononilization across sentences is seen
in both groups. The three year old children used both
forward and backward prononilization. Enbedded sentences

were few and were of a fewrestricted types.

Ref |l exi vi zati on was not present.

The children rarely used the future tense or past

conti nuous.
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They al so used nunerals differently fromadults.
Nuneral s were used to indicate large quantities rather
than the actual quantity. 'To day', 'tonorrow,

‘yester day' were not used nost of the tines, but if used,

wer e i n-appropriate.

Devel oprental order:- 1In general the 3 year old children

used | onger and nore acceptabl e sentences. Agreenent
bet ween noun and verb, pronoun and verb is present nore

of ten.

They used nore abstract nouns, nore case endi ngs, than
the 2%vyear old children. The 2%year old children did not
use any honosD‘ic forns of pronouns, but the 3 year old

children used a single honorolic formtun i (you

Al'l the children used yes / no, tag and wh- type of
guestions. The 3 year old children used nore wh- forns
like kut'l which, kiti - how many, ka: why, kona:c

whose, which was not used by the 2%year ol d children.

Coor di nat ed sentences were present in the speech
sanples of all the children. Again here, only the ol der

children used disjunctive coordinator 'ki 'or' and the

adversative coordinator t ri 'even then'.

Pronomlization within a sentence was not found in

t he speech sanpl es of the younger group.
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Enbedded sentences were nore common in the speech of
the 3 year old children. Enphasis nmarkers were nore used

by the ol der children

The results of this study denonstrate the speech of
acqui sition of |anguage. Though there was a gap of only
6 - 8 nonths between the two groups, there is a considerable
difference in the sentence structures. Again supporting
what has been often observed that the npbst active period
for learning base syntax is between 18 nonths to 4 years,
and that this period reflects distinct levels of |inguistic

devel opnment (Mc Neill 1970).

Suggestions for further study:-

i) A longitudinal study fromthe age of one year done on
a larger group of study so that devel opnent at each age

can be specified.

ii) A cross sectional study on children fromdifferent
econonmic strata to see if linguistic experience affects

acqui sition.

iii) A study on children exposed to only Marathi to find

the effect of bilinguilismand nulti Iingualism

lv) Conparitive studies in different Indian |anguages.
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Conparison of linguistically deviant children with
normal children actively engaged in acquiring base
syntax at a simlar level of linguistic devel opnent.

This woul d rather clearly demarkate areas of renediation.

Construction of |anguage tests for production and

conprehension as well as for reading readiness.

To standardi se | anguage in text books so as to match
it to the linguistic ability of children attending

school

0*0* 0* 0* 0* 0* 0* 0* O*
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Re Witten as

Suf fi xes, Choose one fromlist.

Transformed into

Zero

| ncorporated with

Encl osed constituent is optional
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Neg

NP
PDP
Det (D)

Pr o/ PRO

| ndef . det
Def . det
Quan
Denon

Aggr e/ agg.

Enum

Enph

Num

Abbr evi ati ons

Sent ence

| nterrogative word
| nperative

Negati ve

Noun phrase

Predi cate phrase
Det er m ner

Pr onoun

Noun

| ndefinite determ ner
Definite determner
Quantifier
Denonstrati ve

Aggr egat e

Enuner ati ve

Enphati c

Nuner al



ad
Card
(S
VP
Adv+

AdV,

Q]
| nst .
SCC
Dat
Tense
Asp
Mod

Per f

Abbr evi ati ons

O di nal

Car di nal

Enbedded sent ence
Verb Phrase

Ti me adverb

Pl ace Adverb
Manner Adverb
Post positional phrase
Ver b

bj ecti ve

I nst rurent al

Soci ati ve

Dative

Tense

Aspect

Modal

Perfective



Abbr evi ati ons

Prog : Progr essi ve
Conp : conpl etive
Fut ) Future
Non- Fut ) Non- Fut ur e
Pres ) Present tense
Past ) Past tense
e- : I nterrogative
PNG ; Per son Nunmber Gender
Adj : Adj ecti ve
r eason reason adverb
Conj : Conj unct i on/ coor di nat i on.
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